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Abstract

This studyaims to clarify whether the implementation of language alternation in the teaching of
English as a foreign language (EFL) has strengths or limitations from both teachers and students'
points of view. By making use of both qualitative data which was coedutirough structured

interviews with 23 teachers in one of the provinces of Turkey as well as applying structured forms to

92 teachers from 34 cities in Turkey and quantitative data containingpdimé Likert scale
guestionnaire collected from 226 stade s , the current research repol
teacher codswitching in EFL classrooms in Turkish secondary and high school context, and
teachersd | anguage <choice causes with inferahbl
collated, ad the SPSS program was used to calculate the descriptive calculations involving
percentages and frequencies. The results of the study reveal that students and teachers tend to agree
on the majority of questions. -MilichihngeffodstinEdglisht s we |
lessons, the teachers advocated the balanced conduct of language switching, especially in terms of
communication skills.
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Introduction

From time to time, bilingual or multilingual people switch back and forth between two or
more different languages and that is called C8déching (CS). Even though there has recently been
much attention on the reasons for EFL teached -switching in their lessons there are few studies
that shed light upon whether the use of mother tongue or only English in the classroom has facilitating
or debilitating effect from the per spteaicalve of
examination of bilingualism with both improved technology and novel approaches on language
teaching in educational areas have led to a new perspective towards language learning and teaching
phenomenon. Whethe Bilingual Education Act (BEA) wasnacted in the 1960s, the term cede
switching, shifting between two or more languages in the classroom, appeared as a controversial issue
in the United States. While some of the scholars (Akkaya & Aydin, 2019; Auer, 2016; Eldridge, 1995;
Rezvani & Rasekh,®.1; Sert, 2005; Yao, 2011) were in the opinion that the use of mother tongue in
foreign language teaching classrooms has a facilitating effect on the learning and teaching process,
the others (Hua, 2008; Jingxia 2010; Moore, 2002; Sridhar, 1996) asseltel contr ar y . Kr
(1987) comprehensible input theory had a significant effect on some researchers, and they argued that
total immersion is favorable for language learning and its acquisition. Nurhamidah et al. (2018)
concluded that the minimizatiori the first language from language classrooms may have a hindering
outcome and a systematic principle for obtaining mother tongue to ease language learning was
proposed by them. When these approaches are taken into account, there are strong viewspbacking u
the usage of English as a medium of instruction or both employment of target language and L1 in the
EFL context. The findings of most studies that investigate the alternation of language in English
teaching classrooms indicate that cegldtching is a pevalent circumstance in bilingual and
mul tilingual educational environments ( Enama, 2
teachers but students alternate between languages for some reasons as well (Akkaya & Aydin, 2019).
Mot her t on gaddds ot disrupt phe educational process but, on the contrary, it paves the
way for a welcoming environment both for studen
conducting their lessons (Miles, 2004). So, the proponents of bilingualism uralgamdeaching agree
that codeswitching is a natural process for the acquisition of a second language, and it is also a
fundamental part of this process for teachers to teach language. (Sridhar & Sridhar, 1986). The
bilingual approach also professes thdbtaof learners of EFL desire to keep up the linguistic and

cultural identities of themselves in using and mastering English.

As Atak (2012) states, there have been numer
multinational language, in a broad pesfive for its teachable purposes all around the world as well
as in Turkey. It is an undeniable fact that the globalization of English in the whole world has aroused
the interest of some linguists for its appropriate practices in the classrooms. Aightfieasce of

foreign | anguage education in every country hac:c
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Lambert (1999) has a classification of countries into three groups: homogeneous countries most
citizens of which speak the same language; pairaigs like Canada, where two or three languages

have equal existence; and various ones such as Russia, in which many different groups use a lot of
kinds of | anguages. Turkey is an example of the

most useddnguage is only Turkish for many purposes.

Having an intersection location, Turkey holds the role of a bridge between Asia and Europe as
wel | as taking on a considerable presence in t
NATO and exerting for fil membership in European Union (EU) are some other factors that make
the country quite essenti al for some refor ms.
world, the cultural aspect of Turkey is certain to be undeniable. Therefore, whenitbesetances
are taken into consideration it can be pointed out that both to catch up with the developments taking
place in the world and to meet the needs of foreign language learning and teaching in the country,
Turkey has gone for educational reformsheTenactment of compulsory education, which is
completed in 12 years, in 2012 and reducing English teaching level frgnade to 2 grade in 2013
were some of the important steps taken by the government to contribute both learning and teaching of
English, which is used as a |ingua franca all o
et al., 2013). At all stages of edtioa, it is the only compulsory subject among other languages such
as French and German which are given as elective ones. The curriculum of the Ministry of National
Education (MoNE) specifies English as a compulsory subject from primary to tertiary fevel o

education.

Rather than conducting out of date teaching methods such as Grammar Translation Method
(GTM) and AudieLingual Method (ALM), the current design adopts a mostly studentered way
of learning along with Communicative Language Teaching (CLAiLkvsets interaction as means of
learning. That being so, it can be concluded that English is the mdstriand foreign language in
the country. I n addition to the governmentos r el
around the countrythere have also been so many methods, principles, and practices tried to be

applied in the classrooms not only by teachers but also by researchers.

Conceptual Framework

Codeswitching occurs when the speaker and listener converse in more than one danguag
and this occurs because the speaker feels more comfortable speaking in another language. Across the
globe, bilinguals use coervitching to organize their communication, which is a regular occurrence
(Narasuman et al.). According to Bullock & ToribioO® 9) a bilingual 6s abil it
between two languages is known as esdéching. It can be said that switching codes basically
allows people who can speak more than one language to switch in different contexts and adapt to new

contexts eagyl Azlan & Suthagar (2012) point out that there are certain reasons for switching

10
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between languages in the classroom environment. First, this is due to a lack of vocabulary in the
target language among students who are learning the second language.ySeodedivitching is

needed to make communication effective in the classroom and to encourage class participation. On
the other hand, Narayan (2019) draws attention to the fact that teachers utilizsvitotliang in order

to bridge the language gap betwabhem and their students. From this point of view, it can be stated
that codeswitching is a necessity rather than an obstacle for both teachers and students in the

classroom context.

Due to the ease of communication and acculturation necessity, itinastigubeen quite vital
to bring up bilingual and multilingual individuals all around the world. Therefore, demands and
attitudes towards | anguage | earning have become
useful to touch on the nature of ceslgitching and what it stands for the researchers of this era. The
term code or variation in a language can be described as a selection of words and utterances that may
change from one to another. On the other hand,-saitehing refers to the process in whia
multilingual or bilingual person shifts between languages that s/he knows or the others may be
familiar with in a context or conversation. Acc
the same speech exchange of passages of speech belontyilgdifferent grammatical systems or
Subsystemso (p. 59i ticshidiegf.i nLeodwia s( 2c000dbe) asserts t
on CS only as a speaking instrument, conversely it might play a major role in identity formation and
cultural inteaction. So, as well as its being a physical way of articulation it also combines the
components of culture and personal bonds. Holmes (2013), on the other hand, defines it as an
alternation of language that is shifted for a clearer interpretation bystie@dr within a specific

context. Within a language or two languages esdi#tching may happen in morphological structures

as it does in syntax and the speakerés utteranc
the | istenerds competence.
Typesof Code Switching

Inter-sentential codawitchingmainly occurs after the completion of the first language and
then the speaker starts to the next sentence with L2. Both sides share the same topic, but the switching
takes place a bit more in complexityh& speaker usually sets his/her sentences in two different
languages such@#sCor onavirus i s spreading al/|l over the w
dondt care about the soci al di stance. Bu anl amd

(For this reason, following social distance rule is of vital importance.)

In Intra-sentential codewitching the person who speaks, shifts between two codes such as
Turkish and English in the middle of the sentence or clause. Switching from Englistnisi§prom
Urdu to Arabic or from English to Turkish are common examples of-g&rdgential codswitching.

Forinstancefi Chapt er seven bu haftaki °deviniz.o (For

11
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Tag switchings more common because during ttonversation the speaker adds tags which are one

or two phrases into his or her statements. Expr «

examples.

As Al-Qaysi (2016) proposes, to be able to pin down the merits and limitations of the
implemenat i on of Cs, l earners6 and educatorso6é pers
investigation. For those who claim that first language should be prohibited in the classrooms, the main
point is that the teacher is the only facilitator for studentstfadshould interact more often in L2 as
much as possible. Luo (2019) expresses that there has been an agreement between officials and
parents about the ban of Chinese in EFL classrooms, especially in listening and speaking classrooms.

He also assertstha t he teacher6s use of the first | anguac(
hindrance in practicing English. On the other
because they believe that without the use and comprehension of the motus, tive learning
process becomes incomplete. According to Garcz2a
instrument for teachers to convey meaning better,-sadgehing also contributes to the academic use

of L2. CS taking place in the classm might be useful for the comprehension of new vocabulary,
checking | earnersd understanding and giving f ece
debate among researchers, teachers, or educators has long been going on and the deadlock of L1
pradice in foreign language classrooms has its extensiveness even today. Thus, that is the focal point

of this study to clarify whether the use of the first language in EFL classrooms is facilitating or
adopting a full use of English is inhibiting in viewlofot h st udent s and teacher

this study aims to give possible answers to these research questions:
1- What attitudes and beliefs do students have on CS?

2- Do the students attitudes and beliefs differ regarding the variablgsbakction of the

scale, gender, and grade?
3- What are the perceptions of teachers on CS based on the strdotor@d
4- What are the CS manners of teachers in their classrooms?
5- What is the intervievbased thoughts and opinions of teachers on CS?

Method

Design

In this study, the mixedhethod designExplanatory Sequential Mixed Methods Desigas
carefully tried to collect data both from students who were quantitatively administered-pgirat 5
Likert scale and teachers who were not only empldygdloseended questions with structured

forms, but also 8 opeended questions were asked to unrave

12
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switching between Turkish and English in the classrooms. As Creswell (2014) asserts, guantitative
and qualitative resedrcdesigns both have strong and weak points, to formulate a more effective
insight into the research questions and tackle the limitations of both design methods, a combination of

the two data forms is of vital importance for better results.

Participants

To investigate the related issues, the sequential mixed methods sampling was selected as it
includes both probability sampling for quantitative process and purposive sampling for qualitative one
(Teddlie & Tashakkori, 2009T.he gquestionnaire was designedtbhg researcher and put into practice
with the consent of the participating students and teachers. As Israel and Hay (2006) point out, the
protection of the contributors is of vital importance in order not to come up against any challenges
and giving thema sense of trust is morally much noteworthier. Consequently, great importance was
attached to the anonymity of the participants. As participants, 226 students ranging' fjoadé to
the 12" grade were selected from 11 cities of Turkey. Likewise, teacherking at the secondary
and high schools, voluntarily participated in the survey. Totally 92 teachers 55 of whom work in
secondary schools and 37 are in the high schools partook in structured forms. Additionally, 23
teachers from Kocaeli were structllyainterviewed to boost the qualitative part. On account of the
world-affecting outbreak, namely, coronavirus which forced the whole world to quarantine, it was
impossible to reach the participants in person, and an online way of communication wasttheld wi
both their and their institutionsd assent. Tht

presented in the following.

During the survey process, 106 secondary school students and 120 high school students
voluntarily took part in this research. 4% (f=11) of secondary school students stated that they are at
the beginning level, 77.4%=82) are at the intermediate level and 12.@%13) are at the advanced
level. On the other hand, 29.2%&35) of the high school students were beginners, 658%0] of

them were intermediates, and %846) had C1C2 levels of language proficiency.

In general, 226 students in 11 cities of Turkey willingly contributed to the survey about code
switching. As it is noticed, most of the participants with 53.1 perger{tal120) were from Kocaeli
due to the researcherds dwelling there. 15. 5% of
in Siirt. Sakarya was the third city with the highest number of participants with 11=I%) (and
Erzincan with 7.1%f€l6)was t he fourth one. This w&$4) foll ow
students and by Hakkari with 4%-=0). The number of participants from Batman and Malatya was
equal with 9% fE 2 ) . I n Ardahan, Barteéen, and Keéruttyl ar el i
(f=3).

13
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The total number of the participants for teachers is 92. While males constitute (322%%
of the group, the rate for girls is 68.5663). Only 1 male has a master6s
for females. Meanwhile, 79.3¥=73) of teachers &ve ELT graduation degree, 18.%8617) of the
whole graduated from English Language and Literature, and 2.2% namely 2 teachers have Linguistics
diplomas. Secondary school teachers make up 5¢886) of the groupand high school ones are
40.2%(f=37).

Teachers taking part in this survey were from all regions of Turkey and they contributed to
this study from 34 cities. As it is clear, 30.4 of the particip&r®8) work in the Southeast Anatolian
Region and 18.5% of the(f=17) are from the Eastern Anaiah Region. For the Marmara Region,
the percentage is 19.6 which corresponds to 18 teachers while teachers from Black Sea Region are 15
(16.3%). These are followed by the Mediterranean Region with 7i6% &nd Central Anatolian
Region with 4.3%(f=4). Finally, the Aegean Region with 3 attendants constitutes 3.3% of the total
population.

Data Collection

Before the data collection procedures were implemented, assegbding had ethical
dimensions, the institutional consent and approval were obtaingtiefarurrent studyAfterwards,
the participants were informed about the purpose of the study, the protocols of interview, the detailed

procedures, duration, and voluntary participation or withdrawals.

The data were obtained from both teachers and studergimg from & to 12" grades in EFL
classrooms across the country through a-feeek study. The instruments for data collection were
two questionnaires one for students and the other for teachers.-pofivelikert questionnaire was
devised for students to gau@ codeswi t c hi ngés | mpact ob)thdrhtiudes | angu
to language shifting, an@)i t s moti vating effect on students6
total of 24 questions. On the other hand, a structured questionnaire consisting ati@ngueas
prepared for 92 teachers. Meanwhile, 8 epaded questions via video conference interviews were
asked to 23 teachers from Kocael: to el ikcit t e
switching in their classes. The questionnaires begdmbackground information such as age, gender,
years of experience, city of teaching/learning, etp. &i nt Li kert scal e of st
included items likestrongly agree, agree, neutral, disagree, strongly disagié®e each statement.
Stuknt s6 questionnaire was created in Turkish to
guestionnairen=24) the reliability Cronbach alpha level was calculated as .82, which is accepted as

feasible to collect data.

14
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Data Analysis

In the current study, both quantitatively and qualitatively analyzed research methods were
used to have a better interpretation of teachers'-sosté t chi ng i n view of st u
answers. Through SPSS usage, quantitatively analyzed resultscompared with opernded
guestions of teachers to obtain appropriate critical analysis about why teachers alternate between
|l anguages in the c¢classroom and what t heir and
calculate the percentages and freagies in the Likerscale and structured forms, descriptive
statistics were chosen. Meanwhile, GBample TTest was applied to reveal if there was any
statistically significant difference among subsections of the students' questionnaire regarding code
switching. Independent SamplesTEst was aimed to find out whether gender makes a difference or
not. OneWay ANOVA was administrated to see if any variance was in terms of grades or not. In

addition, Miles and Huberman's (1994) model for qualitative datlysia was utilized.
Results

The descriptive and statistical results of students and teachers' questionnaires were
categorized according to the tables below. Furthermore, the questions and answers of the conducted
interview were presented to the readdhveinalysis.

Studentsdé Attitudes angswicBrgl i efs on Teacher so

Table 1.0ne Sample est Results for Subections of Scale

Sections of Scale N X S SD t P

Codeswi tchingbs i mp 226 23.20 5.86 225 59.48 .000
Attitudes to languagshifting 226 26.99 6.12 225 66.27 .000
Motivating effect 226 12.20 3.49 225 52.54 .000

participation

Table 1 illustrates that the coding of the data was statistically calculated under three sub
sectonsI n analyzing the studentsédé questionnaire re:
l earni ng, studentsod6 attitudes to CS, and -its mof
sample #est was employed to investigate if there was aafgssically significant difference among
thesesls ecti ons. The mean values reveal that stude
higher than other categories=( 23.20). As, the pvalues were .00Qp<0.05) for all categories it

showed thathere was a statistically significant difference among threessations.

15
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Table 2.Independent Samplest&st Results for Sections of Scale in terms of Gender

Sections of Scale Gender N X S SD t p

Codeswi t chingbés i Male 61 21.70 7.12 224 2.35 .020
Female 165 23.25 5.24

Attitudes to language shifting Male 61 25.67 7.78 224 1.98 .049
Female 165 27.47 5.33

Motivating eff ec Male 61 11.61 4.57 224 1.58 116

classroom participation Female 165 12.43 208

As presentedn Table 2, the galues for both genders reveal that there are statistically
significant differencesincodewi t chi ngés effect onp=s0POpck®OB) sbé6 | an
and their attitudes to codavitching @ = .049,p < 0.05) sections in view of gender. On the other
hand, it is clearly seen in the table that there is no significant difference in terms of gender in the last
section (p = .116p > 0.05). Considering the first part (cedewi t chi ngds | mpthatt ) , it
the mean values of the femalgs 23.29ar e a bit hi gle2d.70t han fihet mabud
| anguage shiftingo pamzl65)isxre7.ditemcfor malesi=68 isd=or f e m:
25.67. While the mean values of femadesx= 12.43, those of males ame 11.61 in the last part.

Table 3.Descriptive Results of Ongay ANOVA in terms of Grades

Grades/Levels N Mean SD

5th 10 51.60 17.22
6th 20 60.80 13.92
7th 33 66.45 15.52
8th 46 59.96 14.63
9th 40 62.03 10.44
10th 29 61.38 13.15
11th 29 64.90 8.86
12th 19 67.11 8.59
Total 226 62.39 13.16

Table 3 shows the mean and standard deviations score values from 5th to 12th grade to find
out if there is any statistically significant difference between the grades sfuithentsin addition, a
oneway analysis of variance (ANOVA) was conducted to determine the significant difference among
the mean scores. As can be seen in table 3, the mean score 'bfthdé studentae 10) weres=
51.60 and the standard deviati@ported for them was 17.22, fdf 6nes = 20) xowas 60.80 while
the standard deviation was 13.92, f8rgrade students1€33) mean score was %= 66.45 and standard

deviation was 15.52, for"®ones (=46) was x= 59.96 and standard deviation was6B} for 9" grade
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(n= 40) t was x= 66.45 and standard deviation was 10.44, fot 11 v e |

student s

was x= 61.38 and standard deviation was 13.15, fdt ddes (=29) the mean score was x= 64.90
t he

and standard deviation was 8.86, kadtr 12" grade student:é

19)

me an

v al

(n

=29

ue

x= 67.11 while standard deviation was reported as 8.59. It is clearly illustrated in the table that, as the

grade level increases, the mean values go up in direct proportion.

Table 4.0neway ANOVA Statistics in terms of Grades

a signific

(7,

Source of SS df MS f p Significant
Variation Difference
Between 2671.975 7 381.711 2.291 .029
groups Between
Pairs of all
Within 36321.977 218 166.615 rades
groups 9
Total 38993.951 225
According to onevay ANOV A resul t s, there is
scale scores in terms of grade | evel, F
change significantly according to the grade level.
Teacher sd Reasonwon@adeSwiRtlongnt s of Vi e
Table 5.Descriptive Statistics of Teachers Questionnaire
ltems Answer f %
(1) Do you switch codes in your classes? Yes 87 96.6
No 5 54
(2) Language shifting during English classes is gt Yes 82 89.1
for studentsd understaiNo 6 6.5
No idea 4 4.3
(3) Does language shift affect educational process Yes 78 84.8
No 10 10.9
No idea 4 4.3
(4) Using Turkish in the classroom is a motivati Yes 68 73.9
factor. No 24 26.1
(5) Using only English is a motivating factor. Yes 28 30.4
No 64 69.6
(6) Do you agree with the idea that teachers €c | agree 36 39.1
switch because they are not familiar with the ex
expressions in the target language? | disagree 45 48.9
| have no idea 11 12.0
(7) How often do you thinkhat you switch from Always 11 12.0
English to Turkish in the class? Usually 42 45.7
Sometimes 27 29.3
Rarely 12 13.0
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(8) When do you especially alternate betwe Teaching Grammar 65 70.7

English and Turkish? Teaching Vocabulary 37 40.2
Teaching Unknown structures 57 63.0
If students have difficultyn 75 81.5
understanding
When adding emphasis 14 15.2
When | sum up topic 25 27.2
When | feel insufficient 13 14.1
Other 2 2.2

As for item 1, 96.6% of the teachefs&7) switchcodes in their lessons whereas few of them
say no that constitutes the percentage of 5.4%. This indicates that almost all of them alternate between
English and Turkish during their EFL classes. For the second item, 89.1% of the teachers are in the
opinont hat | anguage shifting is good for student s¢
and 4.3% have no opinion about the situation. Likewise, most teachers (84.8%) think that language
shifting directly affects the educational process. According to% :iBthe teacherd£68) usage of
Turkish in the classroom is a factor for motivation. However, 26.1% of thed)(claim otherwise.
As the table inUWsiicrag esnlifyor Engleins h5 69%6% af thenot i v at
participants f=64) stated tht they disagreed with only English usage. Regarding items 4 and 5, most
of the teachers, support the claim that using Turkish is a motivating factor though few accept English
as a motivating f ac tDoyou agitvethn thetideatyaachers cedswitshk e d : i
because they are not familiar with the exact expressions in the target lanuage 8. 9% of t ea
(f=45) expressed disagreement, 39.1%36) agreed, and 12%-=(1) did not state an idea to this
guestion. The frequency of teachersteling from English to Turkish is as follows; 45. 8@ s u,al | y &
29.3%0 s 0 me t1B3%ersar and 280 a | w &rpns these results, it can be proved that the
majority of them switch from English to Turkish. In th8 iem, the purpose of teachers alternating
between English and Turkish was asKkEldey were also informed that they could pick more than one
option. Most of the teachers (81.5%) stated that the¥5] used codewitching when the students
were having dificulty in understanding what was taught. Approximately tlyearters of the
participants dlesae ha dtheydnentied & tcoesvitth bétween English and
Turkish. As the thirdynHmanwru agiaes 6@hwHE A0R% @f the e as o n
attendants point edcabalary t da@ayghiusgd LS ¢amumdypp seen,
t he toolp27@2% of themfE25) benefit from codswitching. On the other hand, the total
number of those who consider themselvesraifficient in transferring informatiagn i s 13 (14. 1
Finally, teacher 41, expressed his opinion on the reasons of his CS during EFL classes mostly related
to6cul t ur,and teaches 46anarkédo t lopion dy saying that he used ceslgitching for
& | assr oo m .raarasgltethegerderitage for those who specified other statements on their
reasons for CS was 2.2%2).
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I nterviewed Teacher s-8witthing during TherfClas¢ésew on Code

The comments and answers of 23 teachdre were interviewed via video conference in

Kocaeli are as follows:
1-Do you switch codes in your classes? (Do you switch from English to Turkish or vice versa?)

The answer of 20 teachers (87%) to this question dvgse and just 3 of them (13%)
responded withd n.oTBe interview group is also of the opinion that it is useful to switch codes
between English and Turkish during the course.

2-How do you teach English? (Only in English language, by mostly using Turkish ondfging
from both etc.) You may give some details.

Teacher 9Mostly, | use English, however if | teach grammatical topics that are hard to understand
such as relative clauses, passive voice, etc. | explain in Turkish first, then | go on my lessotaigethe

language.

Teacher 31 teach English by mostly using the Turkish language because when | start to speak English
some students donot understand what I say. On the o
situations and If | feelthatmnyt udent s dondét understand even i f | gi ve

| use Turkish again.

In response to question 2, those surveyed indicated that their reasons fewitodisg were
various. Teacher 9 conducted mostly Englisity lesson whe teacher 3 used Turkish most of the
time. However, it is clear that both, to some extent, benefited from Turkish for different reasons such

as to teach grammar, to communicate, or to be understood by the students.
3- Do you think that teaching Englishia Turkish is useful for students to learn a language?

Teacherll dondét think this is true. As far as |
experience), this is only good if you are preparing them for a specific grammar examination, or else

thisdesndt contribute to their English.

TeacherllSometimes it may be useful especially for some grammar topics, but of course, for
skills lessons, only English should be used. For example, | make a summary of personal pronouns,
tenses in Turkish then | tea&mglish versions. But for communication purposes, by no means should
Turkish be used.

As these quotes indicate, teachersodo expressi
are mainly due to grammar topics that they assert are impossible to ghe tiarget language on
account of studentsd incompetence in that | angueé
as a language teaching method, fully taking advantage of Turkish in English teaching is not the proper

way to teach the target lamage. This view was echoed by other informants as well. They added that
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usage of Turkish in EFL classrooms facilitates learning grammar, but it has no use in speaking or

communication.

4-How do you agree or disagr ee weéis$besttaughd bysdingt e me n |

only target | anguage. O

Teacher7Most of the languages may be suitable to teach a foreign language by using only
the target language but when it comes to Turkish, it is a bit difficult as Turkish and English are from
different raots and different language families. It is also really hard because of the crowded classes in
Turkey, especially in state schools.

Teacher5:Y e s , thatodos true but not al ways. It ch
student sé | evel ,Butharcthdgntsohave chg chanaes tb spedk .with somebody
speaking English outside the classroom.

When the fourth question was asked to participants, the majority commented as, there are
many factors affecting the need for the first language in EFL settifigsy listed them as the
di fferences between studentso6é | anguage | evel s,
language structure differences, clarification of some issues, and classroom management. Over half of
those surveyed£13) reportd that they agree with that statement; however, most of them put forward

the reasons mentioned above, and 10 teachers stated their disagreement.
5- When do you especially alternate between English and Turkish?

Table 6.When Teachers Alternate betwdemglish and Turkish

Answer f %
Teaching grammar 17 73.9
Teaching vocabulary 5 21.7
Teaching unknown structures 9 39.1
If students have difficulty imnderstanding 12 52.2
When adding emphasis 4 17.4
When | sum up the topic 1 4.3
When | feel insufficient 6 26.1
Other 3 13.0

This question was also asked in the questionnaire of 92 teachers across Turkey. The
frequencies and percentages in tablew that the main reason why teachers (73.9%) attempt to CS is

feachi ng The seaomdangjdrity of teachers (52.2%) say that it is better tescode tifc h 6

students have difficulty in understandng and 39. 1% are in tsome opini
dJnknown structureé8 when we convey the | esson and most 0
switch to Turkish to make it fceleelari.nisGofd enaes heenrtsd (|
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and therefore they apply to CS to compensategéige On the other hand, 21.7 percent of teachers

f=5) switch cdecasc hwlvemWiechne yvardydd n §7.4% of phbnatkirk shét

it is useful to CS. In addition, 3 of the teachers (13%) put forward other reasons for their code
switching apart from the options researcher directed. Teacher 10 expressed that she mostly uses
Tur ki Gh veoi bs teaherclB iprefers t6 CS when time is limited, and Teacher 17
specifiedthab | swi t ch codes when t hEimaky, onlyslteacher48%) or el
stated that he used CS while summarizing a subject.

6- Does usage of Turkish in EFL classesdilitate or debilitate learning of L2? (You may share
your experiences.)

Teacher19It debilitates because students can learn a second language easily by speaking it,
preparing dialogues, acting roles, singing songs in the target language. Especialty thsin
communicative approach is the best metfindhis method communication in the target language is a
primary factor for learning)

Teacher21ll f studentso | evel is low or cannot wund
facilitates their target langage learning. As an example, students sometimes force me to speak in
Turkish once | speak in English. They do not bother themselves to get the point and just wait for you

to explain in Turkish.

The number of those who thought Turkish facilitates (fed2) learning of L2 and those
(f=11) who thought the contrary were close to each other. However, those who thought that the
existence of the Turkish language in the EFL context had a positive effect also pointed out that
Turkish should be used in a balancealywAs is clear in the excerpt of teacher 19, some argued that
L1 use in the L2 environment impedes the pace of target language, thus claiming that L2 is best
learned by practicing it in the classroom creating an attractive setting for L2. On the atheosid
argued that there was no choice for the teacher
21said. Another teacher (10) supported this statement by adding thatt h | i mi t ed t i me

forms to teach you have no choice butto switthom | 2 t o | 10.

7- How does codswitching affect the education process? Is it good or bad for learning? Could you

please clarify with some examples or with your experiences?

Teacher7To some extent, cogsvitching makes my students much more confidedtttey
acquire positive attitudes towards English. You must balance it very well. If you use only English and
they canét understand you, they get demoralized
the contrary, if you use mostly Turkish, fthe course of time they forget the main function

Acommuni cationo of the | esson and they see it as
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Teacher5] t hi nk t hat 6-switchisgesb my studehts notsorly uaderdtand me
but also hear thdarget language. | mean, it depends on what you teach. If you want to teach a
di fficuldt unknown structur e, itdéds good to switc
idioms, we try to find out the same expressions in Turkish which helps adottous e st uden:

interest.

Two excerpts above reflect the general opinion of the teachers on this subject very well.
Almost all the teachers interviewed mentioned the importance of a balanced use of mother tongue in
the classrooms. Teacher 7 also draweditin to students' attitudes towards L2. Using only the target
language can have negative effects on the student, she says. The teacher also emphasizes that this
adverse condition may result from the overuse of Turkish as well. Here the balance betwaen L1
L2 plays an important role.

8nSpeaking Turkish in EFL classes is one of the
English at the expected | evel in Turkey. o0 Do yo
give some details, please?

Teacher9l donét agree. [ t e &beshgualified s@aols mTurlkey) Hi g h
for more than 10 year§l4 years of experience in totaNly students always claim that their English
level is B1 or more and they generally graduate from privatsli® schools which means that their
English level should be higher as they got more English lessons in their schools. However, when we
apply the placement test, we notice that the level is generally not as advanced as they claim. When we
start to use natie language especially for the expression of sentence structures, they learn and use

the target structure much more easily. Thatds wh

Teacherl0Yes, | completely agree. They(students) do not want to try to speak in basic (easy)
forms. Theydn 6t f eel relaxed during speaking and the
friends, they think that their classmates will laugh at them if they fail in speaking. Half of the students
have the same probl em. They endiionmerdinthel? guengtharnce t I
previous years (middle school). So, they come to high school with anxieties and prejudices towards
English. | think, speaking mostly Turkish in the lessons cause these problems. It would be more

beneficial to reduce Tuigh or to use it at a certain rate.

As regards the "8question, while 15 (65%) teachers agreed with this statement, 8 (35%)
expressed their belief of disagreement. Those who agreed and disagreed also explained the reasons for
their answers during thiaterview. Interestingly, the teachers who favored the use of Turkish in the
lesson also added that the use should be at a certain level. They implied that over or underuse of L1
could trigger some problems in learning environments. Therefore, they até@dnced L1 use is

more secure and better in language acquisition.
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Discussion

Based on the-point Likert scale applied to the secondary and high school students anrd semi
structured interviews with the teachers, this study was conducted to shednighe attitudes,
language choice reasons and experiences of the two groups abesivitotiang in the EFL context.
In this respect, the results of the studentso ar

headings with the principle suita&blor the study

Di scussing Studentsdo Resul ts

The results of this study showed that t he m
between English and Turkish in EFL classes contributes significantly to their understanding of the
lesson. It was alsaoticeable that the teacher's benefiting from L1 or L2 during the lesson did not
affect studentsd attitudes t owa rswigkhing hsea pdsigtve son n «
contributor created a more comfortable atmosphere for them durictaisebecause they were not in
a stressful environment to keep up with the tee
parallel studies in this area were the works of Ahmad & Jusoff (2009) and Selamat (2014). Their
findings dependingon CSwele st it did not cause a hindering e
but had a facilitating aspect in classroom settings. Considering the speaking skill, most of the students
(74%) agreed with the statement that transition from English to Turkish lagben has a beneficial
i mpact on their communication attempts in the ta
communication tool was welcomed by the students. This result was in line with the studies of Bhatti
et al. (2018), as their stugiyoved that due to incompetency of students regarding English in speaking

classes, the use of CS was both helpful and effective.

As the study revealed in terms of gender, the mean values in all three sections of the survey
were higher in favour of femalstudents compared to male ones (see Table 2). In CS's impact on
studentsdé | anguage | earning section, the mean Ve
the second section of the questionnaire and 0.82 in motivating effect of CS on #éissioain
participation part, in favour of female students. Although there were statistically significant
differences based on gender in the first two sections, a statistically significant difference based on
gender wasnoét not i c d6élp>0rs).tChnsideting the gradedavdlsj trermeanp =
values in all grades from thé"gyrade to the 12 grade went up as the grade level increased. In
addition, it was realised that there was a statistically significant difference in the scale scores of the
students depending on the grade level. In this respect, the study parallels with the resultsmptained
Horasan (2014) in terms of facilitating language teaching in the classroom and activating learning.
Simasiku et al. (2015) addressed the findings of 12 teachers from different schools that revealed the
alternation of languages in the English teachimgndin contributes to the academic success of

students.
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With respect to the second section of t he
attitudes towards coeewi t chi ng, it was found that student s
shifting from Endjsh to Turkish if particularly they have difficulty in understanding. The overall
response to the questidgnl find it right when our teacher e
under sMmassndvéery positive. Of the 2260 nmdryt iagirpeaet s
of them marked Oagreebo. Regarding the positive
English c¢cl assrooms, this proportion adds up to
previous studies, learning a new language be difficult for students especially those who are
beginners and that makes learning rather disturbing, so the immersion of L1 to EFL classrooms both
may be fruitful and supportive.

One interesting finding of this study was that, although the imphe¢fS on students
6l anguage®sleecatrinoinngof( 1t he questionnaire) and stu
were found positive with the higher percentage by the students, the results of the effect of CS on
student sé c | as s r motivatingpfactort (section@Bpvieie mat theasamealn the third
section of the questionnaire, thea g r eaadérdg & a gan®vers givgndby the students towards
using CS as a motivating element in the classroom in terms of increasing their interedessdm
were very close to each other in percentage. These results corroborate the findings of Simasiku
(2016), who found that participants6é beliefs abc
were not only promising but unfavorable as w&he promising findings were that students could
understand the vocabulary and grammar at an expected rate. As for communication in the target
| anguage, the results were undesirable as studer

in English.
Di scussing Teachers6 Results

I n general, both teacher groupsd (92 teacher
attitudes on codswitching during English classes were almost the same. Most of the teachers
supported the idea that cegwitching isa necessity for clarity and comprehensibility. When asked
both groupsiDo you switch ¢ qaukof92iteacheys®@1 (06.6%) aassvaiayl £ B @
and 20 (87%) of the 23 teachers in Kocaeli respondeddmtheswell. In a similar study condudte
by Yana and Nugraha (2019) on the use of CS in English education, they emphasized that CS is a
necessity to facilitate the studentsd vocabul ar:
keep the message in their memory with confidence angivie them the opportunity to learn the
language quickly. Considering its advantages in the classroom environment, it has also been revealed
in other studies (Azlan & Narasuman, 2013; Paramesvaran & Lim, 2018; Wu et al., 2020) that CS is a
tool that faciitates learning rather than making it difficult and is needed as a connecting bridge

between the target language and the native language. A possible explanation for these results is that
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nearly most of the teachers in secondary and high schools in Twekefitidfrom codeswitching in

their lessons for some reasons. These results are consistent with the findings of Nurhamidah et al.
(2018), as they found out that ceslwitching was a facilitator for both students and teachers to
accomplish some targetsimh guage ¢l assr ooms. Uys & van Dul més
CS plays an important role for teachers not only in teaching practices but also in classroom

management strategies.

This study has revealed that teachers ewiéched owing to many reas® which were
usually intentional and sometimes unintentional (Gulzar, 2010; Raschka et al., 2009). Regarding the
same questiofwhen do you especially alternate between English and Turka&tdtessed to both
groups of teachers, most of the respondents based their reasons fordGSem ¢ hi ngandgr a mmar
6students having diThdsé reaults tagree with Yuvayapanis §£2019)rfindings g 6
which showed that shifting from L2 to Lib terms of teaching grammar and defining the subject
clearly for a better understanding is the ultimate purpose ofswiiehing. Interestingly, while the
students welcomed the teachersd benefitiimdg from
it completely correct. The teachersd idea was tl

teachersd use of Turkish to keep the conversatioc
Conclusion and Recommendations

The speculations about the use of the first languafmréign language classrooms have been
a longstanding subject for researchers. Accordingly, the main goal of the current study was to
unearth both teachersd and s tswitthng in€BL clpssroom$ s o f
across Turkey. In genar both students and teachers supported the use obadidhing in lessons.
However, this situation also revealed a significant difference between the perspective of teachers and

students.

One of the salient findings that made this research specialthvaaswhile the students
approved t he t eswithing regatdless sfevhethdr it was dsed to teach grammar,
vocabulary, unknown structures, etc. or for speaking purpose, the teachers who switched between
Turkish and English in the lessons cluted that the process of cesleitching should be handled in
balance, even if it is a necessity or a compulsion. They pointed out the importance of this balance,
especially in the communication of target language. Therefore, how and whergétdéngshould

be used is the key point of the foreign language classrodikkaya & Aydin, 2019).

I n this study, it was clearly revealed that
of the mother tongue in a foreign language learning setting. Bethetadiness level of the students
and the teacherso6 efforts to make the | esson si

factors. The fact that grammar rules pose difficulties for students, the difficulty of learning vocabulary
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in the targetdnguage, and the inability to practice the language due to theai@med language

teaching curriculum are some other reasons forcing teachers to use Turkish in lessons.

Whether the inclusion or exclusion of the L1 in L2 settings is an obsta@eswstance is
likely to continue to be explored in the light of science. The scope of this study was limited in terms
of a quantitatively conducted questionnaire for students, so addiaee interview with students
would also contribute to the quality the research undoubtedly. A big sample size in view of all
cities of Turkey can make research more effective in respect of generalizability. And finally, although
the effects of CS on foreign language learning have been the core investigations ofuti@sy it

motivating outcomes for studentsod classroom part
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Abstract

The aim of this study was to comparatively examinei@r vi ce physi cal educatio
service physical e d u c anteduocation.tTleisastudlyewhishdwad carsied bus o f
with the participation of physical education teachers (n=266) employed in various cities of Turkey, as

well as first grade (n=73) and fourth grade (n=64}gmevice physical education teachers studying at

Bal ékesir, Mani sa Cel al Bayar and Mujla Sétke K
model . The AScale of Teachersd6 Levels of Bel i e
(2015) was used as the data collection tool in the research. Fatthanalysis, descriptive statistics,
independent samplegdst,onevay anal ysi s of wvariance, and Schef
of the research, it was determined that physical education teachers asadvime teachers partially
believedthat the general aims of education were achieved, while they believed that the aims of
education related to socialisation andralind development were achieved more than the aims of
education regarding individual differences. In the study, it was fohatl preservice teachers

believed in education more thansner vi ce t eacher s, and that teache
important factor affecting levels of belief in education. In future research, qualitative studies and

mixed design studies shoulte conducted in order to obtain moredipth information related to

revealing the reasons for-fner vi ce t e a csheerrwsidc ea ntded aoach eprrsed parti a
belief in education and to suggesting solutions. Furthermore, future studiesceitielational design

ai med at determining the relationships of ‘teach
organisational commitment, professional burnout, motivation and alienation and with their
perceptions towards the profession willntidoute to better understanding of the phenomenon of

belief in education.
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Introduction

All planned activities related to education are intended to achieve the specified goals and to
carry out the functions of education (kikman, 2C
guide a countryds educadtiyis sgadu eant iacmnd pleifll escdp !
curricula and activities of education institutions based on the education system are organised within
the framework of these goals and principles. Teachers are obliged to carry out these duties in
accordance witthe goals and basic principles of Turkish national education (Erden, 2017). In this
regard, the teacher, who is the main element of the system due to his/her position, assumes the most
important role in achieving the goals specified in the education systdraurricula.

In realising the goals of education, the importance of-tvaihed teachers with personal and
professional gualifications (Eskicumal e, 2015)
of the education system is undeniablerf@el oj | u, 2017) . Further mor e, t
i mportant field as education and achieving effic
the job that they do, in other words, inms educal
expressed as belief in whether or not the goals of education are realised, and beliefs related to whether
or not the products produced in the functioning of the education process and at the end of the process
are of the desir ed,2al7).arhei gengral godlé of duekiste natioral edukaéon
have been expressed in the Basic Law of National Education no. 1739. These goals, which are
grouped under three main headings, can be summarised as follows: i) to raise good citizens who know
their duties and responsibilities towards the State of the Republic of Turkey, ii) to raise individuals
with compete alfound development in physical, intellectual, moral, spiritual and emotional terms,
and iii) to ensure that individuals have a profession thiit make themselves happy and also
contribute to the happiness of society. In this way, the goal is for the Turkish Nation to achieve a
contemporary level of civilisation. The objectives of the curricula (MoNE, 2018) prepared in line with
the general gds of education included in the Basic Law of National Education are presented in Table
1.

Table 1.GeneralGoals ofCurricula (MoNE, 2018)

Stage of Education  Goal

To support the healthy devel opmel

Preschool motional areas by taking their in

D

AWithin t he framewor k of S-awardness,t is
accordance with their levels of development and their own individuality, to er
that they become healthy léiented individuals through the effective use of
selfconfidence and setfiscipline that they possess, and the acquisition of
verbal, numerical and scientific reasoning skills, social skills and aestt
awareness that they wil!/l need in d

Elementary School

AiBy developing the skills that st
Secondary School ensure that they become individuals who have adopted national and moral v
who use their rights and fulfil their responsibilities, and who have acquirec
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basic skils ad competences finding their
Qualifications Framework®o and in a

ABy developing the skills that stu
school, to ensure thahey become individuals who have adopted national
moral values and transformed these into a lifestyle, who contribute as prod
and active citizens to the economic, social and cultural development o

High School country, who have acquired the basic skiied competences finding the
expression in the O6Turkish Nati on
specific to other disciplines, and who are prepared for a profession, hi
education and |ife in Iine with th

tisar gued that the extent to which teacherso I
their profession and education will have a positive or negative effect on their discipline, work
performance and motivation for teaching in their professional liveg (An & Ci ci o] | u, 20
teachers who do not believe in education will become more alienated from their professions (Sular,
2020), and that on the other hand, belief will be accompanied by commitment, loyalty and motivation
towards their professions. &r ef or e, there is a relationship b
education and their organisational commi t ment (
(1987) stated that individuals who have committed themselves to their organisations hdikelfour
common characteristics. These are asserted to b
values; (2) involvement in an organisational role related to these goals and values; (3) a desire to stay
in the organisation for a long time imder to serve these goals and values; and (4) a willingness to
make an effort towards these goals and values beyond what is required. According to Mayer and
Schoorman (1992) and Yousef (2000), committed individuals are more likely to remain in the
organiséion, work towards organisational goals and make more effort in their jobs. As stated by
Somech and Bogler (2002), it is expected that teachers who are highly committed to their schools will
exhibit behaviours that contribute to achieving the goals obtbanisation, make important efforts
that go beyond minimum expectations, and continue to remain in the organisation. As reported by
Deeet al.(2006), a significant study group showed that a higher level of organisational commitment
resulted in more efforand commitment towards achieving organisational goals that were closely
related to the effectiveness of organisation. As Hufpial. (2009) reported, the conducted studies
revealed that teacher commitment is a critical determinant of work performadceguality of
educati on. From this perspective, it can be wund

education system will be accompanied by their commitment to the organisation.

It is also argued that belief in education and alienatiemelated concepts and that the degree
of belief in education can be seen as a consequ
the feeling of disappointment regarding career
work reflects disilusionment related to breach of professional norms (Aiken & Hage, 1966).
Alienation from work is defined as a soggos y c hol ogi c al phenomenon inv

bor edom, weariness, apathy and frustration t ow.
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thought that whatever they do, they will not be able to change anything can also pave the way for
teachersd alienation (Yélmaz & Sarpkaya, 2009) .
for their students and for the society they live in, &nath developing themselves in a professional

sense, and hinders their efforts towards social development, their productivity in the tdsatimg

process, and their collaboration with the school management and with their colleagues. It is not
possiblef or t eachers who are alienated from their pr
and personal develeqg. 20H3).t at school (el déz

The extent of a teacherodés belief in educatio
(Yealede & Akén, 2017) . Teachersd | ack of belief
motivation of both the student and the teacher (Akbaba, 2006). When the teacher enters the teaching
learning environment, he must first himself believe that hioteasnd the activities he is to carry out
in the lesson serve a specific purpose. This belief will provide the teacher with motivation and he will
then be able to motivate his students to take part in the lesson and activities. In the opposite case, it is
difficult for a teacher who does not believe in the importance of his job to persuade his students and
create a positive teachilge ar ni ng c¢cl i mate (Yeldérem & Akén, 20
for the teaching profession has decreased, temdher | ack of bel i ef in the wo
feeling of worthlessness and the thought that what they do will be of no benefit comprise some of the
intrinsic factors that ea@0d83e NtNesachaned myt iUJ
(2019), it can be said that teachers with a high degree of belief in and motivation for the profession

will have greater career satisfaction.

When the studies conducted in Turkey related to the case of physical education teachers and
physical educatioessons are examined, it is known that physical education teachers encounter
problems in a number of areas, principally lesson practices and quality, insufficient course-time, in
school assignment s, |l ack of f a c iparents iamdsschoola n d [
administrators in sports activities (Ka al., 2015). Again, in the conducted studies, there are
research findings to the effect that course time is insufficient for achieving the general and specific
aims of the physical educationdan s port cour setal.,D&BMe Rrtgeplaikgi 12006
previous studies, it was determined that physical education teachers, the school management and
ot her subject teachers did not give i mepae tance
students were not interested in the subject of physical education and had negative attitudes towards it,
and that parents considered that they did not want their children to steer towards physical education
and sport due to a number of academic coréDemirharet al.,2 0 1 4 ; et al.[]2018; Kul &
Herge¢ner 28,1820U9)y akAs a resul t of the study I
problems of physical education teachers, teachers expressed the view that they could not achieve all
thegoals and behaviours specified in the curriculum created by the Ministry of National Education in

physical education lessons. In studies carried out by Ayan and Tamer (2010) examining the state of
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implementation of physical education lessons accordinptet r goal s, and by Takl
(2006) examining the views of teachers on the extent to which physical education lessons achieved
their goals, some of the problems experienced in achieving goals were revealed to be insufficient
weekly lesson timeand inadequacy of sports gym, facilities, technology and equipment. When all

these research results are examined, and the structure and nature of physical education lessons are
taken into consideration, it is likely that the problems experienced by phgsiacation teachers in

their professional lives, and also the current and past educational experiencesestipeephysical

education teachers, will have an effect on their levels of belief in education.

When studies conducted on the levels of béfiefducation of teachers in other branches are
examined, it is seen that there is a negative r e

and their levels of alienation from work (Sular, 2020), whereas belief in education is positively

comel ated with work engagement (G¢n, 2017) , t ea
emotional | abour behaviourseffEcagry &eArgbn, (K@
Mor eover, in the conduct ed st liefdniedusation aré gemermallys e en |

low. However, in the literature, no study can be found that examinssriice and prservice

physical education teachers6 |l evels of belief ir

Considering the role played by physical education lessanshich learning by doing and
experiencing is predominant as opposed to lessons mainly conducted in a classroom environment in
which academic concerns are mainly at the forefromm st udent sé psychomotor
as in their intellectual and affectidevelopment, their socialisation, their personality development,
and their acquisition of sociakevaiocesteplhheiscadl
that the job they do, principally as educators, achieves its aim, in other wordiggttee of their
belief in education, is an important issue that needs to be emphasised. Therefore, it is thought that this
study will contribute to the literature. Based on this thought, the aim of this study is to comparatively

examine levels of belief iaducation in irservice and prservice teachers of physical education.

Method

Research Design

This study, in which irserviceandprs er vi ce physi cal education t
education were comparatively examined, was conducted accoodingurvey model, which is one of
the quantitative research designs. According to Karasar (2017), survey models are arrangements made
in a universe consisting of many elements on the whole of the universe or a group, example or sample
to be taken from #h universe in order to make a general judgement about that universe. In survey
studies, an attempt is made to define the event, individual or object that is the subject of the study as it

is without making any effort to change or affect it.
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Participants

Physical education teachers employed in various regions of Turkey, aisgmpiee physical
education teachers studying at Bal ékesir, Mani s
took part in the research during the 2821 academic year (h=403)he research data were
collected by way of an online questionnaire. Information related to the participants is presented in
Table 2.

Tablo 2. Participants

Variable Group Frequency (f) Percentage (%)
Female 116 28.8
Gender Male 287 71.2
Total 403 100
First Grade 73 53.3
Grade Level of Pr&ervice Teachers Fourth Grade 64 46.7
Total 137 100
School Level of Teachers Secandary School 124 460
High School 142 534
1-10 Years 99 37.2
Professional Experience of Teachers 1120 vears 7 289
Over20 Years 90 33.8
Total 266 100
Mediterranean 33 12.4
Eastern Anatolia 45 16.9
Aegean 71 26.7
Employment Regions of Teachers iﬁgigﬁ:stern 39 14.7
Inner Anatolia 31 11.7
Marmara 47 17.7
Total 266 100
In-Service 266 66.0
Status PreService 137 34.0
Total 403 100

When the information about the participants in Table 2 is examined, it is seen that 28.8%
(n=116) of the participants were female, while 71.2% (n=287) were male. Among tkeryice
physical education teachers, 53.3% (n=73) were studying in first gndule, 46.7% (n=64) were
studying in fourth grade. As for the-gervice physical education teachers, 46.6% (n=124) were
employed at secondary school level, while 53.4% (n=142) were employed at high school level. When
the teacher sd vy éodty ase examined,it s §eersthat 38.20@(h=993 i@ Years,
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28.9% (n=77) had 120 years, and 33.8% (n=90) had over 20 years of professional experience.
According to regions of employment, 12.4% (n=33) of teachers worked in the Mediterranean region,
16.9% (n=45) were employed in Eastern Anatolia, 26.7% (n=71) worked in the Aegean region, 14.7%
(n=39) served in Southeastern Anatolia, 11.7% (n=31) were employed in Inner Anatolia, and 17.7%
(n=47) worked in the Marmara region. On the other hand, there neephysical education teachers
participating in the research who worked in the Black Sea region. Among the participants of the
research, 66% (n=266) consisted ofsarvice physical education teachers and 34% (n=137)
comprised preservice physical edutian teachers.

Data Collection Tool

Scal e of Teachersobé Levels of Bel i ef in Educati or

The fiScal e of Teacher so Level s of Bel i ef i n
(2015) was used to examine thesier vi ce physi cal prelsercice tphysical t e a ¢ h
education teachersoé | evels of bel i ef in educat.i

legislation been included, but also, behaviours expected to be fostered in individuals by education in a

contemporary sense in théeliature have been converted into statements. The scale consists of four

subdi mensi ons, namel vy isoci al irpatnido ndde v eft iompdniewnit
Aipreparation for wupper educationo, a dindensimnst ot al
explain 65.9% of the total variance. For each i

according to the extent to which the goal included in the relevant dimension of education is achieved.
For example, theastabeménhwvefipebebhnaVvetiyhcharact e
is included in the Asocialisationd subdi mensi on,
provided to studentsodo is placed i mttehmenii mMdi voied
t hat student s are each rai sed as physroundal | vy h
devel opment o subdi mension, while the statement
for upper educatiepadoaitsopl doeduipperhediipati ono
required to respond to the questionnaire items |
(5) il compl etely agreeo. I n the scal etedevel opn
coefficients were found to be .94 for the socialisation dimension, .88 for theuall development

dimension, .87 for the individual differences dimension, and .69 for the preparation for upper
education dimension. Within the scope of this stuldg,walues obtained for the subdimensions were

.93, .89, .89 and .79, respectively, while a value of .96 was found for the overall scale.

Data Analysis

The data obtained within the scope of the research were analysed using the SPSS 26

(Statistical Packageof the Social Sciences) software program. In the study, the data set was
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examined using N2 skewness and kurtosis values
not it showed normal distribution for parametric tests, and it was decided that shsetlatid not
deviate excessively from nor mal . Homogeneity of
it was found that the variances for the groups were homogeneous. For comparison of levels of belief

in educati on ac c ousinsergiceteachepraservide teacipes and acéordmg t@ t
thepreser vi ce teacher so gr adtestwas wsedl For,comparidgderetsrod e n t
belief in education depending on the piwgysi cal 4
analysis of wvariance was utilised. When differe
used to determine the source of the difference. In addition, Cohen's d value was calculated for
independent sampleddst results to determine the sizZetloe detected difference. In the eway

analysis of variance, the effect size of the difference was determined by meansaf eatar e ( d 2)
calculation. The significance level was set at p<0.05 in the analyses.

Results

This section includes descriptiveast i st i ¢cs regarding the partic
education and findings related to whether or notthe nr vi ce physi cal educatio

service physical education teachersé |l evels of &

Table 3. DescriptiveStatisticsof In-Ser vi c e aidPeeEbrevisde Te atBelefins 6 Leve
Education

Levels of Belief in Education M N SLC Skewness Kurtosis Alpha
Socialisation 3.08 N 206 -.163 .93
Individual Differences 2.68 K .345 -.587 .89
All -roundDevelopment 3.00 K 212 -.568 .92
Preparation for Upper Education 2.87 N 225 -.223 .79
Levels of Believe in Education 2.96 N .322 -.232 .96

When the findings included in Table 3 are examined, it is seen that the participants had
partial/moderate beliefs that the goals of education were achieved with regard to socialisation
(M=3.08N0.87), individuarodntfdeertoep meME2 (B6I18&R1
preparation for upper educat deteminddfhat2he paritipants9 4 ) . |
also had partial/moderate beliefs that the goals of education were achieved according to their general

mean scores (M=2.96N0.87) for levels of belief |
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Table 4. Comparison offreSer vi ce Physi cal E d of Balidf indcducatiom ac her s
according taGrade
1 Grade 4™ Grade
Levels of Belief in Education (n=73) (n=64) t (135) p Cohen'd
M N S M N SD
Socialisation 3.10 1 3.46 N -2.339 .02 41
Individual Differences 2.84 K 3.10 N 1 -135 .18 23
All -round Development 3.17 K 3.40 N 1 -1206 .23 .20
Preparation for Upper Education 2. 8 9 I 3.14 N 1 -1341 .18 .23
Levels of Belief in Education 3.04 1 3.33 N 1 -1876 .06 31
The findings in Table 4, in whichthepseer vi ce physical education

in education were compared in terms of their grade level, show that there was no significant

difference in mean scores for individual differences [t(13BB56 p>0.05], allround development
[t(135)=1.206; p>0.05], preparation for upper education [t(136B41; p>0.05], or general belief in
education [t(135)<1.876; p>0.05]. On the other hand, in terms of the socialisation subdimension, a

significant differeme was determined in favour of pservice teachers studying in fourth grade
[t(135)=2.339; p<0.05]. In addition, it was determined that the grade level @gpvece teachers had

a smallmedium effect on their beliefs that the goals of education wdnewax with regard to

socialisation (d=0.41). Accordingly, it was found that figahr preservice teachers had stronger

beliefs that the goals of education related to socialisation were achieved comparedy&afipge

service teachers.

Table 5. Conparison ofin-Ser vi c e
of Beliefin Education

PhysicalandPteBGeatvi on

In-Service

Teahes oo
Levels of Believe in Education (n=266) (n=137) t (401) p Cohen'd
M N SD M N SI
Socialisation 2.99 K 3.27 N -3.08 <01 .32
Individual Differences 2.55 N 2.96 N -3619 <01 .39
All -round Development 2.86 N 3.28 N -3811 <01 41
Preparation for Upper Education 2.81 N 3.00 N -1.853 .07 19
Levels of Belief in Education 2.85 K 3.18 N -3575 <01 .37
Examination of the participantsdé | evels of

service physical education teachers had significantly stronger beliefs that the goals of education were
achieved with regardtsocialisation [t(401)3.085; p<0.01], individual differences [t(4013619;
p<0.01], and allound development [t(401)3.811; p<0.01] compared to -g8ervice physical
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education teachers. Moreover, it was determined thatgiréce physical educatiomdachers had
significantly stronger beliefs that the goals of education were generally achieved in comparison with
in-service physical education teachers [t(463)575; p<0.01]. The effect size of the difference
determined in socialisation (d=0.32), indlual differences (d=0.39), albund development (d=0.41)
subdimensions, and levels of belief in education (d=0.37) is smadium. On the other hand, a
significant difference was not found in bhhe par
were achieved with regard to preparation for upper education [t(40&%3; p>0.05].

Table 6. Comparison ofin-Ser vi ce Physi cal E d of BaliefiinoEducaioe a c her s
according tdProfessional Experience

1-10 11-20 >20

Yeaf YeaP Yeal F
Levels of Belief in Education (n=99) (n=77) (n=90) 2(62é) p  Scheffe d?2
MNSD MNSD MNSD
Socialisation 3 14 3 03 2 é37 9 4388 013 ac .032
Individual Differences 5 75 > 56 | 2 2.383 2 4783 <01 ac .035
All -roundDevelopment 3 06 2 97 2 é75 4 9029 <o01 &% bc .064
Preparatlon for Uppe 2 91 3 00 2.54 6.961 <01 ac, bc .050
Education .82
Levels of Belief in Education 3 02 5 92 2 .786 1 6.385 <01 ac .046
According to Table 6, in which serving phys

education were compared in terms of their professional experience, significant differences were found
in the socialisation [F(2, 263)=4.388; p<0.05], individual differes [F(2, 263)=4.783; p<0.01],all
round development F(2, 263)=9.029; p<0.01] and preparation for upper education [F(2, 263)=6.961;

p<0.01] subdimensions, as well as in their general levels of belief in education [F(2, 263)=6.385;

p<0.01]. The effect sizeo f t he di fference determined i n S O (
di fferences (d2=0.035), pr e p ar-dimensons, ahdolevelsuop p e r e
belief in educat-medium. Ontke-other bahd The effect sszenafdifférence
determinedinall ound devel opment (d2=0.064) is medi um.

According to the results of Scheff ®06s test,
groups there were differences, it was revealed that physical education teachersl@viylealksof
professional experience had stronger beliefs that the goals of education were achieved with regard to
socialisation, individual differences, -abund development and preparation for upper education than
teachers with 20 or more years of professiongledence; whereas teachers with-2l years of

professional experience had stronger beliefs that the goals of education were achieved in terms of all
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round development and preparation for upper education than teachers with 20 or more years of
professionakexperience. Moreover, it was found that physical education teachers-iittydars of
professional experience had higher levels of belief that the general goals of education were achieved

than teachers with 20 or more years of professional experience.
Discussion
Participantsé6é Levels of Belief in Education |

In this study, it was found that-service physical education teachers andsgrice physical
education teachers partially/moderately believed that the general goals of education weezl achie
(Table 3). Moreover, it was found that the participants believed that the goals of education related to
socialisation were achieved the most, while they believed that the goals of education related to
individual differences were achieved the least. gkdingly, it can be said that both thedarvice
physical education teachers and the-g@evice physical education teachers believed that through
education, positive personality characteristics were fostered in students, students were made into
happy indviduals, and students were raised as citizens who benefit society relatively more. On the
ot her hand, when studentsod individual di ffer ence
participants believed t h atiltiesawas gvedruandthat equalitysofi i t e d
opportunity was provided in education relatively less. In the results of the studies carried out on
teachers by Argon and Ciciojlu (2017), Erge¢n anc
that in generalteachers believed that the aims of education were achieved at a low level. On the other
hand, as in this research, in the studies condu
that teachersdéd | evels of belcioming tathe resultsuot stutiéeson we
carried out with the participation of teachers from different branches, it is seen that similar to the
results obtained in this study, teachers believed less that the goals of education related to individual

differenceswr e achi eved (Erg¢n & Argon, 2017; G¢n, 20

& Akeéen, 2017) . It is stated that a stereotyping
ignoring studentsd i ndi-wlatddudevelopeniaf dharacteristicseasd a n d
needs (Yapécé, 2005). Each individual who enter:

differences into the education environment. The aim of education is to facilitateumad
development in these individuals acdoglto their own individual qualities. The convergence of

various differences that exist among students in a class can cause various problems in the education
environment (Ocak & Ol ur, 2018) . As a result o]
equdity of opportunity in the Turkish education system, it was revealed that the majority of teachers

were of the view that equality of opportunity was not provided in education. In the study, problems
emerged such as regionalsidiufafte roemnc edsi ,f f fea minlcieess a
structure and equipment, insufficient numbers of teachers, differences between private schools and

state schools, the fact that girls did not receive the required education, a low schooling rate,
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insufficient inrcome set aside for education, and inadequate numbers of classrooms (Polat & Boydak
¥zden, 2020) . | n eaal R01&),doseserbioe tedchets lreported that among the
features they wished to exist in the education system was guidance daftstidéne with their
interests and abilities. In the current curricula in Turkey (MoNE, 2018), although emphasis is placed
on matters such as the need to consider the fact that students have individual differences, the
inappropriateness of using a starmlised measurement and evaluation method, and the need to take
account of studentsdé age |l evel s, readiness, i nt
factors preventing these from being put into practice can be given as the fact that atasssll
crowded in schools in certain regions, the fact that the education system has becoroentseanan
education conception that is predominantly based on memorisation, and the consecration of obtaining
high marks in standardised exams that fameised only on cognitive measurement rather than all
round development. All these reasons constitute some of the obstacles preventing the realisation of
goals related to individual differences in education.

Comparison of PreService Physical Education Teeher s6 Level s of Belie

According to their Grade Level

In this study, although it was determined thatgeevice physical education teachers studying
in the final grade believed more strongly that the goals of education were achieved wipanedom
with first-grade preservice teachers, the difference was significant only in the socialisation
subdimension. In other words, it can be said that in the study;diiade preservice teachers had
stronger beliefs than firgjrade preservice teacherthat the goals of education related to socialisation
were achieved. This result obtained in favour of figralde preservice teachers is a desired situation.
Considering t he -skrdoce tteachetsantll bet tioedphygidalsedupation teachiers
tomorrow, it can be expected that {m&rvice teachers who believe that the aims of education are
realised, and in the importance of their profession and the work that they do, will devote themselves
more to the profession, have higher motivation anlenmaore effort towards achieving the goals of
the curriculum in the future. In the literature,yste r vi ce teachers6é | evels of
not been previously examined. For this reason, there is a need for further study in order to make an
interpretation of this issue. Furthermore, it is considered important to utilise research findings in
which views about the education system in terms of its relationship with belief in education are
examined. I n a study by ¥zt peH fierekpptui vand T
Met aphorical Perceptions Regarding Turkish Educ
prospective teachers mostly produced negative metaphors related to the education system. In the
study, while preservice teachers seat that education was a difficult process full of obstacles and
requiring effort, they also criticised the fact that not everyone was happy due to théoexasd and
competitionbased system and its contribution to individuals. Therefore, it was staaedhe

education system did not satisfy individual sé e X
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the goals of education from being realised, thesgmice teachers stated the changes that were
frequently made in education policies, whichdlmanegative effect on the continuity of the education

system. In another study in which perceptions of the Turkish education system were examined by way

of met aphor s, Kasapojlu (2016) r e-penvicet teadhers h a't 3
perceivel the Turkish education system as a frequently changing, irregular (complicated) structure. In

a study by Yexil and kahan (2015), prospective
experienced in the education system stemmed principally frorhaesaand from deficiencies and

errors in education planning. It was revealed that for solving the most important problems
experienced in the education system, they primarily recommended that revisions should be made in
relation to the curriculum and eduicat planning.

Comparison of In-Ser vi ce Physi cal E d u c-&drvice RhysiCat ac her s
Education Teachersé Levels of Bel i ef i n Educati o

According to another finding obtained in the study,-geevice physical education teachers
had stronger beliefthan inservice physical education teachers that the goals of education were
achieved in terms of socialisation, individual differences antbalhd development, as well as with
regard to education in general. On the other hand, no difference wasiounda r t i ci pant sdé b
the goals of education were achieved in terms of preparation for upper education. In the literature, no
study has been conducted in whichksire r vi ce t e ascehrevriscée anedacphrea sd | ev
education are comparebh this respect, the present study fills a gap in the related literature. Another
study, which is thought to be related to this research, was conducted by Aslan (2020) and the subject
of "professional belief" was discussed. In the research, as a rest fmcus group interview with
pre-service teachers who have low teaching profession belief, the disappointment caused by the
department, insufficient salary, counting on the spot, negative perception towards physical education
teachers in the society,onking conditions, insufficient field education, and the difficulty of being
appointed to the teaching profession negatively affect professional belief has been reported. On the
other hand, as a result of the focus group meeting witlsgmdce teachersith high level teaching
profession beliefs, the themes of my dream job, love working with children, being beneficial for the
society, being intertwined with sports and effect of physical education teacher has emerged as the
themes that positively affect lbf. In our study, there may be more than one factor that causes the
differences in the beliefs of iservice and prservice teachers. In particular, the thebaged pre
service education conception that has increased in recent years, and the ftwt thaboretical
knowledge acquired in courses is not supported with practical knowledge, prevestrvize
teachers from establishing a connection between theory and practice. Many prospective teachers learn
the real meaning of teaching in their cargez ar s . I n the st ethy20t9pawitn i ed ou
physical education teachers who were just starting their careers, they drew attention to the problem of

compatibility between the physical education and sport teaching undergraduate curricultm and
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conditions of National Education. In the study, it was reported that the physical education teachers
considered that prior to service, they had not received training in accordance with school conditions.
A similar emphasis was made by Korkneazl.(2004). The researchers stated that however effective
pre-service teacher training was, when beginning the profession, teachers would face the difficulties
of the world. The findings of the study conduct e
syoport this. Consequently, when teacher candidates begin their careers, they experience important
problems in the first years both in school and out of school. In the study, the difficult situations most
often encountered by teachers in the first years gedeas classroom management, relations with
parents, relations with the community, adaptation to the physical environment, etc. Based on these
findings, it is thought that there is a need for further studies conducted wiierpiee teachers to
determinethe possible reasons why gervice physical education teachers believed more strongly
than inservice physical education teachers that the goals of education were achieved.

Comparison of Physical Education Teagtoer sé L
their Professional Seniority.

Another finding made in this study was that
according to their professional experience. In the study, it was found that that physical education
teachers with 410 years ofprofessional experience had stronger beliefs that the goals of education
were achieved compared with teachers with 20 or more years of professional experience in terms of
both the subdimensions and regarding education in general. Furthermore, it wisirinsdeachers
with 11-20 years of professional experience had stronger beliefs that the goals of education were
achieved in comparison to teachers with 20 or more years of professional experience in terms of goals
related to alround development andgparation for upper education. Accordingly, it can be said that
professional seniority is an important factor r
professional seniority increased, their levels of belief in education decreaseteinvords, that
experienced teachers had lower beliefs that the aims of education were realised, is an issue that needs
to be particularly emphasised. One interpretation of this finding is the fact that experienced physical
education teachers may also bgeriencing professional burnout and alienation. In a study by the
Turkish Education Association (2014), it was reported that a section comprising half of the teachers
stated that the longer they worked as teachers, the more their beliefs in the pféségepoofession
decreased. In the literature, the findings of studies conducted with teachers from different branches
show both similarities and differences with the
study, it was also determined thatperienced teachers with longer periods of service in the
profession believed to a lesser extent that the goals of education related to preparation for upper
education were achieved when compared to teachers sgityears of experience. On the other hand,
studies by G¢gn (2017) and Kabakak (2019), it wa:c

did not differ depending on their lengths of professional service. In contrast to the results of this
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study, however, i n t h ¢2013)t ittmchs/ foubdythat\t@mrpatrez toéteachexsn d A k
with 11-15 and 1€20 years of experience, teachers with over 20 years of experience had stronger
beliefs that the goals of education regarding@lind development were achieved. Furthermore, in

the same stuyd it was found that teachers with over 20 years of experience believed more than other
teachers that by means of education, individuals were prepared for upper education. These studies,
which were made previously in the literature, were conducted witlpdhecipation of preservice
teachers from different branches. Therefore, it is thought that one of the main sources of the
conflicting results stems from the discipline in which the teachers were employed. Due to the
structure and nature of physical edtion and sport courses, it may be necessary to deal with them
differently from other courses. The teachiegrning environment, the materials used in lessons, the
clothes worn by teachers and students, and similar factors can be given as examplestefistias

that distinguish the subject of physical education and sport from other subjects (Demirhan et al.,
2014) . In a study by Gen-ay (2007) examining ph
job satisfaction, it was reported that teash&ho were optimistic about their future careers had higher
levels of job satisfaction, while those who were pessimistic about their future careers had higher
levels of emotional burnout. Discussing an important problem in modern physical education, courses
Temel et al. (2013) stated that due to academic concerns created by the desire to enter a good
university, the importance of physical education and sport courses in high schools was decreasing.
The researchers argued that this situation could lead tmgeeof isolation and insignificance
experienced in physical education teachers. In another study carried out by Pehlal§2019),

which examined the extent to which the acquisitions included in the secondary school physical
education and spodurriculum were realised according to the views of graduate students, a section
comprising about half of the participants stated that the skills of speaking Turkish correctly,
effectively and eloquently, and of using information technology were not adguiteereas general

and specific movement knowledge and skills, and personal development and healthy living skills and
values were acquired. The graduate participants in the study reported that in general, the degree of

realisation of the acquisitions inded in the curriculum was low.
Conclusion and Recommendations

In this study, it was determined thatdarvice teachers and gservice teachers of physical
education partially believed that the goals of education in general were achieved, and that they
believed that the goals of education related to socialisatidralkiround development were achieved
more than they believed that the goals of education related to individual differences were achieved. In
addition, it was found that finglear preservice teachers believed in education more thanykasi
pre-serviceteachers, and that pservice teachers believed in education more thaelvice teachers.
Lastl vy, it was determined that teachersé profes:

levels of belief in education and that experienced teadtedieved in education to a lesser extent.
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This study, which was carried out with the participation edenvice and prservice teachers
of physical education, shows similarities and differences with previous studies. Moreover, in terms of
the partici@nt group, this study has filled the gap that existed in the literature. However, in order to
obtain more irdepth information, the number of studies related to belief in education in the field of

physical education should be increased.

This study, and prei ous studies on the subject of teact
conducted with a quantitative research design. However, with the aim of obtaining ruaethn
information related to the reasons whysirer vi ce t e acdewmicessegahandbol epeks
belief in education are partial or low, and regarding solution suggestions for preventing this situation,
gualitative and mixed design studies should be conducted. Furthermore, in future studies,
correlational design studies that investigan t he r el ati onship of teacher ¢
with their levels of organisational commitment, professional burnout, motivation and alienation, and
with their perceptions towards the profession, will contribute to better understandinge of th

phenomenon of belief in education.
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Abstract

This study investigatethe listening skills of students at secondary schoothla context, ths study
focuses on i ddsteningfprpblemgaccerdingdoetaadpardpectives andxamining

the causef these problems. It also aims to find out how teachddsesgheseissuesandthe types

of solutions theypropose In order tomeettheseobjectives case studyith a qualitative research

design was conducted. Participants were identified accorditig tourposivesampling methodData

were collected frontenteachers working at different secondary schabla varety of levelsusing a

criterion sampling approachData were also collected through sestmuctured interviewsThe

gualitative data were analyzed usingntent analysis. The studys f i ndi nthat the ndi cat
secondary school studergsuggled to undstandlistening rules, listen to courseymprehendvhat

they listento and increas their motivation during lessanAdditionally, the results indicated the

causesf the problems, andf the types okuggestionghat could bemade to resolve thenseven

themes emerged in the studys a resul t of teacher sfamiypthe spect i
environment, readinest)e speakerthe listener, education and listening materials. When the source

of the listening problems is examined, the family dtites andthe lack of emphasis placed tme

listening process by families, the lack of appropriate environmental condittomsinability of

studens to be drawn tdhe listening material and the teacher, @hd lack of awareness are
highlighted The outcomes of resolvinghese problemsnclude providing the necessary learning
environment and materials fancreasedistening, improing teacher sefflevelopmentgcreatingan
environmenin which students can leathroughdoing, cooperaing with family, scool, environment

and teacher and to elimirrag the lack of education.
Keywords: Listening Skilk, Listening Barriers, Suggestiofa Listening Problems
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Introduction

Languageis important to individuals as tonstitutes therimary meanof communication
and social order in society. dtarifies situatiors and enablepeopleto maintain interaction in both

their personal angrofessionalives

Consequentlygood language educationdstical for people to b able to interactvith one
arother in society. In this contexproviding adequatéanguage education is a cruc@mponenof
the goalof basic education in contemporary countries. phmary goalof language education is to
devel op Aunderstanding and ubdeubtedlythig aevetofment iss ( ¥ z &
carried out within the framewaork of Turkish teaching. This is parall&l &ov e r 6 sargnmierétat3 )
the process oteaching Tukish, which begins inprimary school and contingethroughout the
s t u d eduactatiorslifeis based otheinteraction of four language skills atitkir direct and indirect
relationdips It is expectedhat these skillswill be supportedby various implenentations in the
process (Sever, 1993).In other words, language skills should not be tradughtistinct skills;
rather theyshould be viewed aomplementary skillthat advance one another

When language skills are examinedisitpossible to corade that while reading, speaking,
writing and other skills may bsufficientto improve language proficiency, listening rteagreater
influence on thematuration process. Furthermore, listening is the first comprehensionAskill
hence, listening makds easy to learm languagehrough awarenesmnd to improve language skills.
Becausencea language is understood, itsignificantly easier to improvether languagskills. All
studiesincludingthose orlanguageacquisitionskills, have demonstratdtat language proficiency is
acquiredthrough listening (45%), speaking (30%), reading (15%), and writing (10%) while we
communicag. Apart from serving asprimary modeof communication, listeningnabledearnersto
appreciatehe beauty othe language(Renukadevi, 2014). These rates aignificant because they
demonstratehe priority and importance of listenirgduring thecommunication process. Fail of

these reasond can be saithat listeningserves ashefoundationfor languagdearning.

Bl ewett (1951) defined I|listening as the proc
(2013) described it as all of the phones which individuals perceive voluntarily according to their
pref er en c&lsrandMsaluan {2008) zdepicted it as commiwative issue necessary to be
taught various communicative abilities to the listeners and let listeners behave according to the
specific situation Briefly, listening is a skill thaencompassesomprehension and thinking skills
(Kapanadze, 2019)istening should not beonsidered a singlerocess. On the contrary, it would be
more conveniento think of listening as identifying the sounds produced by speaker, perceiving
intonation patterns and interpreting the level of relatiobetween spoken words (Lyrit &

Mendelsohn, 2013).It should lnetedthat listening and comprehension are twatidctskills. Thisis

consistenwith Hasa® €2000)findingsthat listenings necessary toeceivethe messageather than
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interpreting the texduring the process isifferent from comprehensionequired formeaningful
interactionwith the text. Consistent with Hayrapetyahe listenerretainsthe sounds and make
sense of the text bybservingsigns such as vocabulary knowledge, intonatindability to express
(Hayrapetyan, 2016). In a nutshell, listening and listening compreherefiemto the abilityto make
sense ofexternalstimuli througha seriesof mental processesis well aghe state of being able to

show reactiomasedon theinterpretation process.

According to this perspectivendividuals listen for the purpose ofathering information,
sharing, understanding the environment, providing personal developmenpoaasdssingoower

(G¢nex, 2016) . I n add ithe puoposes ghleassire, @earsiuasign, perseptipr a c t i

and comprehension (Hayrapetyan, 2016). Listemsng skill that isenables people to demonstrate
their existence personally and socially, transferthe world of the thought antb make sense of
human existence. Considggirthe negative events ampatential problemsassociated withhis skill
that enablepeople to connect with the world, the importance of listeberpmes cleasncemore

The listening skillbeginsto developsystematically in the scope thfe Turkish curiculum. In
the Turkish curriculumfor 2019, expressing and interpreting concepts, ideas, opinions, fealimtys
phenomena in written andral form (listening, speaking, reading and writingy) referred to as
communication irthe mother tongugas is engging in appropriate and creatiliaguistic interaction
in a variety of social and cultural contexsuch as education and traininige workplace, home and
entertainment (MEB, 2019T.he importance of listening is emphasizidthis curriculumby statirg
thats t u d lesterting, 8peaking, reading and writing skills should be improwedddition to taking
pleasurein what they read and listeio, and their imaginary world shoulalso be fostered (MEB,
2019. In the same program, listening acquisitiowere included at each grade level, and a
development process was followed in these acquisitions as the grade level progiesdedrning

outcomes ardesignedo enhancdistening skill and tsuccessfullyeach listening techniques.

Improved Istening skills benefitpeople both individually and socially. The importance of
listening skilk, which enablean individual to communicate with their environmesgrve as the
foundationof learning, andid in the development of language skiblse well estalidhedandshould
be given the appropriate weigiit the educational process. Listening skiflvelops as a resutff
social learningand is reinforcedn educationakettings through planned and programmed activities
Furthermore, itoccupiesits own placeand maintain its significanceas a complementto the
educational process. When the studies on listening skills are exartireh be observed that
Renukadevi (2014)liscoveredthe importance of listening in language acquisitiaa well as the
difficulties associated witlacquiring listening skills. In his study focusing on listening comprehension
strategies and problems, Hasan (2000) made suggestions for the listening process for the solution of
these problems. Imhof, Henning & Kreft (20@hphasizedhe effect of external sounds on attention

duringthe listening process ainide significance f e xt er nal sounds in the
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(2013)interviewedTurkish prospective teachaisdeterminetheir problems during the@xperience
with listening and their views on the solutiosf theseproblens. Bakkan angdontbeni z ( 2
other handworked with high school students to determine theitlass listenindglifficulties. Keray
Di n- el cohdu@@et 8njerviewsvith secondary school students determinetheir listening
difficulties and expectations in thirea On the other hand, in his studgayram (2019)laced an
emphass on thedifficulties faced by Turkish teachers their classroom listening practicesdthe
solutiors of these problems. Bayram (2019) examined listening problems in the contdxeef
stages:prelistening, during listening and pelsstening andconductedinterviews with teachergo
determine how tsolve these problemdn addition, here are studiesxamining various aspects of
listening skills (Sonmez, 2019; Carkit, 2020; Kapanadze, 2019).

As these studiedemonstratelistening skillis critical forlanguage learninglhe fudiesalso
show that there are problenmvolving thisimportant skill as well. Studies with students at different
education levels areritical for explainingthese problems. In addition, it is seen that sthese
studies have suggestallernative solutions. These suggestionscaneial however, it isexceedngly
difficult to achieve thalesired level ohwareness angroficiencyin listening withouffirst identifying
the source of the problems aimplementing dundamental solutioto these problems. Therefore, it
is important tadentify the source of therpblems andletermine the appropriate course of actidme
purpose of thistudyis to determine the listening problems of secondary school studenislibing
the experiences of Turkish teachers, to get to the source of these problestgrtairhow teachers
addresghese problems, and toake recommendatioffier resolving these problems. In a nutshell, the
aim of this study is texamindistening skillthrough emphasizing on ioblems and solutions. This
study conducted with this point ofex, will providean important perspective for futuresearcrand

will be asignificantstep tavard minimizing the problems relatedith listening skills.

Method

Research design

The purpose of this qualitative studytsd et e r mi n eperdemi@ensothbarriessand
suggestions foi mpr ovi ng s e ¢ 0 n d alistgning sskills.oThhé cursent wstddy nvass 6
conducted in the form ad case study. As Yin (2009) and Creswell (20hdljcate case studs are
particularly usefufor describing social phenomain theirits various dimensionithin a particular
context. In other wordsa case studyequires asearchfor everydayconceps in real life. Prior to
beginningthis study, it wasecognizedhat there were some problemgh listening skillsas a reslt
of field studies and primterviews with Turkish teacher# case study was conducted in order to
determine the problem&acethe sources of the problenand todeterminewhich alternatives might

be usedo addresghe problemshat people experienced. Therefoeecase concerninthe listening
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skills of secondary school studentgas discovered and analyzed in detailh r o u g h t eache

perceptions and observations.

The participants

The participantf this study consisted dfO voluntesr teacherdrom five different public
secondary schools iv a n Busba andipekyolu provincesAs the goal was to obtaidetailed
information experience was a significant factbue to the fact thatriterion sampling wasised two
main criteria were ggied. One of thenwas that the teachers must haw least threg/eass of
experiencethe othemwas that the teachers hadi¢ach each grada secondary schog@bth, 6th, 7th,
8thgrades)and bs er ve tlisteningskilsdent s o

Data collection instument

The data for this case study were collected usingngerview techniqueThe researchers
collaborated to developemi-structured qualitative interview formghat focused ot eac her s 6
perceptions of secondary school studeiits. begin we consultedwith a Turkish teacher about
listening problemsn order to prepare these questioBsconty, research in literature was examined.

The interview questions were developesl a result of prénterviews and literature researdly

selecting effective ondsom aquestion repository. Moreover, expert opinions from four acadeafic

the Turkish education departmemte r e gat her ed t quality ansl intereledtresults. st udy
The numberof questions were reduced a result of expert opinianSour basicquestions and sub

guestions depending were selecaéedordingly Finally, pilot interviews wereonductedand as there
werenoissuesdn this stepthe data collectbn process continuedonsent was obtained from teachers

during the data collection procesand anonymity was ensurelhterviewswith the teachersvere

conducted at thecheduled locatioand time and all interview sessions were recorded. The sessions

lasted approximately 30 minutesich Additionally, the ethics committdes appr ovired, was o

which certifiesthat the study is ethically appropriate.

Data analysis

Data were analyzed through content analysis. Content analysis tigiladknalysisthat aids
researcher their decisiormaking process when it comes to selectimgmes andategories from
the dataThe proces®egins with the coding alata,followed by the classification afodes andhe
creation ofthemesghat besexplain the codesandfinally, the organization and interpretationddta
usingthec odes and €me ®e &i (MXEnkfirst Pafelofidata analysis/olved two
researchers codingterviewswith three teachersCodes were identified for each intervieand a
code list wagreated aftediscussing the differences and similarifiesher e s ear cher sdé codi

that, the interview datér two different teachers were coded separatelycandpared
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Almost all of the codes worked witho issues A few ambiguouscodes were discussed and

resolved. Theaemaining datavere codedoy one resaaher andthen doublechecked by the other.

Following the completion othe data coding process, codeith the same or similameaningsvere

combined by bringinghemtogether.Thus the reliability of the data analysis was ensured. Afier

data was coell themes and suitiemes emergednd the findings were presented in a meaningful

structure.To ensure the validity of the data collection instrument,sthdy examined thbterature

and developedjuestionsin conjunction with teachers duringbaainstoming session. Furthermore,

expertopinions were consulted egar di ng t he

nter vi

comprehensibility of the questions was confirmedthepilot interview.

Results

ew fmolithno s

Analysis of theinterview transcriptsrevealedseven themes regardingecondary school

st u d digtenirsybproblems: family, environment, education, readiness, listeners, speaker and

listening materials. At first, resultd e mo n st r at ilisteing sptohiedne weres displayed

followed by detailed xplanations of thesources of these problems, probisatving strategiesand

alternative suggestiomsade byteachers for each problem.

Findings regarding listening problems of secondary school stualesgisesented in Tablel.

Table 1ListeningProblemsof SecondarySchool Students from théerspective offeachers

Listening problems

Not being aware of listening rules

Being bored with listening

Not listening to the lesson

Not comprehendingvhat one listento

Having low motivation fotistening

Making an effort to express oneself

Not listening to the speaker

Ignoringto useless information

Not obeying the rules of listening

Focusing on speaking rather than listening
Appearing to be &stener

Thinking thatwhat one listenso at schools unimportant
Being unable to adapt to listening in the first and last lessons
Not wanting to listen

Distracting factors (environmental)

Being closed minded towardse course

Ignoring what one listern®

Reducing the time for listening
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Lack of attention (personal)

Failing to understand the phenomenon of listening

Not attending listening activities

P P N DN

Putting listening on the back burner

From Table 1, itcan be seen thahot being aware of listening rules, being bored with
listening, not listening to the lesson, not understanding what one listens, having low motivation for
listening, making an effort to express oneself, not listening to the speaker, not listening ® useles
information are primary issues among listening problems of secondary school students. A few of

secondary school teachers explain the problem below:

féthe child sometimes does not |l i sten during
we ask why you ddrlisten, he says he doesn't understand or doesn't know that he should
listen, he doesn't understand the phenomenon. This is due to the attitude at home,

probably he does not listen at home. ( T 6 ) .

fiwe have students who have listening problems. Firgtllpfstudents have attention

deficits. This is because of their individual differencés ( T 4 ) .

After analyzing listening problems, sources of these problémsa c her ssolvingr ob |l em
approaches and their suggestions were examined and explained undéneseesn

Theme 1: Family

Table 2TeacheiPerspectives oframily Theme

Subtheme Code N
Traditional family structure 6
General Familiesd | ack of education 2
structure o
Source  of Familiesdéd |l ack of cultural d 1
the problems — - - . —— .
Families mt having enough timé& practicethe essential listening 8
Attitude & processwith the students
Behavior Indifference of the family 8
Families not being the correale modelfor the students 4
The studentsat being listenedo by theirfamilies 3
The students a b tol express themselves ithe family 2
environmenbeing difficult
The f amil i efwhatstdestgysayg ar d 2
Problem Awareness Raisingf a mi &warengs&about listening 2
solving . . . o
approaches Arrangingmeetings with families 1
Collaboration Cooperation with families 1
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Informing parents abouhe importance dfstening tostudents 4

Awareness Hosting €minarsfor families on topicsincluding listening by 2
experts 6the field

Families should giveidtening education to the students from ez 3

Attitude g Aages

Alternative ) .
Behavior Families should be a good rateodel for the students 1

suggestions
Families should createistening environments at home whe 1
students rest

Schooitfamily cooperation should bestablished 3

Collaboration A healthy environment should be created with sctiaolily 3
cooperation

Table 2 illustrates that the majority of the teachers claimedtriditional family structure
andf ami | i es 6 | are ke okt fregdently expréssed codes among listening problems.
Besidesjndifference of the familffamiliesnot having enough time® practice theessential listening
processwith studentsand families not being thecorrect role model for the studentsre the other
codes thainhibit attention according to the teachers. One of the teachers exbhessepinion as

written below:

AWe have a problem with the family. | f a de
home, and if thehildren do not feel precious themselves, if the children's wishes are not
taken into account, then what the child will do is not to listen, namely, he will not be able
to have (This habit. o

Teachers carried out some probleolving approaches tesolve secondary school studeits
problems related to families. These approaches fell into two main categories: awareness and
collaboration.Informing parents abouthe importance ofistening tostudentsis the most repeated

code among the others.

According to the suggestiorigforming parents abouthe importance distening to students,
providing listening education to the students in the family from early aggsisacreating a healthy
environment based on schdammily cooperationare the mst repeated codes in the dhieme of
awareness, in the sdbeme of attitude and behaviors, and in the-th@ine of collaboration

respectively. One of the teachersod6 striking perc

ilf possi bl e, studi es r el athe tlianglecof famahj or i ty ¢
teacherstudent. A situation that may be positive in such a study / studies will also affect

the other parties. Raising awareness of the family in these ways, having continuous
communication with the school, being motivated of sumtdractions by the schools,

administration and teachers will enable us to make good progress in education process.

Al'l stakehol ders nu®t take responsibility.o
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Theme 2: Environment

Table 3 TeachePerspectives oiEnvironmentTheme

Subtheme Code N

Lack of environments which students may spend their energy 3

Source  of Social Negative audience profile 2
the problems environment Lack of social environments for students to participate 2
Noise and mobility in thelass 2

Edupational Lack ofalisteningappropriateenvironment (in exams) 2

environment Mobility in the class 1

Crowded classes 1

Spending a lot of timentechnologcal devices 1

Technological Gradual loss ofpatiencedue to of speeding up the life throug 1

environment internet
Increasing negative examples through technology

Using technology from early ages

Problem Offering students a wide range@ftracurriculamactivities
solving

approaches Environment Enabling all students tmaintainmentally active through technolog

in the classroom

Students should be taken to the theatre

Social  and Suitable listening environments should be createdtfatents
artistic

activities Artistic and literary environments should be created for students

N N A~ O

Listening environment funded by the government should
provided

Alternative Students should be taken to the cinema

suggestions Families shouldlimist udent s® ti me of wus

Technological Controlled use of internet should be ensured
environments

P PrNN

Lessons should be given studemtsproperuseof media

As indicated in Table ,3the environment is one of the reasons of the listening problems of
secondary school students. Three -thémes such as social, educational and technological
environment emerged under the theme of environment. When the codes were examined, it could be
sai thatlack of environments which students may spend their energy, noise and mobility in the class
and gradual loss ofpatiencedue tospeeding up the life through internte the most outstanding

codes. Teacheroés opinion about this subject is

fi & hetlistener cannot completely focus on listening because of external environmental
factorsé When there is some noise outside,
(T5).
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Problem solving approaches which teachers have appliedfferng students a wé range of
extracurricularactivities, and enabling all studentsrnmintainmentally active through technology in

the classroom

When teachersé alternative solutions regardi
examined, some prominent codes saslstudents should be taken to the theatre, suitable listening
environments should be created for students, artistic and literary environments should be created for
students in the category of social and artistic activities emetgeatddition, families $iould limit
studentsdé6 time of u s ithe @thet reoticéable tcodegin theadhbmd efvi c e s

technological environments. An example of a solution suggestion for the environment is given below:

fiParents may restrict the use of technologicalides for children, such as being busy for

1 hour or 40 minutes in social life, during that time, the children might play game or do
their homework, get up and when they get up, they might continue their life completely
away from that device. In this watheir time should be restricted. Otherwise, the
children cannot listen very well by walking around with the phone in histhan@ T 5 ) .

Theme 3: Readiness

Table4 TeachePerspectives oReadinesheme

Subtheme Code N
Not being able to adapod the beginning and ending hours 3
the class
Developmental
characteristics ~ Student naughtiness because of their aljg(ade) 2
Inability to adapt to the transition from primary school 1
secondary school
Source  of . -
the problems Physicalneeds No prepared breakfast for students (being hungry) 3
Not paying attention to st 2
Course hours  Excessive course hours(&nd 8" grades) 5
Beginning of the lessons at early hours 3
Lack of vocabularylistening and comprehension) 5
Learning Differentiation of given importance to the knowled 1
according to grade levels{&nd 8" grades)
Preliminary Motivation for listening 4
Problem preparation Organization activities suitable fstudent age 1
solvin _ —— ——
approgches Preparing activities which improv&udent vocabulary 2
Education Doing dictionary exercises 1
Appropriateness Listening activities appropriate for age of the students shi 2
. of level be planned
Alternative
suggestions Listeningtopics should be arranged according to student a¢ 2
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Exercises which improve student vocabulary should be dor 2
Education Empathy skills should be developed 2

Class size should be ideal (not crowded) 2

Table 4 presents that there are differentthidmes under the themes of readinbks. being
able to adapto the beginning and ending hours of the clasthe prominent code in the sitheme
of developmental characteristiddo prepared breakfast fotudents (being hungry) and not paying
attention t o st udtgkingcedds irstheeupemea af physicatreed@xcessive
course hours (5th and 6th grades) and beginning of the lessons at earlyaheuh® most repeated
codes in the dutheme of course hoursack of vocabulary (listening and comprehensiaan

important code in the sttheme of learning. An example opinion of a teacher is:

fiApart from that, the lack of vocabulary is a serious problem. It is noticed that while the
students who read books have a much better vocabulary, listen to the lesson carefully,
focus on the lesson and contribute to the lesson, it is seen that the students who have
difficulties in expressing themselves also have difficulties in the lesson, srgkthmusy

with other tasks instead of listening tothe lesson ( T 3 ) .

Preliminary preparations and education aretbgimnes emerged under the theme of readiness
as t eac h egsolsing agpoacHeRreparing activities which improve student vocabulary
the most repeated code among them.

As alternative suggestions for problems, in the-th@mes of appropriateness of level and
education some codes emerged according to the perspectives of teachers. These are listening activities
appropriate for age dhe students should be planned, listening topics should be arranged according to
student age; and exercises which improve student vocabulary should be done, empathy skills should
be developed, class size should be ideal (not crowded).The opinion c¢herten this subject can

be given as an example:

fiStudents should read good qualified books to improve their vocabulary. Furthermore,
one or two idioms can be learned daily. In addition, the use of idioms in sentences is
learned and by starting to use it daily life, so students develop their vocabulary.

Hence, they can understand what they listen to and do not get bored of listénind T 3 ) .
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Theme 4: Speaker

Table5. TeachelPerspectives ofspeakerTheme

Subtheme Code

Voice and Lecturing with a monotonous tone of voice
body .
language Using less or more body language than enough

Lackingthe skill of making powerful and effective speeches

Not informing students about the benefit of tbpic

Source  of Content of Not being interesting of the content for students

the the topic _ : , .
problems Not enriching the topic (speech) with anecdotes, idioms, etc.
Not being familiar with the subject (speaker)
General Teachersé clothing preferen
characteristics Good manners of teachers (easygoing)
of teachers
Unprepared courses for teachers
Problem Speaking empathetically (to support listening)
solving : . :
approaches Drawing Addressing multiple senses
attention

Paying attention to stress and intonation

Voice and Gesture and mimics should be used effectively
Body Lo
language Teachers should give importance what they wear

Teachers should not speak monotonically

Teachers should explain the topics according to student leve!

Anecdotes, idioms, etc. should be used while speaking
Alternative  Content  of Teachers should come to the lesson with different materials
suggestions the topic ) ]

Appropriate class environment should be created for student:

Teachers should be contemporary

Personal Teachers should be friendly
development

P R R R RPN R ®W R R NP R NNRP R R NP R N Z

They should follow the publications which improve themselve

In Table 5 the findings show that voice and body language, content of the topic, and general
characteristics of teachers are the-tdmes which emerged as the source of problems in the theme of
speakerLecturing with a monotonous tone of voice, notriming students about the benefit of the
topic and t eac he rasdhe mdstestrikng codes gmorey these themese Ehe opinion

of the teacher on this subject is below:

irThe person6s speaking skildl i isthecassllfl y 1 mport
the person in front of you is ready to listen to something, your monotonous speech can

bore him and completely removes him from the enviroramert T 1 0 ) .

Teachers mostly mentioned the codesspgaking empathetically (to support listening),

addressing multiple senses and paying attention to stress and intonation as psohgrg approach.
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Alternative suggestions to solve listening problems related to speaker are offered by the

teachers. Among these suggestigastures and facial expressmishould be used effectively and

teachers should give importance what they waa the most noteworthy ones. On the other hand,

teachers should explain the topics according to student level and anecdotes, idiosisoutt.be

used while speaking are thtriking codes in the sutheme of content of the topic. Furthermore, there

are some other codes suchteachers should be contemporary, teachers should be friendly and be

role model for students in the theme of personal developrBgample of teacherpinions are as

follows:

AThe att.i

tude of the | ecturer,

hi

s behavior

everything is so important. It is very effective on the student's attention. The teacher

shoul d be
his tone

Theme 5: Listener

i nteresting fshooldpaeattentioly to lsissdessc t €
of voice, and anecdotes

Table 6. TeachePerspectives ohistenerTheme

he )will wuse

Subtheme  Code N

Source  of Not listening to speaker 9

the problems Listening Not having listening awareness 8

awareness Making an effort to show yourself 2

Making students active while listening 3

Education Involving listening activities based on empathy 3

Problem Finding correct and meaningful examples for students 1

Zgly\)/:ggches Awareness  Making students realize the importance of listening 2

Leading students through listening activities 1

Dealing with students individually 2

Concern Listening students patiently 1

Knowing the students well 1

Listening Making students realize the importance of listening 3

awareness Making students realize the usefulness of knowledge 2

Alternative Environments which help students develempathy should be 6
suggestions Having created.

experience  Drama techniques should be used 5

Students should feel mutual respect for each other 1

Table 6 shows that the source of problems appears on the bases of listening awareness.

Numerougeachers explained the codesoflistening to speaker and not having listening awareness

in this cate

gory. One of the teacherso6 mi
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filf the students are not conscious, they do not want to listen to the lesson. When they do
not listen to the lesson, theyrcdose their interest to the lesson, and they can be

interested in some things outside thelesson ( T 10 ) .

Problemsolving approaches used by teachers to solve listening problems based on listeners
are clarified in the categories of education and awareh&dgng students active while listening and
involving listening activities based on empathy; making students realize the importance of listening
are the prominent codes in these-ghlemes.

Alternative solutions which teachers emphasized stated trathtear s 6 attenti on w
on the issue of listening awareness and having experience problems. The codes reakm@gs
students realize the importance of listening and making students realize the usefulness of knowledge
are important codes in the subeme of listening awareness, and bes&gronments which help
students develop empathy should be created and drama technique should lz@eutiesl most
repeated codes in the subeme of having experience. The opinion of one of the teachers can be

given as an example in this regard:

fnéWhen the students do not | isten to each ot
other, the teacher can make them think or learn the subject with challenging questions

that lead to empathy. By asking some questine® as A How woul d you f ecé
in such a sitwuation or how does this attitud:
help their friends to express their feelings and solve these kinds of problems with

activities such as dramatechniqgued ( T 9) .

Theme 6: Education

Table 7. TeachePerspectives oducationTheme

Subtheme  Code N

Lack of appropriate activities for active listening 5

Difficult content of curriculum for student level 3

Program Fewer Turkish courses in the curriculum 1

Intensive grammar topics in the curriculum 1

Crowded classes 3

Source  of Educational Lack of course materials 2
the environment -

problems Inadequate school facilities 1

Inadequate physical conditions of thehool 1

Lack of vocabulary 6

Learning Not having basic language skills in primary school 2

2

Lack of studies about listening skills in primary schools
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N

Using materials which appeal to mdhan one sense organ

Learning Creating environment for students to listen to one another 2

environment . . . . . .
Organi zing |l i stening activil

Problem listening time

solving Benefiting from the activities that make students active in listel
approaches activities

[

Explaining the listening rules before the listening activity
Awareness Helping students comprehend about how to listen effectively

Creating listening rules

The activities which make students actshmuld be prepared

Shorter and more attractive activities should be organized
Student Games should be in activities"(§rades)

Duties and responsibilities should be given to the students

Listening activities should be appropriate for studen¢!

P, N NN W R R R

Course hours should be lessened (6 hours for secondary st
and 5 hours for primary schools)

=

Alternative  program Grammar topics should be excluded from the curriculuff
suggestions grade)
Turkish lesson should be built entirely on reading comprehensi

A curriculum should be prepared to increased listening activitie

Turkish classes should be created

Physical Class size should be reduced

environment . . ;
Physical conditions of the school should be appropriate

education

L I

N

Methods thamaintainstudens attention should be used

Visual materials should be used in order to enable stu 2

Learning participation

environment Environments fotearning by doinghould be created 2

Activities appropriate for the theory ofultiple intelligence shoulc 1
be designed

Listening rules should be constantly repeated in lister 1
environments

The teacher should give feedback before, during and after list¢ 1
activity

Table 7 shows the findings related to listening problems based on educational setting. Lack of
activities appropriate for active listening and not being appropriate of curriculum for student level are
the most repeated codasthe sub themeof program.While crowded classes and lack of course
materialsare noteworthy codes in the subheme of educatiorlack of vocabularyis crucial in the

subtheme of learning. The opinion of T9 on this issue is as follows:
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fiListening activities are obviously not acties that students can actively participate in,

but these are not completely excluded from them. We try to add thmT 9 ) .

Problemsolving approaches of teachers about listening problems based on education are
using materials which appeal to more than @@ase organ and creating environment for students to
listen to one anothein the sub theme of learning environment. Besidesplaining the listening
rules before the listening activity, helping students comprehend about how to listen effectively and
creating listening rulesre the other codes emerged in thethidme of awareness.

Al ternative solutions of teachers for studen
such asthe activities which make students active should be prepared; Turkishsclsisseld be
created; methods thabaintainstudens attention should be used, visual materials should be used in
order to enable student participation and environments for learning by doing should be created.
These are the codes which teachers mostly nosetd in the category of student, physical
environment and learning environment respectively. In addition to these codese hours should
be lessened (6 hours for secondary schools and 5 hours for primary schools), grammar topics should
be excluded frm the curriculum (5th grade), Turkish lesson should be built entirely on reading
comprehension and a curriculum should be prepared to increased listening actvéiglse other
codes emerged in the sutheme of program. An example of a teacher's viewthis issue is as

follows:

Aéln my opinion, schools should have | isteni|
there should be lecture rooms, such as Turkish classrooms, mathematics classrooms. The
teacher will remain stationary in the classroom andvide student circulation like in a

workshop room. Turkish |l esson workshop wil!/ b

Theme 7: Listening materials

Table 8 TeacherPerspectives ohisteningMaterialsTheme
Subtheme  Code

Not being interesting of the content

Not being appropriate of selected texts for student level
Source  of Structure of Not being interesting of listening text
the problems the text , N !

Not being related to topic with real life

Having too long texts

Havingfew listening activities in course books

Activities Not being interesting of the activity

P R R P, R NN NZ

Having many, long, boring activities
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Involving topics which studentreinterestedn 2
Problem Informing the students about the benefits of the topic that t 1
solving . listen
approaches Topic . . . . S .
Using texts including useful information in real life 1
Topics should be related to daily life 3
Listening text should be interesting 3
Alternative Different activities related to topic should be preferred 2
suggestions . . .
Content Listening texts should be listenemithroughouthe process 1
The importance of knowledge should be explained to the stuc 1
(8" grade)
Lessons should be taught entertainingf) ggade) 1

The findings presented in Table 8 indicate thait being interesting of the content, not being
appropriate of selected texts for student level, not being interesting of listenirayaexdteworthy
codes in the subtheme of structure of the text as a source of problems. In addiismg few
listening activities in course books, not being interesting of the activity and having many, long, boring
activities are the codes which teamhfocused on in the category of activities. The opinion of the

teacher on this subject is below:

féSome texts are too difficult. | am reading
you wi |l summari ze. 0. The c hinbtdisten.Becaugeuwwhah n o't s u
there are unknown words in the text, their attention gets distracted. Thus, they don't want to
listen. They cannot think of the subject in a context, and consequently | could not get feedback
(T1).

Involving topics which studentsreinterestedn, informing the students about the benefits of
the topic that they listen and using texts including useful information in real life are the codes which

teachers thought as a problswiving approach in the category of topic.

Alternativesuggestions for listening materials are seen really important by teddlsesing
text should be interesting and different activities relating topic should be prefemeesbme of these
suggestions in the sutheme of content. Besiddstening textshould be listenetb throughoutthe
process the importance of knowledge should be explained to the students (8th grade) and lessons
should be taught entertainingly (5th grade® the other prominent codes in the same category. One
of the t eetabbutthissabjeatis hetbw:

fiFor instance, preparing visual materials related to the topic, preparing games, doing
activities related to the subject or explaining the events in daily life can be some of the

suggestionso ( T10) .
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Discussion, Conclusion and Recommendations

The results of this study indicated that secondary school studentsa vaviety oflistening
problems. The most prominent ones are beimgvare of listening rules, being bored with listening,
not listening tahe lesson, not understanding what one listensaving low motivation for listening,
making an effort to express oneself, not listening to the speaker, not listening to useless information.
Emirojl u (2013) c onc | prichaiy stamhfam speakets @ns mospective b | e ms
teacher8 o p iragarding Isstening probleméccording tolistening problem studiesther factors
affecting listening include thkstener,the topic andthe environmentAccording toKerayDi n- el 6 s
(2018) findings the prdolems encountered ksecondary school students during Turkish lessons are
theenvironment, listening texts, listening activities, Turkish teachers and students. On the other hand,
Bayram (2019}iscoveredhatthe majorityof listening problemsccur durirg the prelistening stage
and can be discussedinder the titles of students, teachers, texts, environmemtsong others
According toUnderwood (1989)t he main | i stening problems are i
speaking rate andepetitive listening, | i s t dimitedr Wwdabulary, failure to recognize signs
correctly interpretation problems, inability to concentratedestablished learning habits. Parallel to
this, Underwood (198¥elievedthat there is a direct link between these problandh e st udent s ¢
differences in backgroundtudentswhoseculture and educatioare centered arounstory-telling
and oral communication are generathore competenat listening comprehension than students
whose culture and education are centered aroesdhg and bookbased educatiofas cited in Chen,
2005).According toHasa® §2000)researchlistening comprehensiatifficulties are related to task
and activiy, messagespeakersand listeners. Moreover, Renukadevi (2014) stated that despite
advancements itechnologyin the field of education, students continue to struggle with the act of
listening. These problems stem from a lafkimes pent on i mproving student
well as from the usef ineffective strategies in theelrning environment, listening materials and

physical environment.

There are several prominent results in the familg | at ed aspects of st
problems,i ncl uding Atraditional f ami | familed notthavingi r e, f e
enough timeto practice theessential listening processith students indifference of the family,
families not being thecorrectrole model for the students, not being listened of the students by their
families. The most frequently repeated code amongfipoaches used by teachers to solve these
problems is raising awareness of the families about listening. The most prominent alternative
suggestions arénforming parents abouthe importance ofistening to students, providing listening
education to thestudents inte family from early ages, ensuring schddlamily cooperation and
creating a healthy environment with schémhily cooperation As suggested by Maden (2013), it
might be beneficial to provide families with trainings on intfamily communmcation, raising

children and the importance of listening.
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Lack of environments in which students aapendtheir energy, noise and mobility in the
class, crowded class, and gradless of patiencalue tospeeding up the life through internet are
significant codes that stem from |istening probl ems
(2015) reminded us that physical deficiencies of the classroom and the noise in the classroom
environment have a negatiegef f ect on st ude nhesdursa Badndistent with thig, I i s
KerayDi n - el (2018) reported that noi se distenisged by
probl ems. Thi s i s parall el to the argument of
participated in the study statéltht being hot, stuffy, noisy of the environment and also being lots of
stimuli and disorder in the environment where the speech was made caused listening problems. Imhof,
Henning & Kreft (2009) asserted that if the external noise became soft or loue inatural
environment, attention and listening performance would be hindered. This study examined the types
of problem solving approaches used by teaché&wsaddress the problemarising from the
environmentlt was discovered that they attempted to tackle problems by offering students a diverse
range of extracurriculaactivities andenabling all students to maintain mentally active through the
use of technology in the classroom. In addition, teachers sudgistestudents be taken to the
theatre, that appropriate listening environments be creatsdl,that the appropriate artistic and
literary environments be created for the stud¢atsolve the problems. Apart from that, limiting
student sd tchnolaicasdedcastby fanmliest asehching studentsow to properly use

media are other noteworthy codes that teachaggested as alternatives.

The most striking and repeated codes in the theme of readiness are not being abletéo adapt
the beginningand ending hours of the class, no prepared breakfast for students (being hungry), not
paying attentionto studet s 6 sl eeping ti me, excessive course
the lessons at early hours and lack of vocabulary (listening amibrehension) According to
Bayramés (2019) study, the result of the studen
by the student prior to the listening activity is viewed as a result that addresses the theme of readiness.
Teachers explainethat they used various problesolving approaches such as motivating students
for listening and preparing activities which improve student vocabulary. In addition to that, teachers
emphasized on the importance of planning listening activities that arepaippe for student age,

doing exercises which improve student vocabulary, and ideal class size implementations.

In terms of the speaker, the most striking ¢c
listening problems are lecturing in a monotonéoise of voice, not informing students about the
benefit of the topic, not informing students a

preferences. This fits with the findingsBfa k k an and Deni z (2015) that te

the ame narrative techniques have a negadifef ect on studentsdé | istenin
KerayDi n - e | (2018) described problems such as te:
Turkish courses fluently. F u mtechcaitrtmib soree, prolBeang r a mod s
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stem from teachers, such as not notifying the students about the aims, not being able to motivate the
students to listen to the lesson and not makingcamnectionbetween the topic and the real life in

the pre listening catgory. Moreover, according to the results of an experimental study conducted by
Anderson and Lynch (1998) with Iranian individuals learning English as a second language, the group
that listened to the native teachers while reading by changing the intoiratize native language

was more successful in terms of making inferences, choosing the correct clue and listening
comprehension. This situation positively affected the ability to learn inferring in a second language.
This result i s sfmdingsaihdicatihg thie oritical wote ofdonheuotl wice in listening.

T e ac her s-sgolvipgragpimacleemfor the resolution of problems that stem from the speaker are
viewed as the codes of speaking empathetically (to support listening), addressiplp meihses and

paying attention to stress and intonation. When the teacher perspectives on the alternative suggestions
for the problems were examined, using gesture and facial expression effectively, giving importance to
what teachers wear, explainingettopics according to the student level, using anecdotes, idioms, etc.

while speaking, being contemporary and friendly are the codes emphasized as alternative suggestions.
These arguments are parall el t o f i whbipartggipated f Bayr
to his study suggested that teachersincorporatea variety of activities tokeep lessons interesting and
enjoyable both for themselves and their colleagues, while also paying attention to individual
differences of students and maintainingdseunt s 6 att enti on. I n additi on,
the teacher's attitudes and behaviors, the methods and techniques he employs, as well as his
professional knowledge, skills and abilities are all have an effect on the listeners. Turkish pr@specti

s (2013) study emphasized th
the speaking style and body language, as weltasectly and appropriately usingnes voice

intonation and stress. Kerdyi n - e | (2018)dytahetd t he het ofdae ut s

teachers interviewed f& mi r oj | u

Turkish teachers includmaking thelesson as enjoyable as possible, speaking loudly while teaching,
having effective classroom management and wusin
Marley (2000) discoverethat listeners pay attention to not only verbal behavior but alseerdral

elements (body postures, body movements, gestures, eye contact) in the social context in which

|l i stening takes p-Flace -J#s20068)i ted in Mart2nez

Almost all of theparticipants who were secondary school students identified not listening to
the speaker and a lack of listening awareness codes as the source of the problems in the theme of the
l' i stener. According to Backk athmatleasomdwerP easyard thdt2 0 15) ,
exams could be passed easily ahdt they did not want to listen to the lessons and were not
interested in the lessons when they found them so Apsyt froml i st ening to the | es
attitudes towardstudents were morefee ct i ve t han t he c oappraaehesitot sel f .
problemsolvingare examined, it is clear that making students active while listening, making students

active while listening, involving listening activities based on empathy, making studelize tea
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importance of listening and dealing with students individually are the most prominent problem
solving approaches. On the other hand, when alternative solutions were evaluated, it is clear that
making students realize the importance of listeningkimg students realize the usefulness of
knowledge, creating environments which help students develop empathy and using drama technigues
are noteworthy solution suggestions. Parallel to this thinking, Bayram (2019), made some suggestions
for students to Hp them solvetheir listening problems such as being physically ready for listening
training, taking notes while listening, and having-egatact with the speaker. The suggestions that
emerged in Bayrambés (2019) s t utdeyteacherd ih whis stublyr o m
Goh (2000), on the other hand, suggestedifollowing strategies for increasing student awareness
about learning to listen: organizing course time for discussions and reports on listening problems and
useful strategies, encogiag the students to think aloud after completing the listening task,
expanding and the scope and giving opportunities for individual responses by listening to the diaries.

The most frequently cited sour ces blensfaret he
lack of appropriate activities for active listening, difficult content of curriculum for student level,
crowded classes, lack of course materials and insufficient vocabulary of students in the theme of
educati on. Accor di nuly findingsArt&reading jan anviresnmdnt2tita0edgble s
students to participate to the lesson effectively is one of the main listening obstacles. In addition, the
findings such as making loud noise by the friends in the class, having a large number sizelass
and being disturbed by the friends are fundamental listening obstacles that are similar to Keray
Din-el s (2018) f i ndi ng s-solvimyapptoaches fordistenirproblei& e n
in the theme of education were examined, using naddéexhich appeal to more than one sense organ,
creating environment for students to listen to one another, explaining the listening rules before the
listening activity, and helping students comprehend about how to listen effectively are the most
prominentapproaches posited by teachers. Furthermore, when teachers' suggestions for resolving
listening problems were examined, preparing the activities which make students active, organizing
shorter and more attractive activities, giving duties and resporisibili the students in the course,
excluding grammar topics from the curriculum, building Turkish lessons entirely on reading
comprehension, reducing the class size, methods that keep student attention alive, and creating
environments for learning by doirage the significant codes that emerged as alternative suggestions

in the theme of education.

In the theme of listening material, not being interesting of the content, not being appropriate
of selected texts for student level, not being interesting @nlisy text, not being interesting of the
activity and having many, long, boring activities were emphasized on as the most significant sources
of listening probl ems. Bakkan and Deniz (2015)
lessons in Wwich they are uninterested. AccordingtoKetay n- el 6s (2018) study,

problems of secondary school students are boring, long and unnecessary listening texts, including
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unknown words, and not being much interesting of the texts. Cantsigith these findings, Bayram

(2019) reminded us that not being short and concise, and not being interesting of the of the texts are

the noteworthy sources of listening problems with the findings of his study. Parallel to these findings,

Emi r of | uoted thdt pr8spective teachers expressed concern stwmat issues such as not

being dealt with the topic by the listener, not being interesting. The findings of these studies are
consistent with the problems identified in the listening materials in tinty sSWhen problersolving

approaches regarding listening materials were examined it was seen that involving topics which
studentsare interestedn, informing the students about the benefits of the topic that they listen and

using texts including usefuhformation in real lifeare prominent codeAddi t i onal | y, t e
alternative suggestions about this issue are; being related to daily life of the topics, being interesting

of listening text and doing different activities related to topic. The Turkiabhers who participated

in Bayram's (2019) research suggested that; being interesting of the listening texts, being supported
with visual materials and, being short, concise and understandable improved listening comprehension.

This is consistent with KeyaDi n- el 6s (2018) findings in terms
being short of listening texts and being interesting of listening activities while solving the problems.
Similarly, Hasan (2000) asserted that uninteresting activities would not improwk estriidtesiiig
comprehension skills. Based on théisdings it is possible tawoncludethat engaging students in-

class activitieghat encourage them to focus the overall messageather than onindividualords

will aid in their comprehension diie text.

All in all, the findings of this studyndicated that there amevariety of factors that contribute
to the listening problems of secondary school studékxtsordingtot he t eacher sé Vvi ews
through the themes of family, environment, edtion, readiness, speaker, listener, and listening
material, it can be concluded that each variable in the student's life affects the development of
listening skill within certainlimits. The teachers participating in the study stated that they made
conceted efforts within theircapabilitiesand offered suggestions foresolvingthe problems. As
demonstratedn this study, there areumerousvariablesthat contribute tahe problemsassociated
with listening skill, and succesgppears impossiblgnless the effect of these variables is minimized.
Until they start secondary school, studergsieveeducation about listening skills in their family,
social environment and especially during the primary school period. This sitdatioonstrates the
importance of includindistening skill trainingby teachersat all levels and in @ch department.
Considering that the development in listening skills affects all other skills and lessons, it is necessary
to provide necessary training and awareness to alidbr teachers iservice training. Moreover,
relevant institutions and organizations shaoigplementinnovations and changesmed at resolving
family, environment and educatianissues Solving listening problems and achieving positive

development in sidens maybe possible by minimizing the negative effects of the variables that
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affect listening skill. This process will baccomplished if allstakeholdersin educationwork

cooperativelyand supportivig.
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Abstract

This study aims to analyze the effect of the flipped classroom model on therpiee social studies
teachersd digital | i t er ac ies. Bha dtudyd emgloyedadne gpoapd a g 0 g
pretestposttest design, one of the weak experitmemodels. The working group of the study

consisted of 28 sophomore studying at the department of social studies teaching in a Turkish state
university during the 2012 020 academi ¢ year . This study empl o
Pedagogic Competecy Scal esd as data <collection tool s.
variance analysis (MANOVA) were used during data analysis. The study results revealed that the
flipped classroom model based activities had a significant impact upon the litgyigaly and digital

pedagogical competences of the participants. The study also examined whether there was a significant
difference inpres er vi c e t-teshanchpogtest Scorgsrwigh regards to gender. A significant
difference was identified acse the prs er vi ce t e ac her ge8t sabresgin favarlof | i t er

females. Based on the results, various recommendations were provided.
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Introduction

In the twentyfirst century, great advances have been made in science and technology.
Devel opments in science and technology have aff
significant place in human life.ethnology, which has such an important place in human life, has
also affected educational research. Especially technological developments have made it necessary to
organize technologpased teachinkparning environments. Scientists have developed student
centered teachilgpear ni ng approaches by considering stude

technological developments and changes. One of them is the flipped classroom model.

The flipped classroom model differs greatly from the traditional classmodel. Demiralay
and Karatak (2014) defined the flipped classroo
with the guidance of the teacher, in which the knowledge provided by the teacher in the traditional
classroom environment is moved to theimalplatform and the tasks expected to be done outside the
school are transferred into the classroom. Bishop and Verleger (2013) underlined that flipped
classroom model is a teachite@arning model that offers students the opportunity to do classroom
activities individually or group activities with the guidance of the teacher, and to find solutions to
their problems. The flipped classroom model has various contributions such as the effective use of
time in the classroom, enabling students to learn at thgirpace, increasing the interaction between
student and teacher, taking responsibility for the student's own learning, increasing students' academic
achievement, motivation and interest in the | es
the teacher shares videos or documents s/he has prepared on the subject with the students via Web 2.0
tools or teaching management systems. Before coming to the classroom, students watch these videos
and examine the documents and thus become ready for priotekiymnwof the subject. The teacher
makes various practices related to the subject to be taught in the lesson. Teachers were spending a lot
of time in transferring knowledge in the traditional classroom environment. Since the teachers
attached more importaado the transfer of knowledge in the classroom, they could not make enough
practices for the subjects they taught. In the flipped classroom model, since students come to the class
with prior knowledge, teachers find opportunities to practice during gseme(Bergmann & Sams,
201 2; Chilingaryan & Zvereva, 2017 ; Debbaj, 20169

Technologybased teachinBparning approaches, as in the flipped classroom model, should be
used in all educational levels from primary school to university because individuals agé¢htake an
eager interest in technology. The generation, called the Z generation, uses technology quite frequently
in their daily I|ives (Prensky, 2001) . The stud
consideration while organizing the okenglearning process. Providing a teaching environment
organized in this way, studentsd | earning gets ¢

important to apply contemporary technoldggsed teachintparning approaches especially inc¢ber
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training programs. Preer vi ce t eacher sb Kk n owaseddapchingainiogu t how
approaches should be applied and learning by doing these approaches can contribute to their
implementation of these approaches when they start theiringaatofession. Applying technology

based teachinfparning approaches in teacher training programs can also improveergiee

teachersd digital l'iteracy and their digital pec

Digital literacy requires having skills to reach, prodaoce share accurate information, and to
use technology in learnigaching processes together with the appropriate use of different
technol ogi es (-Glamputrogd yua KeCkadada d G a n , 2017) . A di
individual is an individual \Wwo is creative, innovative, able to collaborate, communicate, think
critically, solve problems, develop decisioraking skills, know what technological concepts mean
and use these concepts accordingly, and who can do what is required as a digitalQitides. (
Kar akuk, 2018a). Teachers are expected to be di
age, and therefore, teachers must have the skills to use digital tools.

Teachers also need to possess digital pedagogical competences as ieihca digital
literates. Digital pedagogical competence is defined as the basic knowledge and skills of the teachers
about digital tools and their effective usage it
Digital pedagogical competence cdacabe defined as having knowledge about digital technologies,
having the skills to use these technologies, employing these technologies by considering student
development characteristics while organizing the teaeleiagning process, and considering
theme el ves as competent in this regard. Teacherso
identifying their effectiveness in the teachingge ar ni ng process. Odabaké an
that teachersd technol ogiheability tac avekmowledges skits andn c | u d
attitudes regarding computer or internet technologies, but also to adapt different information and
communication technologies to the learntegching process. Hence, it is not adequate for teachers to
use technolgy merely by following technological developments; that is, it becomes a necessity for
them to use technology while organizing learning activities (Durmaz, 2017). In this regard, it is highly
essential that teachers have high digital literacy and digiddgogical competences. Only if teachers
have high digital literacy and digital pedagogical competence, will they be able to organize the
teaching environment by taking digital technologies into account. In this case, individuals with 21st
century skills an be raised. It is paramount in employing technclogged teachintgarning
approaches to develop this literacy and competence in undergraduate education in order to improve

teachersd digital |l iteracy and their digital pec

When the nional and international literature are examined, researches on flipped classroom
model and digital literacy have been found. In the study conducted by G¢sm g YoungEun, and
Hun-Gi (2021), it was concluded that the collaborative flipped classroonelsahificantly affected
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the motivation of higher education students. On the other handlid,ilshengluan & ShiDeng

(2021) revealed in their research that the flipped classroom model improves student participation and
interaction outside of the classm through peer coaching of students studying in higher education.

In the study conducted by Elian and Hamaidi (2018), it was concluded that the flipped classroom
model significantly affected the academic achievement of students. Besides, Phoeun arid Sengs
(2021), concluded in their research that the flipped classroom model improved students' attitudes
towards speaking English in a positive way. In the study conducted by Tyger (2011) it was
determined that the digital literacy levels of teacher candidates low. In the research conducted by
Tang and Chaw (2016), it was concluded that the hybrid learning model affects students' digital

literacy.

Upon examining the related literature in Turkey, various studies were conducted to examine
the effect of theflipped classroom model on pseer vi ce teachersodé attitud
(¥zdemir, 2019) , on their academic achievement
their motivation, sele f f i cacy and attitudes t owharrehdinganssons (
writing skills, selfregulation skills in learning, and classroom interactions (Aydemir, 2019). There are
also studies examiningthe gee r vi ce teachersd digital l'iteracy
Kar akuk, 20184) paddgobéecal dcgimpatences ( Yaman,
terms of several variables. Considering the relevant literature in Turkey, there is no such a study
specifically published on analyzing the effect of the flipped classroom model semieet e ac her s 6
digital literacy and their digital pedagogical competence. Thus, it clearly reveals the gap in the

literature.

Studies revealed that using technoldised approaches in the teacHe@yning process has
numer ous benefits ( REDY.bla fhis respéct] 8 ;is fuddardeetahita yse
technologybased teachintgarning approaches in teacher training programs and to conduct research
in this line. Providing education to pservice teachers who will raise new generations based on
contemporgy and technologypased approaches may contribute to the development of their digital
literacy and digital pedagogical competences. Thuss@nréce teachers can acquire the 21st century
skills and equip students with these skills when they begin tlaahiteg. In this respect, the results of
this study are expected to contribute to the relevant literature. Especially the activities based on the
flipped classroom model will shed light on the faculty instructors working in teacher training

programs. Besidg this study is thought to guide scientists who are willing to work in this field.

According to the previous studi ederogrdphimdi ngs
variables are effective on digital literacy and digital pedagogical competencef @rese variables
is the gender variable. It can be stated that especially gender roles affect individuals' access to digital

technology. As a matter of fact, it can be stated that the patriarchal nature of the social structure in
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Turkey causes men to uskygital technology more. When the studies conducted in Turkey were
examined, it was found that there was a significant difference in favor of men in terms of digital

|l iteracy |l evels (Aslan & Aybek, 2020; RG21:an , 20
Yazéceéeoj !l u, Yayl ak & Gen-, 2020) . Li kewi se, i n
there was a significant difference in favor of males in terms of students' attitudes towtedse.

Based on these results, it was examined whether digital literacy and digital pedagogical
competencies of preervice teachers differed significantly in terms of gender in this study.

This study aims to analyze the effect of the flipped classroom model on therpiee social
studi es t dlgecabyeandsh@ir digitalgpedagogical competences. In this regard, answers to

the following questions were sought:

Is there a significant difference between thetest and postest scores of the experimental

group regarding digital literacy and digli pedagogical competence scales?

Do the pretest and postest scores of the experimental group regarding digital literacy and
digital pedagogical competence scales significantly differ across gender?

Method
Research Model

This study utilized an experental research model. Experimental research is a systematic
model used by researchers to manipulate one or more variables and to control the rest of the variables
(¥zdemir & Dojru®z, 2020) . A weak experiment al
experimental designs, external variables or situations that may threaten the internal validity of the
study cannot be controlled (kahin, 2019). Weak
the conditions in the field of education are unfavbr&b and t he number of parti
2019). This study employed a weak experimental design since the number of participants was
insufficient. The ongroup pretesposttest design is usually the one in which the experimental
processiscarred ut on a single group and the group s
pretestposttest design is used when a control group cannot be formed (Tuncer, 2020). As the number
of participants was low in this study, a control group could not be formedhanrefore one group

pretestposttest design was used. Table 1 depicts the experimental design of the study.

77



Educational Policy Analysis and Strategic Research, V16, N4, 2021
E 2021 | NASED

Table 1.Experimental Design of the Research

Group Pretest Experimental proces: I?rocessmg Posttest
time
c_és Digital literacy Flipped  classroom Digital literacy
2 Digital pedagogical model 14 weeks Digital pedagogical
s competence competence
g
i

Participants

The participants consisted of 28 sophomoregemwice teachers studying at the department of
social studies teaching in @urkish state university during the 202020 academic year.
Convenience sampling method was used while determining the sample. In this sampling method, the
researcher includes the participants in 9.he i mmeé
This study used the convenience sampling method as thsepiee teachers studying at the
department of social studies teaching, which could be easily reached by the researcher, participated in
the study. The working group held 17 female and 11 makesqrvice teachers. Necessary
permissions were obtained before the study was conducted. During data collection process, participant
consent forms were distributed and signed to the teachers. The decision of the ethics committee was
also taken (Number:-B7432956050.99173705).

Experimental Process

Experimental procedures related to the study were executed in a total of 14 weeks. Activities

were conducted with the experimental group in the computer laboratory of the university.
Activities Used with the Expimental Group

Within the scope of the study, the activities based on the flipped classroom model were
administered to the experimental group. Pretests were applied to the experimental group before the
activities were carried out. A flipped classroom nioslas applied to the experimental group via the
teaching management system (Blackboard). Prior to applying the flipped classroombagmtkl
activities to the experimental group, the pegvice teachers were informed about the teaching
management systemme the necessary information was presented. After the teaching management
system was announced by the researcher, the experimental application was initiated. The experimental
process was conducted by the r esearodhgri ewiot hcionur
When teacher training programs are examined, it is recommended to teach theoretical information
about "information technologies in education, teaching process and classification of instructional
technologies, theoretical approaches téruttional technologies, new trends in learning approaches,

current literacy, design principles of instructional materials, evaluation criteria of instructional
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materials" in instructional technologies course (Council of Higher Education [YOK], 2018)t Apar
from this content, different information was given to the students and different applications were
made within the scope of the course in this research. The researcher observed thaseheécpre
teachers did not have sufficient knowledge about diggteinologies, and their digital literacy as well

as digital pedagogical competences were low. The starting point of the study was grounded on these
observations. Within the scope of the research, in thefeclass dimension of the flipped classroom
modd, preservice teachers were taught theoretical information on subjects such as animation,
simulation, augmented reality, and digital story. For this, videos were shot and shared with teacher
candidates before they came to the lesson. In addition, proghamnsan be used for animation,
simulation and digital story development are also mentioned in these videos. Thus sbevipee
teachers were informed about the topics of that week before coming to the class. Within the scope of
in-class activities danension of the flipped classroom model, activities were organized in the
computer laboratory by using these programs for the acquisitions in the social studies curriculum in
the classroom for prservice teachers. Within the scope of the instructionahtdogies course, the
preservice teachers were ensured to prepare presentations in various programs by introducing
presentation tools; moreover, animations, digital stories, simulations, and lecture videos were
developed and prepared through some progrdmsaddition, some of the augmented reality
applications were exemplified for the pservice teachers within the framework of social studies
curriculum and gaméased learning tools were developed-$trevice teachers were made to prepare
samples regardg the use of social media tools (Twitter, Facebook, Instagram) within social studies
teaching. They were also urged to prepare web designs for classroom web design. Applications were
made for these subjects in the classroom environment. The contentdiaitiésaof the videos were
presented to five faculty members, who work at the department of educational sciences and who have
studies on technology integration in education, in order to receive their opinions. With the faculty
me mber s 6 f e eablra @adtivitiestwhre finalized and put into practice. After all subjects
were applied in this way, a pesist was implemented to the experimental group.

Data Collection Tools
This study used two data collection tools.
Digital Literacy Scale

The nlDi gitaracy Scaledo developed by Sul ak (2
development process was conducted with 424spreice teachers. Exploratory and confirmatory
factor analyzes were used while developing the scale. The exploratory factor ameslykssshowed
that the scale consists of 3 factors and 44 items. Instructional technologies factor of the scale includes
18 items, and the factor loadings of the items varies between .37 and .81; the information

communication factor consists of 15 iterasd the factor loadings differ across .48 and .68; the
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technical factor involves of 11 items in total and the factor loadings of the items vary between .51 and
.74 (Sulak, 2019). The factors of the scale explain 49% of the total variance. The Cronbach Alph
coefficient was examined in order to determine the reliability of the scale, and the coefficients of the
instructional technologies, the information communication and the technical factors were found to be
.92, .90 and .91, respectively (Sulak, 2019)tha confirmatory factor analysis performed by Sulak
(2019), some of the fit values were at acceptable levels, while others were below the acceptable level.
The scale was developed as a4pant Likert type. In this study, the Cronbach Alpha coefficiaint

the scale wasexamined,and the Cronbach Alpha coefficient of the slimension titled as
instructional Technologies was found .95, the information communicatiordiswmsion was
found.93; technical sudimension was found .95 and the whole scale wasd .97. The Cronbach
Alpha coefficient of .70 and above indicates that the scale is highly reliable (Fraenkel, Wallen &
Hyun, 2014).

Digital Pedagogical Competences Scale

The aAaDigital Pedagogi cal Competen&Kéer iScalnao
Demirtak (2013) was deployed in this study. The
pre-service teachers. Exploratory and confirmatory factor analyzes were used while developing the
scale. The exploratory factor analysis results suggestedhthatcale consists of 3 factors and 19
items. The educational digital pedagogical competence factor of the scale includes 7 items and the
factor loads vary between .43 and .84; web digital pedagogical competence factor consists of 5 items
and the factor lads differ across .48 and .76; the general digital pedagogical competence factor
possesses 7 items in total, and the factor loads of the items vary between .55 and .78 (Yaman,
Aydemir-K | er i & Demirtacxk, 2013) . The fahvatanoce.sSTheof t he
Cronbach Alpha coefficient was examined to determine the reliability of the scale, and accordingly
the coefficients of the factoreducational digital pedagogical competence, web digital pedagogical
competence and general digital pedagabcompetencewere identified as .89, .81 and .76 (Yaman,
AydemirK | er i & Demirtacxk, 2013) . As a result of t h
Yaman, Aydemi#K| er i, and Demirtak (2013), the fit indi
likert type gradation was used to express agreement level. In this study, the Cronbach Alpha
coefficient of the scale was examined and the Cronabch Alpha coefficient of the educational digital
pedagogical competence sdimnension was found .91, the web ithy pedagogical competence sub
dimension was found .89, the general digital pedagogical competendesision was found .93
and the whole scale was found .95. Based on this result, the scale can be said to be reliable. Necessary
permissions were obtad for the data collection tools. Confirmatory factor analysis was performed
on both scales and a second level validity study was conducted. For this reason, analyses were made

over the total score in the study.
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Data Analysis

At first, the data were analed to determine as to whether the univariate normality
assumption was met. The Shapittilks test was examined in terms of whether the univariate
normal ity assumption was met or not. Se-er (201"
use theShapireWilks test. As the number of the pservice teachers in the experimental group was
less than 50, the ShapiWilks analysis result was examined in the present study. As a result of the
analysis, the digital pedagogical competence pretest scevé:.93, p>.05) and digital literacy
posttest scores {®/:.97, p>.05) of the experimental group demonstrated a normal distribution, while
the digital literacy pretest and the digital pedagogical competence posttest scores did not show a
normal distribution.Can (2019) suggested that if the ShapWidks analysis is significant, the
skewness and kurtosis coefficients must be examined. As a result of the analysis, the skewness
coefficient of the digital literacy pretest score whs36 and the standard error sva&4, the kurtosis
coefficient was 1.45 and the standard error was .85; besides, the digital pedagogical competence
posttest score was found to have a skewness coefficieh0&8fand a standard error of .44, a kurtosis
coefficient of 1.45 and a standaedror of .85. Can (2019) noted the coefficient of skewness and
kurtosis between +1.96 and.96 indicates that the data are distributed normally. Based on this
reference, t he experi ment al groupos di gital I i
competence posttest score showed a normal distribution. Descriptive statistics and MANOVA were
used during data analysis. Some assumptions are required to use MANOVA. This study revealed the
assumptions that the number of samples were more than the depgadables, the variance
covariance matrices were homogeneous, the provision of multivariate normality, and the absence of
multiple linear connections were met in order to perform MANOVA (Akbulut, 2011; Field, 2009;
Pallant, 2005; Tabachnick & Fidell, @0). Green and Salkind (2013) stated that the effect size value
(J2) for MANOVA is evaluated as such: .01 small, .06 medium and .14 large. The effect size was also
mentioned in relevant tables. This analysis could not be performed because the basi¢omssampt
MANCOVA could not be provided in the analysis of the data.

Results

This section presents the results of the analyses related to tipeodldms of the study

separately.

Findings Regarding the Difference between Pretest and Posttest Scores of the

Experimental Group

Table 2 depicts the ongay repeated MANOVA (Multivariate Analysis of Variance) results
related to whether there was a significant difference betweetestrand postest scores of the pre

service teachers in the experimental group.
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Table 2. OneWay Repeated MANOVA (Multivariate Analysis of Variance) Results of the

Experi ment al Groupds Pretest and Posttests

Variable Test n M SD df F p Jf Diff.
Pretest (A) 28 3.17 .64

Digital literacy 1-54 11.29 .00 .17 B>A

Posttest(B) 28 3.71 .56

. . Pretest(A) 28 3.20 .64
Digital pedagogical

competence Posttest (B) 28 4.02 .58

1-54 25.2 .00. 31 B>A

*p<.05

Table 2 suggests omeay repeated MANOVA analysis results in order to examine the
difference between the pretest and posttest sadrdse experimental group on digital literacy and
digital pedagogical competence. In the -oveey repeated MANOVA analysis, digital literacy and
digital pedagogical competences scales were dependent variables, while the experimental group's
pretest and posst scores were independent variables. Before executingvanerepeated
MANOVA MANOVA, the assumptions of normality, univariate and multivariate extreme values,
linearity, multiple correlation problem and homogeneity of varismeriance matrices were
examined and it was found that al l these assun
Lambda test was analyzed. A statistically significant difference was identified across-test janed
posttest scores of the experimental group in terms ottmebined dependent variables,gn=12.6,
p=.00; Wil kfE=82).IGavan dha ANOFA results presented in Table 2 for the dependent
vari abl es, a significant di fference was deter mi
(Fu-s4=11.29 p<.05) and their digital pedagogical competencess4£25.28, p<.05) pretest and

posttest scores in favor of posttest scores. The eta square values signified a high level of effect.

Findings Regarding the Difference between the Experimental Group'sPretest

Posttest Scores in Terms of Gender

Table 3 displays the oneay between groups MANOVA results related to whether there was
a significant difference between pretest and posttest scores of thserpiee teachers in the

experimental group in terntd their gender.
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Table 3.0neway Between Groups MANOVA Results Regarding the Difference between the Pretest

and Posttest Scores of the Experimental Group in Terms of Gender

Test Variable Gender n M SD df F p J¥ Diff.
R Female(A) 17 332 .43
Digital literacy 1-26 2.45 13 .08 -
Male (B) 11 294 84
- Digital Female (A) 17 3.24 .67
8  pedagogical 1-26 .18 67 .00 -
§ Competence Male (B) 11 313 62
o
Female (A) 17 3.88 .58
Digital literacy 1-26  4.516 .04* 15 B>A
Male (B) 11 345 42
3 Digital Female (A) 17 4.09 .58
= pedagogical 1-26  .553 .46 .02 -
8 Competence Male (B) 11 392 59
o
*p<.05

As is seen in Table 3, onveay between groups MANOVA analysis was conducted in order to
reveal whether there was a differenbetween the digital literacy and digital pedagogical
competences prest and postest scores of the experimental group in terms of their gender. in one
way between groups MANOVA analysis, digital literacy and digital pedagogical competences scales
were épendent variables, while the experimental group's gender was an independent variable. Before
executing onevay between groups MANOVA, the assumptions of normality, univariate and
multivariate extreme values, linearity, multiple correlation problem andobeneity of variance
covariance matrices were examined and it was found that all these assumptions were not violated.
Therefore, the Wilks' Lambda test was analyzed. No statistically significant difference was identified
across the digital literacy and da& pedagogical competences {pest scores of the experimental
group in terms of their gender within the context of the combined dependent varighjgs (62,
p=.21; Wilks' Lamda=.897F=.11). On the other, a statistically significant difference Vi@asd
between the digital literacy and digital pedagogical competence posttest scores of the experimental
group in terms of their gender within the context of the combined dependent varigpjgs4R 1,
p=.02; Wilks' Lamda=.75JF=.24). Considering #1 ANOVA results presented in Table 3 for
dependent variables, the posst scores of the experimental group's digital literagy,E4.52,
p<.05) was determined to significantly vary across their gender in favor of fematergiee
teachers. No sigficant difference emerged in the posttest score of the experimental group's digital
pedagogical competence(k=.55, p>.05) in terms of gender. Taking the eta squared valtes
consideration, the digital literacy ptest score had medium effectdatihe postest score had high;

whereas a low level of effect on digital pedagogical pretest and posttest scores.
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Discussion

The scientific and technological developments in the twérglycentury have made an effect
on the field of education along wnitall areas of life. The need for organizing learriegching
environments has sprung so that individuals can keep up with technological developments in the field
of education. In this fashion, the demands of the Z generation will be met. The most ptdedhee
of Generation Z is their persistent use of digital technology in their daily lives (Polakova & Klimova,
2019; Pousson & Myers, 2018). Thus, this study attempts to develop the Generatiogel/ioe

teachersd di git alpedagogicalcompeyencasnd t heir di git al

The first problem of the study was constructed to uncover whether there was a significant
difference between the digital literacy and digital pedagogical competence pretest and posttest scores
of the experimental group. The analysesults demonstrated a significant difference in favor of the
posttest scores of the pservice teachers in the experimental group. Rested on this result, it may be
wise to mention that the flipped classroom model applied in the experimental grougigadicant
effectontheprs er vi ce teachersé digital |l iteracy and d
classroom model is a studesgntered teachinlgarning approach based on technology. In student
centered approaches, students are both gdifysiand mentally active during the teachiegrning
process. What is more, students are responsible for their own learning in-setenéd approaches
(Bayrak-eken, Doymuk & Dojan, 2015, Fl umerfelt
studenicentered activities based on the flipped model were applied to theepriee teachers in the
experimental group in order to enable them to be active in the process and to be responsible for their
own learning in the present study. Also, the flipped clasarmodel allows students to practice in the
classroom. Not only students are more active in the classroom but also time is used effectively by the
teacher in the flipped classroom model (Aslan, 2021; Bishop & Verleger, 2013). Hence, this study
paved the wwa for the fact that these activities carried out in this way could significantly affect the
preser vice teachersé digital |l iteracy and their d
by ¥zdemir (2019) , t he f | i @mpoertreasel pesendce teachers'mo d e |
attitudes towards geometry. Duman (2019) concluded that the flipped classroom model affects the
preservice teachersdé6 academic achievement and th
carried out by Gua, Tiannd Liu (2018), Erbil (2019) and Zhang (2018) presented that the flipped
classroom model increased the studentsd academic

classroom model can be regarded as an effective tedeaingng approach.

The secad problem of the study attempted to unveil whether there was a significant
difference between digital literacy and digital pedagogical competence pretest and posttest scores of
the experimental group in terms of gender. In that event, no significantediéfe was identified

between the digital literacy and digital pedagogical competence pretest scores of the experimental
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group, while a significant difference existed between the digital literacy scores posttest scores in favor

of female preservice teacher. The fl i pped | earning activities &
|l iteracy than mal esd. This is a significant re:
known to be interpreted in favor of males in Turkey. Parents are usually indianeen in accessing

and using technology (Aslan & Aybek, 2020). As a matter of fact, the finding of the study conducted

by Aslan and Aybek (2020) supports this situation, emphasizing a significant difference between the
digital literacy levels of the seadary school students in favor of male students. That theepvece
teacherso digital l'iteracy pretest scores were
their digital literacy levels are close to one another. However, the emergencesighifecant

difference between digital literacy posttest scores of thesgméce teachers in favor of females can

be interpreted as the activities applied within the scope of the experiment affect ferrsdevioe

teachers more than male counterpaksa matter of fact, in the cwf-class dimension of the flipped

classroom model, female pservice teachers used the instructional management system (Blackboard)

to watch the videos. In this case, it can be said that female teacher candidates ingraligital

literacy and digital pedagogical competencies.
Conclusion

Thi s study examined t he effect of using f
Technol ogi eso cour se on t he digital l'iteracy
prospectivesocial studies teachers. As a result of the research, it was concluded that the flipped
classroom model was effective on the digital literacy levels and digital pedagogical competencies of
prospective teachers. Planning teacHewyning process based t¢ime flipped classroom model in
teacher training institutions may improve the digital literacy and digital pedagogical competencies of
prospective teachers. In this way, teachers equipped with 21st century skills can be trained. This leads
to the conclusionthat technologybased teachinbparning models may be more effective in teacher
education. It is thought that the results of this research are very important and that they have made an

important contribution to the literature.
Limitations and Suggestiongor Future Research

This study was conducted according to one group pretest and posttest design, which is one of
the weak experimental designs. This design has significant validity problems (Cohen, Manion &
Morrison, 2007). For this reason, while reportihg results of the study using this design, one can
claim that the experimental process has an effect on a development, still cannot evaluate this
development as an alternative to another application (Tuncer, 2020). In this regard, the researcher
claimedthat the reason for the significant difference might be the activities based on the flipped
classroom model applied to the experimental group, yet this significant effect was not considered as

an alternative to another applicatidn.order to overcome thilimitation, different activities rather
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than the content of the instructional technologies course were applied by the researcher. However, this
limitation can be eliminated by creating a control group together with the experimental group and
performing ovariance analysis, in future experimental studdgmther limitation of the study is the

disuse of qualitative data collection tools within the study. Qualitative data collection could have
made a contribution to the validity and reliability of the studpwever, qualitative data collection

tools were not used by the researcher as the activities applied during the study process took forever. In
later studies, idepth researches will also be used in the literature by using qualitative data tools.

Suggesibns
Based upon the results, various recommendations were provided:

1. The results showed that the flipped classroom model had a significant effect on the digital
literacy and digital pedagogical competence of thesprgice teachers in the experimental
growp. On this subject, it is recommended to apply the flipped classroom model in teacher
training programs. In this way, peervice teachers' digital literacy and their digital
pedagogical competence candevelopedand preservice teachers appropriate foe 21st

century can be raised.

2. Experimental studies may be conducted on the flipped classroom model in different teacher

training programs and courses.

3. This study deployed one group fiest and postest experimental design. It is advisable that

controled experimental designs be used in the experimental studies.

4. Conducting studies on which different models and designs such as case study, mixed research
model, action research will be applied for examining the effect of the flipped classroom
model onthepres er vi ce teachersd digital |l iteracy al

contribute to the relevant literature.
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Kendall Taxonomy
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Abstract

The curriculum that changes according to the age conditions helps the individual adapt to society. One
of the programs created in this context is the life studies teaching program. The objectives of the
curriculums prepared gain importance in this contéis study aims to examine the 2015 and 2018

life studies curricula according to the Marzano and Kendall taxonomy; the document review method
has been used. The objectives and explanations of the 2015 and 2018 life studies curricula, which
were acceptedybthe Ministry of National Education, Board of Education and Discipline, have been
examined as a document. For the analysis of the research data, the form objectives created by
Marzano and Kendall have been used for evaluation. According to the restbsa® 2018 life

studies teaching programs are generally included in the cognitive system according to Marzano and
Kendall 6s t axonomy. -sybtene aredirsyfficient. lin adelison, wiile theheas ars e | f
objective in the 2015 curriculum in éhmetacognitive system, there is no objective in the 2018
curricul um. In the context of knowl edge, the 21
procedures and psychomotor procedures more than the information area. However, both 2015 and
2018 curiculum outcomes focus on mental procedures and psychomotor procedures of generally

retrieval and comprehension levels.
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Introduction

The danges that have occurred globally in the last century also give rise to social changes.
Raising individuals that can adapt to the changes become important individually, socially and
globally. This situation highlights the importance of education. Withyiteamic structure, education
makes it possible to raise individuals that adapt to the changes. One of the curricula that were affected
by changes and transformations is life studies curricula which is taught in the first three years of
primary school.

Life studies curricula has been constituted withing fthenework of collective teaching
principle in accordance with child developmental characteristics in the republican era. (Ministry of
national education [MoNE], 2005). The Life studies course has hmestittited in 1926 within the
framework of the opinions of the experts of ©606Ne¢
Principle of Geographyée aAnhd aHlii yteodayniddd t MadidyMadsta b a b
(Ciciojl u, 1teSinciplemf coll€ctve teawtiing. hife studies, which were constituted
in accordance with developmental features through the blending of different lessons, is expressed as a
lesson that prepares the child for life, leads them to be a good persorhtteadng by doing and
equips them for the higher education institutio
lesson that enables the child to have correct and sound knowledge about his or her environment and
the world from an early age amal develop good habits and skills that are necessary for adapting to
environment by making him or her analyze the societal and cultural environment in which he/she
lives in (Binbakéojl u, 2003, p. 36) . Marth& (2005
child to recognize both himself/ herself and the world and society in which he/she exists. As indicated
by the definitions, life studies course is specified to be a lesson that prepares the children for the
higher education institution and enabthem to recognize themselves, their surroundings and nature
by taking the child developmental features into account at first. Therefore, it could be said that life

studies curricula become crucial for child.

The first and the most prominent element of §fé¢ udi es curricul um i s 06
the case for curricul a. 0660bjectivesdd which pr
have been used as O06goal 66 and O66purposebdd wit
approach withth 005 curricula (Ayvaceéeé, Al ev & Yéldez, 2
output and provides a vision for the future (Chatterjee & Corral, 2017). Ornstein and Hunkins (2016,

p. 319) states that objectives involve a specific expression or cedhavibural outputs. In this

context, in the objectives; students need to have the qualities that are expected to be acquired through
planned or regulated experiences or students need to have qualities which are suitable to be explained

as behavioral changer behavi our (Akpénar, 2010, p . 73) . Tl
have a value and not be simple. In other words; objectives may not be demonstrated or learnt in a

good | evel unl ess they donodt ma k enstesne&nHumkinsf o r gel
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2016, p. 319). Therefore, the objectives to be created are considered to be important. Within this
context, different taxonomies have been generated in the field of education to make it easy for the

curriculum designers and practitioners

Created for the objectives to be aligned, the taxonomies provide a special framework and
persistence for the objectives (Anderson & Kratwohl, 2001, p. 4). The taxonomy that was created by
Benjamin Bloom could be said to be most famous one among otheppes taxonomies. It could be
said that the bloom taxonomy, which helps provic
wi || be observed in students at the end of the
p. 14). One of the critisms that is received is the simplification of the relationship between thought
and learning (Furst, 1994). Another criticism is the result that the difference between the upper and
lower levels is not supported by researchers even though it separateisgteaom a simple,
unidimensional and behaviourist structure (Marzano & Kendall, 2007, p. 8). Within this scope, a new
taxonomy has been developed by considering the criticisms despite the fact that taxonomy was
renewed by Anderson and Kratwohl (20014).The new taxonomy is twdimensional and is shown

in figure 1.
Level 6
Self-system
%]
L
Level 5 -qc:;
Metacognitive System S
» =
o o
Level 4 § g
Use of knowledge (Cognitive system) 8 €
£ |8
_ [3)
Level 3 5 g 05)_‘
Analysis (Cognitive System) g g
k)
Level 2 =
Comprehension (Cognitive system) f
Dosfrains of knowledge
Level 1
Recovery (Cognitive System)
Processing Levels
Figure1.Mar zano and Kendall 6s Taxonomy of Educat

According to the Figure 1 where Marzano and
di mensions which are ment al procedure | evels an
comprises of three fields which are information, Mental Procedures andosycn Procedures.

Domains of knowledge provides information about the quality of the objectives. Information field is

92



Educational Policy Analysis and Strategic Research, V16, N4, 2021

E 2021 | NASED

also called declarative information. Declarative information contains the regulation of the ideas which

includes principles and generations and the details that includes words, facts and time series.

Ment al procedur es,

comprises of two components which are mgmmcedures and skills that involves simpleesyl

algorithm and tactics. While the information or the declarative information is considered as an answer

f or 66what 6606, ment al

on

the other hand are

procedures or

cal

Psychomotor operations, on the other hand, are the phggpieations that the individual makes use

of to participate in daily activities. Psychomotor procedures are categorized as skills that involve

simple combinational procedures and procedures that involve complex combinational procedures

(Marzano & Kendall2007, p. 2332). To sum up, mental and psychomotor procedures focus on being

productive, whereas the information field of domain of knowledge is based on propositions.

Level 6, which is another component of taxonomy and is considered to be mental mecedur

consists of three different parts. While the first one is cognitive system that contains the levels of
recovery, comprehension, analysis and use of knowledge; the other two parts are metacognitive and

self-system (Marzano &Kendall, 2007, p. 35). Thtigse systems, levels, sdimensions and the

gualities of these levels are shown in Table 1.

Table 1 Marzano and Kendall Taxonomy based on Systems and Levels

Procedures (Systems) Subdimensions

Qualities

Examining
motivation

The studenttan determine the motivation level ai
the reasons of the level to improve informatior
mental and psychomotor procedures.

Examining
emotions

The student can determine emotional response le
and the reasons of responses of informational, me
and psychomotor procedures.

SELRSYSTEM __
Examining

efficacy

The student can determine his/her own efficacy le
and question what lies behind this perception to le
informational, mental and psychomotor procedures

Examining
importance

The student can determine the importance
informational, mental and psiyjomotor procedure:
for himself and question what lies behind ti
perception.

Monitoring
Accuracy

The student can determine the degree of accurac
informational, mental and psychomotor procedures

Monitoring
Clarity

The student can determine the degree of clarity
informational, mental and psychomotor procedures

METACOGNITIVE SYSTEM  process

Monitoring

The student can monitor the process oriented tow
the purpose that were formed according
informational, mental and psychomotor procedures

Specifying
Goals

The student can prepare a plan to reach the go:
creating goals based on informationatental and
psychomotor procedures.
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The student can use informational, mental ¢
Investigating psychomotor procedures or carry out research a
them.

The student can use informationamental and
psychomotor procedures to generate and

hypotheses or create and test hypotheses &
informational, mental and psychomotor procedures

Experimenting

KNOWLEDGE i i
UTILIZATION The student can use informational, mental :
Problem psychomotor procedures to solve problems or s«
Solving the problems about informational, mental a
psychomotor procedures.
The student can use informational, mental ¢
Decision psychomotor procedures decisionmaking or make
Making decisions about informational, mental a
psychomotor procedures.
Specifying The student can specify the logical results
informational, mental and psychomotor procedures
The student can generate nemprinciples and
Generalizing generalizations based on informational, mental .
psychomotor procedures.
. The student can identify the mistakes in 1
Analyzing the ; e . )
ANALYSIS mistake presentation or utilizations of informational, men

and psychomotor procedures.

The student can identify the upper and lov
Classifying categories which informational, mental a
psychomotor procedures depend on.

The student can identify the important similarities ¢
Matching differences about informational, mental a
psychomoto procedures.

The student can present the critical and cru
Symbolizing elements of informational, mental and psychomc

procedures in a symbolic way.
COMPREHENSION

Integrating The student can identify the basic structure
critical aspects of informational, mental ai
psychomotor procedures.

The student can fulfill the procedures without a me
Executing mistake. However, he/she may not understand |
and why theprocedures have occurred.

The student may know the properties of knowled
RETRIEVAL Recalling yet may not understand its structure or break it d¢
into its important and critical components.

The student may confirm the knowledge; yet may
Recognizing be able to understand the structure of it and bre:
down to its import and critical components.

COGNITIVE SYSTEM

Source: Marzano and Kendall (2008, oy

It could be said that this developed taxonomy involves hierarchical thinking structures in the
classification of the objectives in education. Stating that the objectives can be evaluated within the
scope of the subimensions of six mental processes antbghcomponents of the domains of
knowl edge, Mar zano and -systemm evisidh lis Ghe fifth 2v@lOo7the thpee 1 4)
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systems, establishes a bond between the determination of beliefs, attitudes and goals and the
motivation of the individual. Mtacognitive system on the other hand, is about fulfilling a task and is
closely related to the sedfystem. As a matter of fact, these two systems can be acknowledged as the

indicator of the level of motivation for the fulfillment of the tasks (Marza®9,12p. 1112).

Cognitive system consists of recovery, comprehension analysis and use of knowledge levels
and is different from Bloombés taxonomy as state
although each level has sdbmensions, it is cleathat skills are emphasized in the level of using
knowledge, which is the top step of cognitive system. As a matter of fact, the 2009, 2015 and 2019
curriculums have been discussed on the basis of basic life studies since the 2005 life studies
curriculum. Decisionrmaking, problensolving, questioning and investigating in this step are the
skills that are aimed to be acquired. In this context, analyzing the life studies curriculum objectives
will enable both the knowledge and skill dimensions of the cdumeuo be dealt with according to
Marzano and Kendall Taxonomy. Besides, considering that the objectives, which are the most
important parts of the curriculum, are directory in the implementation and evaluation of the
curriculum, it also gains importanca the evaluation of the 2015 and 2018 life studies curricula
according to the Marzano and Kendall Taxonomy. This is because it is indicated that there is not
much a of a difference between the objectives of 2018 life studies curriculum and 2015 life studie
curriculum (Yeéel dér ém, 2020) . In additi on, it i
studies curriculum, which aims one to know themselves and adapt to the society they live in,
according to the Marzano and Kendall taxonomy will be dayuie for the experts who prepared the
curriculum for the mental procedures and domains of knowledge of the objectives .It is thought that
this research will give an idea to the field experts about the distribution of the objectives of life studies
teachim, the content, learniagacher process and the dimensions of evaluation and the suitability of
the objectives for the students. Also, it is hoped that it will be a guidance for the classroom teachers
who implement the curriculum by preparing lesson aaity gplans and play a role in the creation,
organization and evaluation of the curriculum about the knowledge, skill and affective dimensions of
the objectives. As a matter of fact, Marzano and Kendall Taxonomy is not only a categorization of

the objecties; it could also be used to evaluate whether student can fulfill the objectives or not.

In this study, which analyzes the distribution according to the Marzano and Kendall

taxonomy, answers to the following questions have been sought:

A What is the distribtion of the objectives of the 2015 and 2018 life studies
curriculums according to the Marzano and Kendall taxonomy? How are the
objectives are distributed according to mental procedures and domains of knowledge?

A What is the distribution of the objective$ the 2015 and 2018 life studies curricula

in terms of levels of grade according to Marzano and Kendall Taxonomy?
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Method
Research Model

The document review method has been used in this study, which aims to analyze the first
second and third grade obje&s according to Marzano and Kendall Taxonomy. Document review is
the examination of books, magazines, newspapers, etc. that contain information about the
phenomenon or facts aimed in the research and it is also the examination of the sources such as
movie, archive that are suitabl e&kfiomk etkh e 2s0MANP3j,e cpt. o
Document review is used as an independent method as well as being a complementary data tool for
other research met hods ( Ké rOaThe redsdhZod ysingBdocwreent, 200
review in this study is to provide a systematic review of the objectives of the 2015 and 2018 life

studies curriculum.
Data Source

In the 2015 life studies curriculum approved and implemented by the ministry of national
education, board of education and discipine, a total of 146 objectives and their explanations (MoNE,
2015) were examined, 54 for the first grade, 49 for the second grade and 43 for the third grade.
Besides, 53 objectives and their explanations (MoNE, Rpdpared for first graders, 50 for second

graders and 45 for third graders in the 2018 life studies curriculum were discussed.
Data Collection and Analysis

The research data were collected by document review. The documents used in the research
were obtined from the 2015 and 2018 life studies curriculums on the website of the Ministry of
National Education, Board of Education and Discipline. In the research, a from was prepared to
examine the compliance of the objectives with the education taxonomlge Ipréparation of the
f or m, a teacher observation form in the book ATEF
includes information about taxonomy by Marzano
New Taxonomy of Educational Objectives wagdisSince the taxonomy is twddmensional, the
prepared form was prepared in two dimensions in accordance with the process@siesisions and

domains of knowledge and is shown in Table 2.

Table 2 Marzano and Kendall Taxonomy Evaluation Form

Domain of knowledge
Procedures

(Systems) Subdimensions  “Knpowledge Mental Psychomotor Procedures
Procedures
Examining
motivation
SELRSYSTEM Examining
emotions
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Examining
efficacy

Examining
importance

Monitoring
Accuracy

Monitoring
METACOGNITIVE  Clarity

SYSTEM

Process
Monitoring

Specifying Goals

Investigating

KNOWLEDGE Experimenting
UTILIZATION ProblemSolving

DecisionrMaking

Specifying
Generalizing

Analyzing the

ANALYSIS .
mistake

Classifying

Matching

Symbolizing
COMPREHENSION

Integrating

Executing
RETRIEVAL Recalling

Recognizing

COGNITIVE SYSTEM

According to Table 2 in which the evaluation form of Marzano and Kendall Taxonomy is
shown, there are informational, mental and psychomotor procedures that include the domains of
knowledge of the objectives and cognitive, matgnitive and selfystem whee mental procedures
are handled. While evaluating the objectives, the level was determined by the explanations about the
mental procedure as shown in Table 1. In addition, the domain of knowledge was created by
determining the area of the objective irolatedge, mental and psychomotor procedures. This is how
a table was created according to the mental procedure of the objective and the domain of knowledge.
For instance; in the recognizing stage, which is thedsolension of the retrieval level, an objset
is discussed in a domain of knowledge, mental procedures or psychomotor tasks. In other words; the
objective fAParctliacsispameest iinng aenveint . o0-dinersion ocbe han.
recogni zing based on t heabld®serify thepknowledye; yetmayprmmt st u d
understand the structure of it and break it dow]

includes a physical activity as a domain of knowledge and it is on the area of psychomotor procedure,

97



Educational Policy Analysis and Strategic Research, V16, N4, 2021
E 2021 | NASED

this ohective is in the recognizing stdimension of the retrieval level and is discussed in the area of

psychomotor procedures as a domain of knowledge.

For the codificati on, it was coded as 0606cl as
to the MoNE (2015) explanations. To illustrate v
cl ass | evel o0, Nn266 1 s ururnber. Tierefobee the declardd object8/éd 6 i s

demonstrates the third objective in the second unit of thegfiaste life studies curriculum.

To establish reliability in the study, multiple analysis triangulation was practiced. Multiple
analysis triangulatio is the analysis of the same qualitative data and the comparison of the findings
by two or more researchers (Patton, 2018, p. 560). In this context, in accordance with the form
created, the objectives have been evaluated by the researcher and a clésscbem Miles and
Huberman (1994, p. 64) coding reliability formula has been used for the distribution made by the
coders. The indicated formula is as follows:

Consensus

Reliability =

Consensustdisagresmant

As a result of the analysis, a consensus was achieved in 145 objectived 4@itohfjectives
of the 2015 life studies curriculum and it was concluded that the distributions created were 99%
similar. A consensus was achieved in 146 objectives out of 148 objectives of the 2018 life studies
curriculum and it was concluded that thetidlmitions created were 99% similar. The reasons for the
objectives for which the similarity could not be achieved were discussed and reevaluated by the

coders within the framework of taxonomy explanations and discussed with a common consensus.
Results

In this study, which studies the 2015 and 2018 life studies curriculum objectives according to
the Marzano and Kendall Taxonomy, the findings found according to the grade levels of the
objectives are presented. The distribution of the objectives in the [B@1Studies curriculum
according to the Marzano and Kendall Taxonomy is shown in Table 3.

Table 3. Distribution of the objectives in the 2015 life studies curriculum according to the Marzano
and Kendall Taxonomy

Domain of knowlelge
Sub

Procedures dimensions Knowledge Mental Psychomotor  Total
Procedures Procedures
Examining 1.1.14 2.1.2 3
motivation 315
SELFSYSTEM
Examining 254 1.2.4. 355 235 }
importance 2.55 3.1.4 3.5.6
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METACOGNITION ,\Pﬂr(;’r‘]’ifgﬁng 218
Investigating 3.5.3
3.4.10 3.2.6 348 168 361
KNOWLEDGE g;?\t,).fgﬂ 3.6.7 3.4.1 349 5610 366
UTILIZATION 313
Decision 1.2.6 133 244
Making 2.1.4
Specifying  2.6.3 26.1 364 269
ANALYSIS Classifying 1.3.7 3.54
Matching 358 363
Symbolizing 311 3.21
138 1311 266 112 216
2.4.3 15.6 268 118 219
2.5.6 2.5.7 3.5.9 2.1.11
COMPREHENSION Integrating ~ 3-41 2.6.2 1;;1 232
1:3:4 3.1.6
las 332
,15 333
1.3.12 11.6  2.1.10
2.3.7 117 233
3.3.5 1112 %41
121 545
Executing 131 322
132 323
141 331
L4, 365
RETRIEVAL 1.4.3
154 152 231 125 252
L6l 15.3 247 .. 255
162 222 267 15 315
R - A S
352 213
2.1.7
2.2.3
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1.13 1.51. 145 248 111 1.3.10
114 157 1.4.6. 3.4.3 11.10 253
1.15 1.6.7 225 3.4.4 1113 2.6.4
Recoganlng 1.1.9 2.2.1 2.3.6. 3.4.5 o 3.5.1 30
136 246 139
144 3.4.2
147 3.4.6
Total 30 48 68 146

In Table 3, in which the distribution of the 2015 life studies curriculum objectives according
to the Marzano and Kendall Taxonomy are shown, it is seen that the highest objective is at the
66retrieval 66 and 6é6compr ehemong thend dysteinsein which o f tF

ment al procedures are discussed. As a matter o
subd i mensi on of t he 66retri eval-dnieensibneanc 21,in tixe1l i n
60 06execuidimensian.dno s hbr wor ds, there are 83 objectiv
At the O66comprehensiondd | evel, 2 fimenmdion whilee2 o b j e c

of the objectives ardeension. Agdinethed are $hijebtices in wtalratlg 6 6 s u
the 6b6banalysis | evel 66. However, there are 16 oft
that includes the sutlimensions of decisiemaking (4), problensolving (11) and investigating (1),

which are aimed to becquired as a skill in the curriculum. While there is one objective in the other

system, O66metacognitive systysambd, there are 10

In short, when the three systems of the Marzano and Kendall Taxonomy are considered, 135
objectives are located in the cognitive system and are generally at the first and second levels.
However, it is seen that objectives are decreased in number at higher levels. In addition, it can be said
that the objectives in the curriculum as a skill and at léwel of knowledge utilization are
i nsufficient. However, there are no objective
mi st ak-dd e suuibons of l evel three which is analy
dimension of Knowledge utiation level, the sudimensions of Metacognitive System such as
66Monitoring Accuracy66, 66Monitor i-digenddhsaof i t y oo
Selfsystem such as O6O0Examining motivationddé and
number of objectives decreases at the upper levels of the cognitive system. As a matter of fact, when
the upper levels of the cognitive system are investigated, it is seen that it makes the student
cognitively active in the procedure. It can be said that situation negatively affects the student's
learning to learn and her process of applying what she has learnt to daily life. Considering that the
inadequacy of the objectives of the metacognitive system andystéim that emphasizes the
motivation awl affects the attitude of the individual towards the course will be effective on learning, it

is thought that the program is insufficient in this context.
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When mental processes are analyzed in the context of grade levels, it is seen-tiraidtrst
objectves are distributed in the sidimensions of recognizing (17), recalling (10) and execution (10)
of the retrieval level and in the sdlimension of integrating of the comprehension (15) level. The
seconegrade objectives are mostly collected in the -dimhensions of recognizing (15) of the
retrieval level and integrating sutimension (11) of the comprehension levébwever, there are
objectives at higher level$hird grade objectives are difficult to explain in one level and sub
dimensionT h at 6 se, theethirdclass objectives at all levels are distributed in a normal way
compared to the first and secegihde objectivediVhile the objectives in the first and second grades
are generally at the lower levels, the objectives in the third grade ale iopper steps of the
cognitive, metacognitivand selfsystemsin this context, it can be said that the objectives of the first
and second grade are insufficient, but that they are sufficient when they are distributed in all three
systems the third grade

When evaluated in the context of domains of knowledge; it can be seen that there are 30
objectives in the domain of knowledge, 48 in the field of mental operation6&iinl the field
of psychomotooperationWhenexamined in terms ajrade levels, théirst grade has 16bjectives
in thedomain of knowledge, 10 in the field of mental operations, 2&ndin the field
of psychomotooperationsSeconédyear objectives are 9 in the domain of knowledge, 17 in the field
of mental operations, arg8 in the fietl of psychomotooperationsWhen we consider the third
grade, there are @bjectives in th&lomain of knowledge, 21 in the field of mental operations,lahd
in the field ofpsychomotooperationsSupposing thatognitive andpsychomotoprocedures anché
propositions of the domain of knowledge are productive, it can be said that the program enables
students to be productividowever, it is seen that the objectives related to the domain of knowledge
are mostly in the recognizing salimension, while th@bjectives related to mental operations are in
the comprehension sudimension. Although the psychomotor operations are mostly found in the
execution sulmlimension, the number of objectives in comprehension and combining steps is in the
majority. Since thedomains of knowledge in the curriculum are located at the lower levels of the
cognitive system, this situation gives rise to the limitation of the student's being prodéittivegh

this situation makes the curriculum students active, it can be saitlithpedes their creativity.

The distribution of the objectives in the 2018 Life Studies Curriculaecordingto the

MarzanocandKendall Taxonomyis shown in Table 4.
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Table 4.The distribution of the objectives in the 2018 Life Studies Curriculum according to Marzano
and Kendall Taxonomy

Domain of knowledge

Procedures Subdimensions Knowledge Mental Psychomotor N
operations operations
Examining Emotions 245 1.1.14 212 227 317 8
1.1.15 2.1.6 2.5.7
SELRSYSTEM Examining 1.1.16 36.1 156 164 3.6.5
importance 252 157 26.2 10
3.2.2 1.6.3
253 359 16.7 269 3.5.3
Investigating 358 36.2 226 3.1.10 11
KNOWLEDGE  — 45— 50— o557 :
roblemsoiving 31.9 346
Decisionmaking 126 237 1117 214 7
2.25 213 228
3.54 3.1.6 3.4.2 144 2111
ifvi 335 366 16.2 333
Specifying 26.4 3.34 1
ANALYSKS Classifying 2.4.1 1.65 26.1 3
254 112 313 211
Matching 255 231 321 8
3.1.2
Symbolizing 315 3.23 2
3.14 147 311 1111 217

154 327 133 218

COMPREHENSION 229 328 134 232

Integrating 258 364 137 242 24
2.6.3 142 331
143 332
16.1 355
1.1.8 1.1.3 21.10
1.2.7 1.31 243
. 3.25 135 246
Executing 141 318 14
219 347
2.2.1
2.6.5 122 224 1110 136
3.44 132 236 1112 16.6
3.45 152 26.6 1113 215
RETRIEVAL Recalling 168 352 123 268 25
124 324
125 341
233 363
115 155 116 222 111 146
117 223 153 235 114 251
Recognizing 1.19 234 3.5.1 121 19
145 244
15.1
N 27 58 63 148

In Table 4, in which the distribution of the objectives of 2018 life studies
curriculumaccording to MarzanandKendall Taxonomy is shown, it is seen that the highest amount

of objective has been achieved in the cognitive system out of the three systesns, mental
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procedures are discussed. Within the cognitive system, there are more objectives at the level of
66retrieval and 66bcomprehensionéé of thelndi stridt
addi ti on, t he f iag X tobjettiees m lthe redognigingralibrensiar, 25, in the
comprehension sutlimension, and 14 in the execution glilmensionln other words, there are 58
objectives in total at the retrieval levéi.addition, at the "comprehension” level, 24 of thgeotives

are in the integrating suimension, while 2 of the objectives are in the symbolizing- sub
dimensionHowever, there are a total of 22 objectives in the analysis prdodhe. curriculum, there

are a total of 24 objectives at the level of "khedge utilization", which includes decision making

(7), problem solving (6) and investigating (11) as-dihensionsWhile there are no objectives in the

other system, the metacognitive system, there are 18 objectives in tsgsteth.Considering the

levels of the objectives, the fact that they are mostly at the lowest level of the cognitive system and
that there are not objectives related to nAuetgnitive system shows that the cognitive procedures of

the students are negatively affected and that stadee not allowed to regulate their own learning.

When compared to the objectives of the 2015 life studies curricitiican be said that
the2018 Lifestudiescurriculum objectives demonstrate a more natural distribution accdaling
theMarzanoandKendallTaxonomy. However, it is seen that the distribution of objectives is
generally at the level of "retrieval" and "comprehension” of the cognitive system within the context of
mental procedures in both curricula.addition, while theaumber of objectives related to the level of
application of knowledge specified as a skill in the 2015 life studies curriculum was low, more
objectives were included in the 2018 life studies curriculdowever, it is seen that the objectives of
the 2018life studies curriculum are not included in the metacognitive system that allows the
individual to regulate their own learning. As a matter of fact, considering the fact that the absence of
the objectives related to metagnitive system that highlightsemotivation level of the
individualwi | | al so be effective itisthaughgthatthe currioupmishe st
insufficient in this context. However, there are no objectives in the dimensions of "generalizing" and
"analyzing the nstake" at the analysis level, "experimenting" at the level of knowledge utilization,
and "examining motivation" of the sedf/stem, "examining efficacyln this context, it is seen that
the 2018 life studies curriculum is similar to the 2015 life studigsiculum and it shows that the
upper mental procedures are not sufficiently included in the curricituaaldition, it can be said that

it is the deficiency of the curriculum that there are no objectives in 2018 and 1 objective in 2015.

Although it is ®en that the objectives in the first grade are mostly distributed in the sub
dimensions of "retrieval” level (12) and comprehension (12), there are objectives at every level when
the grade levels are examined. The fact that there are no objectivestrefattdyrade at all levels in
the 2015 life studies curriculum shows that the 2018 curriculum was organized in this context. When
the secondjrade objectives are considered, it is seen that the objectives are distributed in the sub

dimensions of recognizg (6), recalling (7) and execution (5) of the level of "retrieval® and in the
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dimension of combining (7) of the level of "comprehension”. In addition, it is seen that the-second
grade objectives include the upper levels of the cognitive system, theogmtae system and the
selfsystem objectives according to the 2015 life studies curriculum. Although there are objectives in
every level and sullimension, the thirdirade objectives are not collected at a specific level or sub

dimension.

When evaluateth the context of the domains of knowledd@ée 2018 life studies curriculum
has 27objectives in thelomain of knowledge, 58 in the field of mental operation, @ the field
of psychomotooperationslt is seen that the objectives related to the @onof knowledge are
generally in the suldimension of recognizing (9), while the objectives related to mental operations
are mostly found in the sutimension of recalling (8) and integrating (@n the other hand,
psychomotooperational objectives amostly in the sulslimensions of recalling (14) and integrating
(14).When the domains of knowledge are examined in the context of grade levels, there are
7 objectives in thelomain of knowledge, 17 in the field of mental operations2ahih the field
of psychomotooperations irthe first gradeln the second grade, there are cbfectives in
thedomain of knowledge, 19 in the field of mental procedumad, 21 in the field
of psychomotooperation.Third grade objectives are 10 in the domain of knowled§en the field
of mental operations, arld in the field ofpsychomotooperationsin the context of domains of
knowledge, it can be said that the 2015 life studies curriculum and the 2018 life studies curriculum are
similar.In this context, the fachat the objectives of both 2015 and 2018 life studies curricula are
mostlyat the level ofnental andsychomotooperation provide primary school students witbre
experienceHowever, the fact that these objectives are at the lower levels of the wegyistem is

thought to prevent creativity.
Discussion, Conclusion and Recommendations

Considering that education helps the individual to adapt to the society he lives in, it can be
said that the importance of primary school has increased. Educatioriallcuns are prepared in
order for the individual to recognize both himself and the society in which he lives. One of the
curricula prepared in this context is life studies, which is taught in the first three years of primary
school. It was created in 192@thin the framework of the principle of collective education and was
rearranged in 1936, 1948, 1968, 1998, 2005, 2009, 2015 and finally 2018 according to the conditions
of the era. It can be said that the distribution of the prepared curriculum olgestivee a guide for
the evaluation of the curriculum. In this context, it is considered to be important that the taxonomic
distribution of the 2015 and its rearranged version, 2018 curriculum objectives of the life studies
curriculum, will provide feedhzk both to the evaluation of the curriculum and to the preparers and
practitioners of the curriculum. In this context, the Marzano and Kendall Taxonomy, which deals with
the objectives twalimensionally, and the objectives of the 2015 and 2018 life stwdiegulum

have been studied.

104



Educational Policy Analysis and Strategic Research, V16, N4, 2021
E 2021 | NASED

When the 2015 life studies curriculum objectives are considered in the context of three levels
of Marzano and Kendall Taxonomy, it has been concluded that the objectives are generally included
in the cognitive system includinthe levels of retrieval, comprehension, analysis and knowledge
utilization. While there are more objectives at the level of retrieval and comprehension of the
cognitive system, it is seen that the slitmensions of the level of knowledge utilization sush
decisionmaking, problersolving and investigating, which are specified as skills within the scope of
the curriculum, are not included enough. In the 2018 life studies curriculum, the objectives are mostly
at the level of retrieval and comprehensiorttef cognitive system. It can be said that Eker, Bilgin,
and Baykan (2019), who analyzed the 2018 life studies curriculum according to Bloom's taxonomy,
are in consensus with the result that the objectives are generally in the cognitive dimension. In
additon, the investigating and decisiomaking subdimension, which is included as a skill in the
2018 curriculum, had more objectives compared to the 2015 life studies curriculum. The finding that
students do not acquire enough of decisitaking and probless ol vi ng skil |l s by ¥zt
examines the life studies curriculum according to teachers' opinions, supports this situation. As a
result of kenay's (2015) research, it was concl |
develop studats' problerssolving and decisiomaking skills. Again, according to the research
conducted by Bweymslal,, ¥enilribkak and G¢gneywmakigrar (20
skills are at a moderate | evel ., |IDhemuidrdtiatkiloén,, A rné
Tuncer (2009) in which the primary school curriculums were analyzed, it was concluded that the
students could not acquire the objectives and skills. As a matter of fact, although there are more
objectives at the level of applicati of knowledge in the 2018 life studies curriculum, it can be said
that this situation is not capable of improving students' investigating, preduing and decision

making skills, which is also supported by the studies in the literature.

While thereis one objective in the stdimension of process monitoring in the 2015 life
studies curriculum regarding the metacognitive system, which is accepted as an indicator of the
individual's motivation level and is the other system of taxonomy, there is nctiobjen the 2018
life studies curriculum. The fact that the individual has knowledge about his/her own cognitive
procedures and the objectives of metacognition, which is defined as the ability to manage these
procedures, are low in number (Krathwohl, 2)0&uses the students not to recognize, think and
guestion the knowledge they have. In addition, it can be said that this process is also negatively
affected when it is considered that metacognitive learning begins and develops from the age of three
and he individual controls his own learning and memory through metacognitive learning (Karakelle
& kent ¢r k, 2006) . As a matter of fact, the | ack
the curriculum is incomplete when it is considered that tleeskudies course brings awareness of

individual existence (Topses, 2001, p. 5).
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While there are 18 objectives in the 2018 life studies curriculum, there are 10 objectives in the
2015 life studies curriculum in the salfstem, which is the last system t@xonomy and is
considered to be important for establishing a connection between the values, attitudes and beliefs of
the individual. It is thought that this situation will affect the motivation and learning of the individual.
Lee, Kim, Jin, Yoon, and Matibara (2017) state that the metacognitive system and th&yskdin
are the basis of provision of learning. However, in the 2015 and 2018 life studies curricula, it is seen
that the distribution of the objectives according the three systems of Marzhkeadall Taxonomy
is not balanced and that the cognitive system i
2009, 2015 and 2018 second grade life studies curriculum within the framework of teachers' opinions,
is in consensus with the result thag thbjectives and skills are not suitable for the cognitive, affective
and psychomotor development levels of the students and that the life studies course does not provide
enough of opportunities for selfe gul at i on. Karadaj andeptimagna (201°
school fourth grade curriculum according to the Marzano Taxonomy, support the finding that the
objectives mostly take place in the cognitive system in the context of the curriculums they examined.
I n addition, when Kar aoma arfalysis of th2 Se2o@ppde leeeldoéthehi s t a
life studies curriculum, he arrived to the conclusion that the objectives were generally distributed as
cognitive and affective. This is in line with the finding of Eker, Bilgin, and Baykan (2019) that the

curriculum does not include upptavel steps.

Taking the curriculum into consideration in the context of grade levels, it is seen that there
were no firstigrade objectives at all levels in the 2015 life studies curriculum. However; that this
situation has &en regulated in the 2018 curriculum. Considering the seg@atd objectives; while
there are no objectives for the upper levels of the cognitive system, metacognitive system-and self
system according to the 2015 Life studies curriculum, there is onlylbjeetive in the 2018 life
studies curriculum. Although the thigtade objectives are in every level and-dirhension in both
the 2015 and 2018 life studies curriculum, they are not collected at a certain levetionsabkion.

When the 2015 and 201Bd studies curricula are considered according to the Marzano and
Kendall Taxonomy, it is thought that the higher amounts of objectives in mental and psychomotor
processes will increase the effectiveness of the curriculum. As a matter of fact, the tfabe tha
objectives of domains of knowledge are at the level of retrieval and comprehension of the cognitive
system in both the 2015 and 2018 life studies curriculum prevents students from being creative. The
finding of Eker, Bilgin, and Baykan (2019) alsopports this situation. However, the conclusion of
Ulum (2017), who dealt with the primary school Turkish curriculum according to Bloom's Taxonomy,
that the curriculum generally handled lswel skills and did not include higlbvel mental skills, and
theconcl usi on of Dejirmenci (2018) that primary s
in terms of met acognitive knowledge and the <co

objectives in the 2005 primary school 4th grade science andolegyrcurriculum are not sufficient
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for students to reach highvel cognitive, affective and psychomotor learning levels are in line with

the findings of the research.
The following recommendations can be made according to the results obtained:

A Regardinghat the objectives for the cognitive system, which is the first system of the
mental procedure, are generally at a low level, the curriculum should be revised in
order for students to be able to acquire skills at the higher level of the cognitive
system.

A It could be said that the regulation of the curriculum that is oriented towards
Metacognitive and SeHBystem objectives, which are accepted as indicator of
studentsd motivation | evels and are basec
be efective in motivating students for the Life Studies course and acquiring skills.

A It is thought that the equal distribution of the objectives of both the cognitive system
and the metacognitive and seifstem at grade levels will support the cognitive and
affective development of students.

A Considering the fact that Marzano and Kendall Taxonomy can also be used for
student evaluation, it is thought classroom observations, examination of student
product files and textbooks will be of guidance in the @atibn of the life studies

curriculum.
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Abstract

The aim of this study is to develop a scale for assessing teachers' social skill levels. A total of 1064
teachers, including 243 kindergarten teachers, 465 primary school, 67 social studies, 113 Turkish
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Introduction

Accepted by the society, facilitating social integration, initiating and maintaining
communication in the process of establishing positiwenmunication and relations with people,
verbal and nonverbal communication skills, conflict resolution skills in problem and conflict
situations, seitontrol skills such as behavior, empathy and being ¢peamiticism are social skills
(Riggio, 1986). In addition, social skills can also be expressed as the individual's revealing

appropriate behavior patns in line with the goals s@florgan, 1998).

Social skills consist of learned behaviors. It is possible for the individual to be accepted
socially andto have a positive attitude in interpersonal relations with the person's social skills. In the
social development process, it has features such as developing and changing social skills in the
changing social environment of the person, finding ways oftipesinteraction in interpersonal
relations, developing appropriate behavior for events and situations, and appearing with verbal and

nonverbal expressionfartledge & Milburn, 1980).

It is one of the primary responsibilities of teachers to educatdgetio are part of the social
functioning as individuals who are compatible with the society they live in and exhibit positive
attitudes in interpersonal relations. The human power that provides social order and continuity can be
trained through educatio8ocial integration behaviors that can be gained through education can only
be realized with teachers with advanced social skills. In addition to universal values, teachers should
not remain unfamiliar with the cultural values and social structure ofaitietg they belong to and
should be a model inthisregafdBacanl €, 1999) .

Teachers are the most important people to ensure the social development ofs student
(Eryaman, 2007Pavri& MondaAmaya, 2001; Smith & Smith, 2000)eaching social skills is one of
the skills that teachers should give students, especially starting from tkhecho@ period,

considering the social and individual needs of students in all educational institutions.

While teachers support the social development of students, they atsgagéal skillsfor
studentsin this process, teachers become role models by demonstrating their own socialss#téls in
and ouside of the school. In addition, they can contribute both directly and indirectly by supporting
social skills development indecational institutions, organizing appropriate activities using strategies
and methods, and creating appropriate environments that will establish a ground for the

transformation of these skills into behavior.

In teaching social skills, the teacher plapsimportant role in and outside the classroom with
activities that support peer interaction, collaboration, problem solving, and the development of

expression skills.
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In the studies conducted, it is seen that teachers consider social skills teachingritrgrudt
argue that social skills should be a part of the applied curriculum. Bain and Ferris (1991) include
teachers' views on the priority of social skills education and its need to be included in education
programs. In addition, studies that reveal teashlack of knowledge and experience in the field of
social skills are included in the literature. In their stu@iieney and Barringer (1995) includdu
opinions of teachers about their individual deficiencies in the field of social skills and their
inadequacy in supporting students' social skills. There are similar studies in which teachers expressed
their deficiencies in the field of social skills (Lane & Wehby, 2002).

Teachers and families are among the most effective people who shape the soldphuente
of studentsFor this reason, it is important for teachers to have high social competencies and social
skill levels individually and to grow up in dimensions that are deemed inadequatea(@ncét al.,
2009). Starting from this point of view, itsinecessary to reveal primarily the social skill levels that
teachers have individually in the process of social skill acquisitioarderto reveal teachers' social
skills levels, "Social Skills Scale", developed by the researcher, is a measuremeaintbdl is
thought to contribute to the field with its features such as havirnig-dpte features, high validity and
reliability. Teachers whose Social Skills level is revealed with this measurement tool, realize the
dimensions they are sufficient or their deficiencies. By this means, they will be able to perform
activities to increase their social skill levels with supportive studiethe areas they lackPeén ar ,
2009).

When the international literature is examined, there are ureragnt tools for assessing the
social skills of children and adolescents in the field of social skills, but there are no current studies to
determine thaocial skills ofadults and especially teachéfeague, 2014)n this context, social skill
levels can be measured with a measurement tool with high validity and reliability, which is updated
and developed to evaluate the social skills of individuatsimcountry. Deficiencies can be identified

and studies can be carried out to develop social skills.

Most of the measurement tools used in studies in the field of social skills in our country are
not upto-date and there are no measurement tools thaglré¢ive social skill levels of adults and

especially teachers. This fact reveals the importance of the measurement tool presented in the study.
Method

Descriptive survey model is used in the studgscriptive survey, which tries to describe the
events or iguations by revealing the way they exist and with quantitative or qualitative research
methods, constitutes the model of the st(itigrasar, 2008 The development process of Social Skills
Scale (SSShas been carried out by following the stages which preparation of scale items,

conducting the content validity study of the items, performing trial application, conducting construct
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validity and reliability studies of scale items. SPSS and LISREL progasengsed for validity and

reliability analysis othe study.
Sampling

It is considered appropriate that the sample size selected in scale development studies should
be between 5 and 10 times the number of items determined. The research was applied to 1064
teachers wor king i n ptuderdter and its didtriote There aran244paeschoblk a | e
teachers, 453 classroom teachers, 111 Turkish teachers, 95 Mathematics teachers, 79 Science teachers

and 72 Social Studies teachers.

It is stated that the number of samples to be selected from the ratwgeen 500&0000
valuesshould be at least 381 with an allowable error limit of QABdersan& Arsenault, 1998).
1064 teachers from six different branches were determined by stratified random sampling. In
determining the study group, it is based loa $tatements of Tabachnick and Fidell (2012), for factor
analysis, a sample size of 300 is good, 500 is very good, and a sample size of 1000 is excellent. A
sample size of 1000 has been reached. Random sampling without determining any probability refers
to a stratified random sample selection where there are substrates and groups in a particular

population(Pagano & Gouvreau, 1993).

A total of 1064 teachers voluntarily participated in the research, including 600 teachers in the
first stage of the studgnd 464 teachers in the second stage. In the tables below, there are tables

showing the sample numbers of teachers by branch, professional year and place of duty.

Table 1 Sample Numbers of Teachers According to Branches

Branch Sample

N %
Preschoolreacher 244 22.9
Classroom Teacher 463 43.5
Turkish Language 111 10.4
Social Studies 72 6.8
Sciences 79 7.4
Mathematics 95 8.9
Total 1064 100,0

113



Educational Policy Analysis and Strategic Research, V16, N4, 2021
E 2021 | NASED

Table 2Sample Numbers of Teachers According to Years of Professional Duty

Precedence Number ofTeachers according to Years of %
Duty
1-10 years 262 24,6
10-20 years 457 43,0
+20 years 345 32,4
Total 1064 100,0

Table 3.Sample Numbers of Teachers According to Their Places of Duty

Place of Duty Number of Teachers %
Center of ¢anak.l 468 44,0
Ayvacek 29 2,7
Biga 246 23,1
Gelibolu 124 11,7
Lapseki 87 8,2
Bayrami - 31 2,9
¢an 45 4,2
Yenice 34 3,2
Total 1064 100,0
Item Pool

Before the scale items appeared, the relevant literature was scanned, and Social Skills themed
studies werearried out in Turkey and abroad. The behaviors that can be defined as Social Skills were
determined and 124 items were included in the scale item pool under differaitr&rsions. The
item pool, consisting of positive and negative examples, is sulkdniitthe expert opinion to test the
content validity. The scale is prepared inpint Likert type and it is scored as (1) Absolutely
Disagree, (2) Disagree, (3) Undecided, (4) Agree, (5) Completely Agree.

Expert Opinion (Content Validity)

The scale itemput forward by the researchers are submitted to expert opinion in order to
evaluate the content validitin line with the comments and suggestionshoée faculty members in
the field of Educational Sciengesvo lecturers in the field of assessment amdluation andhree
lecturers in the field of psychological counseling and guidance, and two teaching assistants from the
department of Turkish languaghge 8%item scale are made ready for application by removing some
items from the 124tem pool.
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Factor Analysis

During the development process of the Social Skills Scale, the factor structure of the scale is
tested by Exploratory Factor Analysis and Confirmatory Factor Anallysige exploratory factor
analysis,in order to reveal the conceptual sture of the scalestatistical processes including scale
items are carried out in orderto testitemB ¢, y ¢ k° zt ¢r k, 2012). With Conf
the goodness of fit between the data of the scale and the factor structure is examined. For that
purpcs e ,sd, AGH, GF, CFI, RMSEA and SRMR valueme examined and evaluations are made
on how meaningful it is according to the fit index limits in the subtitle.

The draft scale created in this study was applied to 600 teachers in the first applaradion
exploratory factor analysis was made on the data obtdimedcordance with the analysis results, the
final version of the scale was created with items that provide structure validity. In the second
application, the final version of the scale wpapleed to 464 teachers and confatary factor analysis

was made.
Reliability Calculation

The reliability of the scale was examined by calculating the Cronbach's Alpha reliability
coefficients of all items and stdimensions of the scale, and by evaluating Cronbach's Alpha

coefficients and pieeahole correlations during the analysis of the data.
Findings
Generation of the Item Pool

In the study aiming to determine the social skill levels of teachers, social skill behavior
expressions were tried to be determined. For that reason, interviews were made with 20 teachers from
six different branches by asking opended questions on socgMills. The related literature, national
and international studies were scanned to form the Social Skills behavior statements. Many social
skills behavior statements were determined in line with the opinions of field experts. While
determining the behawvial expressions, social skills were tried to be contextualised with all

dimensions.

The behavioral expressions revealed were reviewed in terms of content, simplicity and
understandability and necessary corrections were made. Some items were removed ismisl2
were determined. 124 items, created for the scale at the first stage, were presented to domain experts'
opinions. The number of items was reduced to 87 items in line with expert opinions and
recommendations. The Social Skills Scale (SSS) consiste/@m parts with 87 items related to
personal knowledge and social skills behavior. In the first stage, SSS is applied to 600 teachers who

are preschool, classroom teachers, Turkish, Social Studies, Science and Mathematics teachers.
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Table 4.SampleNumber of Teachers by Branches

Sample
Branch N %
Presschool Teacher 149 24.8
Classroom Teachers 257 42.8
Turkish Teachers 62 10.3
Social Studies 39 6.5
Science 41 6.8
Mathematics 52 8.7
Total 600 100.0

Findings Related to the Validity of theScale

Exploratory Factor Analysis (EFA) is used to determine the factor structure of the scale and to
examine the construct validity in this way. As a result of the Barletitéstjetermined that there is a
relationship between variableabjected t¢p=0,000<0, 05Jactor analysis. As it can be seen in Table
5, as a result of the tefitis determined that the sample s{#0=,60 and over)s sufficient for

factor analysis.

Table5K MO and Barl ettods Test

Kaiser Meyer-Olkin Measure of Sampling Adeacy ,912
Approx. Chi Square 7513,987

Bartlettds Test o Df 630
Sig ,000

As a result of the transaction, it is seen that among the 36 items in the7sitatas have a
high load value in the first factor8 items receive high load value in the second factor,
each 5 items have a high load value in the third factor, the fourth factor and the fifth factor, ahd each
items receive high load valugsthe sixth and seventh factors. It is determined that isetoff loads

of the scale items range from .47 to .84 and consist of 7 factors.

116



Educational Policy Analysis and Strategic Research, V16, N4, 2021
E 2021 | NASED

Scree Plot

Eigenvalue

Component Number

Figure 1.Social Skills Scale (SSS) eigenvalue scree plot

Table 6. EFA Results (Factor Loads of the Items of Social Skills Scale (SSS))

Z é E 5 S 3:'5 I—CZ)
22 2 2. 2 % 22, 355

= - S 30 £ © >3% %o

z 6z & 8 & gz 8%

[ n O o a &)

15/1 ,69

136/2 ,69

169/3 ,68

156/4 ,66

112/5 ,64

114/6 ,60

17/7 52

153/8 72

145/9 ,69

149/10 ,66

151/11 ,63

139/12 ,62

150/13 59

172/14 54

186/15 AT

14/16 76

13/17 73

12/18 .70

11/19 51

117



Educational Policy Analysis and Strategic Research, V16, N4, 2021
E 2021 | NASED

116/20 49

179/21 76

166/22 65

187/23 63

178/24 60

165/25 56

180/26 78

124/27 68

181/28 64

182/29 ,62

123/30 52

19/31 84

16/32 82

110/33 93

143/34 73
144/35 64
138/36 58

**p<0.01

These factors explain 54.73% tbfe total variance. In the studies conducted in the field of
Social Sciences, it is considered sufficient if the variance valgalained by the scale items are over
50% (Kara, 2010).

When the items that make up the factors are examined in detaiglévant areas of the
factors are examined and evaluated. They are named as "Social Cohesiaontealf Verbal

Communication, Cooperation, Participation, Nonverbal Communication, and Conflict Resolution".

While developing the Social Skills Scale, tlaetbr structure of the scale is examined with the
Explanatory Factor Analaysis. In the Explanatory Factor Analysis, factors are put forward by
examining the connections between variables. It aims to evaluate whether the factors created and the
variables eamined in Confirmatory Factor Analysis are compatible with the data oMazoty fit
statistics are used to evaluate the validity of the model in Confirmatory Factor Analysis QEA).
most used of these are iquar e Goodress Test (x]), Goodr es:
Goodress of Fit Index (GFI), Rood Mean Square Residuals (RMR or RMS), and Rood Mean Square
Errors of Appsoximation (RMSA)Pearson Coefficient of Correlation issed to calculate the

correlations between scale scores.

It has been tried to determine whether there is a significant difference between the Social Skill
Levels of the teachers according to gender, seniority, branch and the location of the schod by usin
the necessary statistical tests. In the second phase of theGtudiymatory Factor Analysis (CFA)

is applied to examine the compatibility of the sefector structure, emerging with the Explanatory
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Factor Analysis (EFA), with the data. It is detemeil by the confirmatory factor analysis whether the

factors created by the Exploratory Factor Analysis are compatible with the factor structures proposed

by the hypothesis or not. As a result of the CFA applicafibrindexes are found as|] =1352, 31
(sd573, p<,001), (x])/sd)=2,35 RMSEA=,054, RMS/ RMR=

ve AGFI==,83.The coefficients of iterfiactor relationships calculated with CFA are shown in

Table 7. Fit Indices of the Factor Structure of the Scale

Fit Indices AdaptiveValue
CMIN/DF 2,35
GFI ,859
CFI ,875
AGFI ,836
NFI ,803
RMSEA ,054
SRMR ,0652

e e

e = ]

e o0 0Q@QO0OO0OCODEOCDODTOCODTOOOODOEDODTDOTODOODOODODODODOOOOODODOODODOOOO
| [ [ D D A b (1O A O O i 1

TR —Souare—33S=_=23. @=—S7=. =——=lue—0_O0C0O0COo. ®RMMSEZ—0_oOS=

Figure 2.1n Figure |, The relationships between the factors in the model and the items of the

factors are schematized.

Lines extending from fetors to the items and values these lines state the influence quantity
of the factors. The values on lines extending from outside to items express variance ratios that cannot
be explained by items. When the relationship coefficients between the factdrdhe items,
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belonging to the factors, are examined in Figure |, it is seen that the whlaBstems are greater

than 30 and change between 0.46 and 0.88 in Figure |. The factor loads of the items in the 'Social
Cohesion' factor are seen as 00/A4- 0.72-0.660.69-0.680.46. It is seen that all the relationships

between factor and item are meaningful at 01 level.

It shows acceptable perfect fit if Chig u ar e st a<R,iasdtshows acceptalld fit il f
Chisguar e st at (Kdldwayec1998kIn Gobdhedd okt index (GF) and Coppae Fit
Index (CFI), valuesof 0.90 or higher indicate acceptable fit. Root Mean Sguarror OF
Approximate (RMSEA)values between 0 and l@letermine acceptable values (Bryne, 2001;
Stevens,2001).

Findings Related to the Reliability of the Scale

In order to determine the reliability of the scores, obtained with the Social Skills Scale (SSS)
so as to determine the accuracy of the measurement, Cronbach alpha internal consistency coefficient
of all scde items and suldimensions is examined. Alpha values, as indicated in Table 8 below, are,

87 for the whole scale. For the factors, it is seen that they take values between, 50 and, 84. Having a
value higher than 30, itemotal correlations show that theliability of the sale items is high
(Be¢ye k© zt ¢Asla,resul 0f1th )findings, it is concluded that the internal consistency

coefficients of the scale items and factors are sufficientcahdrent measurements are made.

Table 8.Social Skills Sck (SSS) Internal Consistency Levels

Factors Item Number Cronbachos
Social Cohesion 7 ,840
Self-control 8 ,829
Verbal Communication 5 , 767
Cooperation 5 ,718
Participation 5 , 767
Nonverbal Communication 3 ,719
Conflict 3 ,502

Conclusion, Discusson And Recommendation

Since the desired value is specified as 1 in the KMO test, values close to this value are
accepted as very good values. The achieved valu
The KMO value of 0.912 obtained in tbudy shows that the data set is an excellent value for factor
analysis. The value found as a result of the Bal
It was determined that the correlation between variables, which determines thdityuitathie data

set for factor analysissi at a high | ey2008).(B¢yeéekCozte¢grk et al
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The factor number of the scale was determined and factor analysis was repeated. The item
factor load values of the factors were examined. The item factor loadingisvakauired to be 0.45
and higher (Tabachnick & Fidell, 2012). Accordingly, an item which the factor loading value is under

(0.45) was removed from the scale.

A measurement tool with high validity and reliability is developed so as to determine the
socialskill levels of teachers. 87 items in the item pool are applied. As a result of the evaluation of the
obtained data by Exploratory Factor Analysis, items with factor loads below, 30 are removed from the
scale. The 3&em scale is made ready to be appliedts final form. It is determined that 7 of the
scale items have high load value on the first factor, 8 items have high load value on the second factor,
and 5 items have high load value on the third, fourth and fifth factor, and 3 items have high load
values on the sixth and seventh factors. Factor load values of scale items are expressed as, 60 and
above as high, and, &D as medium level (Kline, 2000). It is stated that a factor load value of 45 and
above is a good measure. With theitén <ale devioped by Tabachnick anBidell (2012), it is
determined that the factor load values of the items take a good level. To determine the reliability of
the scale, Cronbach's alpha reliability coefficients for all scales and dimensions were calculated. The

reliability coefficient for the whole scale was found to be 0.87.

It was determined that 7 factors in the scale clarified 54.73% of the total variance. According
to B¢gyekoztegrk (2012), it should expl aithanat | ea:
one factor, scale items should be able to explain 40% to®3% t he t ot al vari ance
2010). The factor loading values of the items in the scale vary between 0.47 to 0.84. If these values
are significant, it means that there is a sigaific relationship between the observed and latent

variables.

In the scale, there are seven items measuring thdiménsion of social adaptation which
can be expressed as social skills behavior indicators, 8 items measuring the dimension of 'self
control’, 5 items measuring the dimension of 'Verbal Communication’, 5 items measuring the
dimension of 'Collaboration’, 5 items measuring the 'Participatiordisoénsion, 3 items measuring
the 'Nonverbal Communication' sdiimension, 3 items measuring the 'CanflResolution’ sub
dimension. In the study, it is concluded that the Social Skills Scale (SSS) consisting of 36 items and 7
subdimensions is a valid and reliable measurement tool for measuring the social skill levels of

teachers.

Teachers who have thegponsibility of being role models for students should have all the
skills that should be gained to students through education. Therefore, they should have social skills
especially themselves. It is very important for the new generation to make theseshdlaea part of
their own lives and the lives of students. In the literature, there are researches that measure and

improve the Social Skills Levels of university students-qmieool, middle school and secondary
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school education students (Fischer, 208#mons, et al., 1991; Humprey, et al., 2011; Seven ve
Yol dak, 2007 ; Phillipsen, et al ., 1999; Akt é,
increase their social skill levels like (Durualp & Aral, 2010; Denham & Burton, 2003).

For example; Yaléeén (2002) , emphasizes the importance
in his study, in which he examines the Social Skills levels of preschool teachers, and focuses on the
effect of social skill levels of teachers on the social skill acquisitionegsfliman, 2017). However,
studies evaluating the social skill levels of teachers are not taken place enough in the field. In the
literature, there are more studies on students' social skills. Studies examining teachers' social skills
and social skill behvi or s are U-ar (2010), Winemiller (200
(2019), Warga (1996), Tepel:@ and Aré (2011), No vV

Before doing social skills training activities, it is necessary to make a diagnosis in order to
determine theicharacteristics. However, as a result of these evaluations, realistic goals can be formed
regarding what thegyson will learn in the futuré B a ¢ 2989; ®@oodwin, 1999; Greshantdiot,

2008; Kelly, 2017; Merrel & Gimpel, 1998; Strain@dom, 1986)

The limitations of the application of the measurement tool, the subjective answers to the
guestions while answering the scale questions, the effects of perceptions and emotions on the answers
given, affect these scales, which are used to cotivem into mmerical dataand cause some errors
(Avcéojlu, 2007; ¥zgé¢ven, 1994) .

The most important result of the research is the development of a domestic measurement tool
that can measure the social skill level of adults A new scale based on teacher evaluateenhas b
added to the literature. It is thought that this scale, which was developed due to the lack of a scale for
adults in the field of social skills, will encourage other scale development studies for thi iarea.
thought that the scale, which is an-topdate measurement tool with high validity, reliability and
developed to reveal the social skill levels of teachers, different from the social skill levels of students
especially in this field, will contribute to the field.
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APPENDIX: Social Skills Scale (SSS) Sample Items

1. English Version

(]
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o
@
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a
>
SOCIAL SKILLS SCALE (SSS) %
©
(2]
Q0
<
3) | am good at managing group discussions.
14) When | encounter a problematic situation, | find a solu
by thinking about the problem from different perspectives.
20) I have difficulties in expressing my feelings.
23) | avoid sharing information about my field.
29) | participate in various activities outside of school with
students.
31) I make eye contact while talking about a topic about my:
36) In the face of conflict, | submit to the situation and try
adapt.
2. Turkish Version
0
S
©
Sosyal Beceri ¥l -eji ©
N

3) Grup tartéekmal aréné y°nel

14) Problem texkkil eden bir
farkl e a-élardan d¢kegner ek

20) Duygul aréeme iifade eder ki
23) Al anéma dair bil gi payl i
29) ¥jrencileriemi el okel kd @&k«
31) Kendim ile ilgili bir kit

36)¢tat Ekma karkésénda dur uma

-al exkér em.
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Organizational Identification: A Study on Teachers
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Abstract

The aim of the study is to investigate the relationship between organizational justice, professional
motivation and organizational identification. In this study, relational model was used. The population

of the study consists of teachers from primary sthivothe province of Gaziantep in Turkey during
20192020 academic year, and the sample consists of 368 primary school teachers. The data were
collected through AnOrgani zational Justice Sc:
AOrgani zatitoinmd Sdelnegd.fitcma the analysis of t he
variables were calculated, correlation and regression analysis were performed. According to the
descriptive statistical results of the study, teachers' perceptions of organizatitical professional

motivation and organizational identification are at a high level. Organizational justice has a positive,
moderate relationship with professional motivation and organizational identification. Besides, there is

a positive and moderatgelationship between professional motivation and organizational
identification. As a result of the stepwise multiple regression analysis conducted to determine the
relationship between professional motivation, organizational justice, and organizatioificaten,

it was determined that professional motivation has a partial mediating role in the relationship between
organizational justice and organizational identification. It is considered important to increase the
motivation of teachers by treating theequally and fairly in the distribution of resources to identify

with the school. Moreover, with the increase in motivation, it can be ensured that teachers increase

their performance and identify with their organizations.
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Introduction

In schools, where the human resources of the society are raised, teachers have an important
role in the effective management of educaticaetivities. Teachers work hard to fulfill both their
individual goals and the duties and responsibilities expected by the schools. The level of this hard
wor k may vary according to teacher so percepti
consideratia of ethical rules in decisions taken, practices, and distribution of resources positively
affect the performance of teachers (Akar, 2018; Cheung & Law, 2008; Duffield & McCuen, 2000).
Besides, a high perception of justice leads teachers to embracechtiogilssby improving their sense
of belonging and commi t meQharash &Spectarr 2008). The&rgforegit, 201
can be stated that teachers who embrace and identify themselves with their school will work hard
towards achieving the goals tife school and have higher professional motivation. In this context,
this study gives suggestions based on the findings obtained by examining the relationships between
these variables.

Literature Review

In today's business life, individuals are expecteddd in order to achieve the goals of their
organization, aside from their personal goals and to perform according to this. The level of
performance in question can vary according to perceptions of justice of the organization. According to
Adams (1965) eaplity theory, the concept of justice is considered within the framework of a social
change. When deciding whether the organization they work in is fair or not, employees often compare
the contribution/reward rates of other employees working in similarditons with their
achievements (Judge & Colquitt, 2004). Organizational justice, expressed in various ways in the
literature, is defined as the reflection of the general sense of justice on the working environment, and
the rules on the management andritigtion of rewards and punishments (Byrne & Cropanzano,
2001; Moorman, 1991). Organizational justice, which was discussed in two dimensions as distributive
justice and procedural justice at first, started to be evaluated in three dimensions with tbe aidalit
third dimension as interactional justice in later studies (Eskew, 1993; Greenberg, 1990; Roch &
Shanock, 2006). Within the scope of this study, organizational justice is discussed in three
dimensions:distributive justice, procedurajustice and interactional justice Distributive justice
empl oyees6 assessment of performance outcomes s
attitudes towards the distribution of resources (rewards, money, promotionspretejjural justice,

e mp | oy eceptods opthe fairness of the methods and processes used in the allocation of
resources rather than the allocation of resources itselfintgrdctional justice manager sé6 att
and behaviors towards employees during the implementation of prose@Mmorman, 1991,

Jawahar, 2002). In the light of this information, it can be argued that organizational jushczh

has an important role in the attitudes and behaviors of employees in the organizational environment

is a preliminary variable of org&ational identification of employees.
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Organizational identification is becoming increasingly important as a key concept in the field
of organizational behavior. Because it is accepted as a determining factor in forming psychological
bonds with the orgamation, as well as the attitudes and behaviors of the employees in the
organizational environment (Edwards, 2005). Organizational identification means that employees
perceive themselves as part of a whole and establish a psychological bond with theatimganiz
(Ashforth & Mael, 1989; Van Kippenberg & Sleebos 2006). Individuals, who identified themselves
with the organization they work for, express themselves considering the identity of the organization
which they are a member of and act accordingly byngettie goals of the organization as their own
(Wiesenfeld et al., 2001). This will contribute to increasing the motivation of employees by ensuring
that they identify with their organizations, and develop positive attitudes and behaviors.

Motivation, whichis defined as action programs and behavioral patterns that individuals
develop according to their desired goals, plays an important role in the performance of the individual
and the organization (Laming, 2004). Professional motivation, on the other isasefined as a
process that empowers and guides the behavior of individuals in the organizational environment
(Leonard et al., 1999). It is extremely important to have high and sustainable motivation in the
teaching profession, which is affected by maractérs such as students, parents, school
administrator s, curricul um, and education polici
that the high level of professional motivation of teachers is a determining factor in an effective and
productive educational environment, job satisfaction and performance; moreover, Aypay (2011) drew
attention to the importance of professional motivation by emphasizing that it is one of the
prerequisites of being a good teacher. Therefore, professional motivatieases the performance of
teachers and enables them to develop positive attitudes and behaviors towards both their school and

their profession.

It can be observed in the literature that various studies have been conducted to determine the
relationship bwwveen the variables. Tyler (2000) argued that the perception of justice shapes the
feelings, thoughts, and behaviors of individuals, and therefore organizational justice is an important
determinant of organizational identification. Being fair and impartral procedures in the
organizational environment, adopting practices that meet the expectations and needs of individuals,
and respecting their work increase organizational identification (Cheung & Law, 2008; Chen et al.,
2015; Moorman, 1991; Olkkonen & Lppnen, 2006). In this context, Hoy and Miskel (2010) referred
to the relationship between organizational justice and motivation by stating that one of the most
important determinants of individual motivation is the belief that the individual is treatatyegith
other employees in the organization. There are findings indicating that organizational justice
positively affects motivation of individuals (Liao & Tai, 2006; Misra et al., 2013), and being fair
when implementing rules and in interpersonal irdiéoas increases motivation (Barling & Michelle,

1993). When the concepts of organizational justice and motivation are evaluated within the context of
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education, it can be argued that taking justice into consideration in school practices and establishing
gualified communication with teachers will positively affect professional motivation. The
identification between motivation levels of individuals and organizational outcomes has a positive
relationship with motivation (Akman, 2018; Ceviz, 2018; Mael & Asthfp 1995; Richardson &

Watt, 2006; Van Dick & Wagner, 2002). In a study conducted by Akman (2017) on the relationship
between professional motivation and identification, it was stated that identification is related to
motivation, professional motivatiomgreases identification, and individuals who identify with their
organization will perform at a higher level. Based on these statements, it can be said that teachers who
feel comfortable in the work environment, who love their profession, and who seestfesnas a

part of the school will identify more with their school.

The abovementioned statements indicate that being fair in the work and procedures in schools
contributes to teachersodo identificati omtionwi th th
Although there are various studies on these variables in the literature, no study has been found in
which three of these variables are evaluated together and the mediation role is examined. In this
context, this study aims to determine the relatigmsbetween organizational justice, professional
motivation and organizational identification. For this purpose, following questions were tried to be

answered.

1. What are the teachersd perception |l evels of

andorganizational identification?

2. Is there a statistically significant relationship between organizational justice, professional

motivation, and organizational identification?

3. Does professional motivation have a mediating role in the relationship between

organizational justice and organizational identification?
Method
Research Model

The study was designed with the relational model, which aims to determine the existence and
direction of the relationship between two or more variables (McMillan & SchumacHe)).20 this
context, after determining the relationship between organizational justice, professional motivation,
and organizational identification variables, predictions were made about the possibility of -a cause

effect relationship between these variable
Sample

The population of the study consists of teachers from primary schools in the province of
Gaziantep in Turkey during 202820 academic year, and the sample consists of 368 primary school

teachers selected by disproportionate cluster samplingothdtiom the primary schools in this
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population. The scale form was distributed to approximately 475 teachers, taking the return rate into
consideration. Of the 382 returned scales, 14 scales that were incomplete and incorrectly filled were
excluded from th analysis. It was decided that 368 teachers were sufficient for 95% confidence level
and U=.05 significance by wusing the formula preé
(Field, 2009), 77.47% of the scales were considered valid and analyzes agweom 368 scales.
66.6% of the teachers<245) in the sample were female=123) 33.4% were malen{213) 57.9%

were married, anch€155) 42.1 were single. According to age groups2(11) 57.3% were in the age

group of 2130, (=134) 36.4% were in thage group of 340, (1=23) 6.3% were in the age group of

41 and above.

Data Collection Tools

AOrgani zational Justiceo, AnProfessional Mo t
scales were used as data collection tools in the study, aside from theap@rformation of teachers.
5point Likert scale has Dbeen used in all scal es
agree (3)06, fagree (4)0 and Atotally agree (5)0.

Organizational Justice Scal€he scale, developed by Hoy and Taf2004) and adapted to
Turkish by Takdan and Yélmaz (2008), consists
Cronbachés alpha reliability coefficient of the
scale was tested by confirmatdigctor analysis (CFA). In the analysis phase, modifications were
made by adding covariance between the error terms of OJ3 and OJ5 and OJ6 and OJ7, and thus the
mode | fit values were incr &aldéeGFl, NFASFI, aLlI, ERA,sul t o
RMSEA, RMR values are reported (Kline, 2011). These values are also reported within the scope of
this study. According to the CFA 5r3esA6iR,133cmodel
GFI=0.974, NFI=0.963, IFI=0.975, TLI=0.958, CFI=0.974, R¥D.021, RMSEA=0.076, and it has
been concluded that these values are at acceptable levels (Hu & Bentler, 1999; Schumacker & Lomax,
2010). This result provides evidence that the unidimensional structure of the scale was confirmed in

the research sample atiht the scale was structurally appropriate.

Professional Motivation Scal&he scale developed by Ceviz (2018) consists of 30 items and
5 subdimensions ffleasure, value, commitment, dedicatiand contribution). In the present study,
t he Cr o nha elabilify soefficieqt is calculated as .93. In the CFA stage, a maodification was
made by adding covariance between the error terms of PM1 and PM2 items, and PM24 was removed
because it was associated with items of different dimensions and increasbéstjuare value. Thus,
model fit values were increased. According to the CFA result, model fit values are found to be in
accept abl e’ 1 0e0v7e. PHI3BAOQ, @GRI=0.834, NFI=0.894, IFI=0.930, TLI=0.922,
CFI=0.929, RMR=0.021, RMSEA=0.069 (Hu &eBtler, 1999; Schumacker & Lomax, 2010). This

131



Educational Policy Analysis and Strategic Research, V16, N4, 2021
E 2021 | NASED
result is evidence that the fagkmensional structure of the scale was confirmed in the research

sample and that the scale was structurally appropriate.

Organizational Identification Scal@he scale, develodeby Mael and Ashforth (1992) and
adapted to Turkish by Tak and Aydemir (2004), consists of 6 items and one dimension. In the present
study, the Cronbachdéds alpha reliability coeffic!
values are foundot b &;1 5 ¢ 4%0f61,711,6GFI=0.986, NFI=0.958, IFI=0.982, TLI=0.970,
CFI=0.982, RMR=0.013, RMSEA=0.044. These values are at acceptable levels (Hu & Bentler, 1999;
Schumacker & Lomax, 2010). This result shows that thedimensional structure of theae was
confirmed in the research sample.

Data Analysis

SPSS 22.0 and AMOS 23.0 statistical package programs were used for data analysis. A
stepwise multiple regression analysis was conducted to determine the predictive power of
organizational justice, pfessional motivation, and organizational identification. Before the
regression analysis, required assumptions (multicollinearity, homoscedasticity, extreme values,
linearity and normality) were tested. For the multicollinearity problem; the binary dmnsla
between independent variables were identified to be less than .90; VIF values of independent
variables to be less than .10, and tolerance values to be greater than .10. These values show that there
is no multicollinearity problem. Besides, it was afatined that the values of the independent
variables in the data set and the variances in the subsets of the dependent variables are equal to each
other (homoscedasticity). The extreme values were determined using Mahalanobis distances and it
was concludedhat the values were below 13.82 (Pallant, 2005), which is considered to be the critical
value. The linearity and normality assumptions of the data were determined by calculating the
skewness and kurtosis coefficients. Since the values obtained vanexkbet.5 and +1.5, the data
were found to be normally distributed (Tabachnick & Fidell, 2013). As a result, the analyzes were

carried out by providing the assumptions required for the regression analysis.
Results

Descriptive statistics (arithmetic meataredard deviation, and standard error) and correlation

coefficients regarding variables are presented in Table 1 below.

Table 1.Descriptive Statistics and Correlation Coefficients Regarding Variables

Variables Mean SD SE 1 2 3
1. Organizational Justice 3.95 0.50 0.03 1

2. Professional Motivation 3.88 0.38 0.02 402** 1

3. Organizational Identification 3.85 0.42 0.02 .530** .376* 1

** Correlation is significant§<.01)
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As seen in Table 1, organizational justidd=@.95, SD=0.50), professionamotivation
(M=3.88,SD=0.38), and organizational identificatioM£3.85,SD=0.42) perception levels are high.
This result can be interpreted as teachers' perception of justice in schools, their motivation towards

their profession, and their level of iddittation with the school in general.

In Table 1, correlation coefficients between organizational justice, professional motivation,
and organizational identification vary between .376 and .530. A moderate positive correlation
between organizational justi@nd professional motivation<.402**, p<.01); There is a moderate
positive correlation between organizational justice and organizational identificatoB3@**,
p<.01); There is a moderate positive correlation between professional motivation andabiayzeliz
identification ¢=.376**, p<.01).

The Role of Professional Motivation in Organizational Justice and Organizational

Identification Relationship

The results of the stepwise multiple regression analysis conducted to determine the
relationship betweeprofessional motivation, organizational justice, and organizational identification

are presented in Table 2.

Table 2. Regression Analysis Results Regarding The Role of Professional Motivation in The
Relationship between Organizational Justice and Orgamzidentification

Model Independent variables B SE b t p
(constant) 4.168 0.109 38.315 .000
o = Gender (dummy) -0.114 0.046 -0.127 -2.476 .014
Z % Age -0.009 0.003 -0.134 -2.614 .009
== constany 2359 0.181 13.031 _ .000
Genderdummy) -0.024 0.040 -0.027 -0.604 546
o Age -0.008 0.003 -0.121 -2.755 .006
n Organizational Justice 0.444 0.038 0.522 11.649 .000
= (constant) 1.774 0.236 7.515 .000
Gender (dummy) -0.010 0.040 -0.011 -0.255 .799
Age -0.007 0.003 -0.102 -2.338 .020
o Organizational Justice 0.385 0.041 0.453 9.509 .000
g Professionel Motivation 0.199 0.053 0.180 3.768 .000

Dependent variable: Organizational Identification, R=.568, R 3 2 3=,31605Rsss 43.318p<.001

As can be seen in Table 2, in the stepwise multiple regression analysis, it is found that the
organizational justice added in step 2 positively and significantly predicted the organizational
identification, after adding the gender and age control varidgblése model in step 1. In step 3,
professional motivation was added to the model and it was found that both professional motivation

and organizational justice positively and significantly predicted the organizational identification. The
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decrease in ther@dictive power of organizational justice with the addition of professional motivation

to the model and the significance of this decregse001) provides evidence that professional
motivation has a partial mediating role in the relationship between ipag@mal justice and
organi zati onal? valukevasd éxaninedato idetetmine thd level of independent
predictive contributions that contribute to the model statistically in the prediction of organizational
identification; and it was determingidat organizational justice and professional motivation variables,
together wi t h gender and age, expl ai"=B16,31. 6 %
Fa,363743,318,p<.001).

When thet values in Table 2 are examined, it can be observed that th&awbnsmber,
organizational justice, and professional motivation are significapt.801, and age is significant at
p<.05 level. The equation obtained as a result of stepwise multiple regression analysis is;
iOrgani zational L@ Gandef (duonmny) . @OA*Age + B5HDrganizational
Justice + .199*Professional Motivationo. Wi t h
organizational justice and professional motivation on organizational identification can be estimated

when gendeand age variables are taken under control.

The significance of the mediating effect of professional motivation was determined using the
Sobel Test. In this context, the values were entered into the MedGpaplram, developed by Jose

(2003), and the milts shown in Figure 1 below are obtained.

%%
Organizational 0.530 Organizational

Justice " Identification

”
U'ﬁ]\ /}'6***

Professional
Motivation

Figure 1. Mediating Role of Professional Motivation

Table 3.Sobel Test Results for Mediating Effect

Mediating Role Partial
Sobel Zvalue 3.394791
p 0.000687
Direct Effect 0.453
Indirect Effect 0.077
Total Effect 0.530
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According to Table 3, the mediating effect of professional motivation is significget @1
level. It was determined that the direct effect of organizational justice on organizational identification
was determined i6=0.453, the indirect effect due to the mediating effect of professional motivation
is b=0.077, and the total effe®t0.530. This result shows that professional motivation has a partial
mediating role in the relationship between organizational justiceoagahizational identification. In
other words, organizational justice has a positive and significant effect on organizational
identification, both directly and through professional motivation.

Discussion, Conclusion and Recommendations

In this study, therelationship between organizational justice, professional motivation, and
organizational identification have been evaluated. According to the descriptive statistical results of the
study, teachersd percepti ons o ftionandgoaganizatianali o n a |
identification are at a high level. This finding can be interpreted as teachers think that the practices in
schools are generally equal and fair, and their professional motivation and identification with their
schools are high. Asrasult of the correlation analysis conducted to determine the direction and level
of the relationship between variables, it was found that the variables had a moderate, positive and
significant relationship with each other. In other words, the increaseeénac her sé percep
organizational justice will increase their motivation towards their profession and their identification
level with their schools, on the contrary, when their organizational justice perception levels are low,

their professional motation and identification levels will decrease.

It was found that there is a positive relationship between organizational justice and
organizational identification, supporting the findings obtained in various studies (Chen et al., 2015;
CohenCharash & Sector, 2001; Olkkonen & Lipponen, 2006) on the relationship between
organizational justice and organizational identification. In this regard, Chen et al. (2015) stated that
organi zationso being impartial whi | eandaeting r mi ni n
according to meet the expectations of the employees will increase the organizational identification,
and Olkkonen and Lipponen (2006) stated that the procedures for ensuring justice and the distribution
of justice are important factors for idditation of employees with their organizations. However, the
result of the positive relationship between organizational justice and the professional motivation of
the teachers obtained by this research coincides with the results of similar studiefiténatuee.

Hoy and Miskel (2010) referred to the relationship between organizational justice and motivation by
stating that one of the most important determinants of individual motivation is the belief that the
individual is treated equally with other pfayees in the organization. Based on this information, it

can be argued that the sharing of the resources of the school, the reward/punishment system, the
fairness of school administrators in their attitudes and behaviors towards teachers will increase

professional motivation and organizational identification levels of teachers.
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As a result of the stepwise multiple regression analysis conducted to determine the
relationship between professional motivation, organizational justice, and organizatiorifiCatim,
it was determined that professional motivation has a partial mediating role in the relationship between
organizational justice and organizational identification. In other words, organizational justice predicts
organizational identification botdirectly and through professional motivation. There are findings
indicating that organizational justice positively affects motivation of individuals (Liao & Tai, 2006;
Misra et al., 2013), and being fair when implementing rules and in interpersonaltioteya&acreases
motivation (Barling & Michelle, 1993). Eisenberger et al. (1990) argued that caring about and
meeting (or trying to meet) the needs of employees is an indication that organizations treat their
employees with respect. Studies have revealet brganizational justice positively affects
organizational identification (Chen et al ., 20
mechanisms such as resource sharing, reward&punishment system, attitudes and behaviors of
managers, and taking opimis of employees as fair, the level of their identification with the
organization will increase (Cheung & Law, 2008). In light of this information, it can be argued that

organi zational justice increases t e maentifieation 6 pr of

level, which supports the findings of this study.

When the results of the study were evaluate
perceptions of organizational justice increased their professional motivation and, accordingly, was an
important determinant in their identification with the school. From this point of view, it is considered
important to increase the motivation of teachers by treating them equally and fairly in the distribution
of resources to identify with the school. Mover, with the increase in motivation, it can be ensured
that teachers increase their performance and i de
with their schools will contribute to the effective realization of educational goals by mtdeng
more productive and increasing their performance levels. In future studies, there can be research on
different variables, which are considered to be the antecedents of organizational identification, such as
seltefficacy, school culture, personalitraits, and leademember interaction. Qualitative and mixed
studies can be conducted to determine variables that may negatively affect teachers' identification
with their schools. HLM or Multilevel SEM analyzes can be used to determine which variablgs aff

the findings at school level or teacher level.
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Moral Development in Early Childhood: Benevolenceand Responsibility in the Context
of Children's Perceptions and Reflections
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Abstract

This study aimed to examine children's perceptions regarding the concepts of benevolence and
responsibility in early childhood and the way they put them into practice. The study was designed
accordng to the basic qualitative research method and consisted of 64 children between the ages of 4
and 5. The data were collected through interactive value stories, | d r e nsorelated to éhevi n g
relevant values, and sesstructured interviews. The dataadysis presented remarkable resulte

first of whichis that preschool children may have not only restiinted but also intentienriented

moral values. The second result is that the course of behaviours related to moral values is primarily
directedtowards family members. As the third result, preschool children's moral values were found to
appear often in their relationships with people in need and with people who are much older. Finally,
the fourth result indicates that children associate moraksalot only with human being$®ut also

with nature and plantsvhich is a significant indicator that universal moral thinking can develop in

children of this age.
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Introduction

The impact, role, and importance of early childhood education not only on the lives of children
but also on their families are rapidly increasing in the world (Lee & Hayden, 2009; UNESCO, 2008).
The preschool period one of the most important stages aiming the social, emotional and cognitive
development of children in a programmed manner after their own families (Bronfenbrenner & Morris,
2006, p. 9931028; Hildebrandt & Zan, 2008, p.352). In the process of grommagnd socializing,
children form their own moral and ethical grounds according to what they hear, experience, and
obtain from the society (Veisson & Kuurme, 2010). Not only the social, emotional and laivgsage
development of preschool children, but thaiental and physical development is expected to be
achieved in a systematic educational environment. In addition to the developmental areas mentioned
above, the preschool period is of critical importance in the lives of individuals in terms of moral
devebpment. In this sense, values are ethical principles that contain good and desirable
characteristics, motivate and influence human behaviour, affect demsiking processes, and give
us an idea about what we should be like and how we should act (C2opér Sagiv, 2002; Schaefer,
2012). In other words, the early childhood period is of great importance not only in academic terms

but also in terms of raising individuals with sound personalities and values.

In this context, this study has tried to deterninhether preschool children possess moral
values, which are very important in terms of human skills, and to identify the-nedfied

perceptions of preschool children and how children can put such values into practice.

Responsibility Value in Early Chil dhood

Responsibility can be defined as being aware of one's own behaviour or any kind of
circumstances within his/her authority and undertaking the consequences of his/her actions and deeds.
In addition, people are expected to take the moral and legaingbjlities of their own actions and
circumstances within their authority (Glover, 1970). Lickona (1991) defined responsibility as the
active aspect of morality. The author further specified the concept of responsibility as showing care
and attentonfoonesel f and ot her s, fulfilling oneds obl

trying to alleviate suffering, and striving for a better world.

Undoubtedly, children are not born with a sense of responsibility. However, learning to be
responsible strts sooner than most people think. It could be argued that a variety of phenomena that
children can perceive around them from the moment they are born, the care and attention shown by
parents, and the way parents fulfil their responsibilities createitied effects on children. Scientists
who study the development of child personality often claim that young children acquire their
knowledge of responsibility according to the way their needs are met by the people around them.
From another standpoint, tieerrently used preschool program by the Ministry of National Education

(MoNE, 2013) in Turkey stated that children aged five to six begin to notice the consequences of their
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behaviour and to act more responsibly. In fact, it seems clear thatstmetired social environment

along with maturation can help to gain values in early childhood.
Benevolencev/alue in Early Childhood

Studies show that the benevolence value can be observed in children starting from an early
age. As an example, in a study by W&aen and Tomasello (2007), the researchers observed 18
monthold toddlers during routine activities at home, and the study concluded that children in this
month are able to help their parents in daily routines. Similarly, the preschool education program in
Turkey (MoNE, 2013) emphasized that thfear-yearold children can handle simple tasks and
responsibilities in activities and fulfil their daily routines.

In this context, it is of great importance for children to learn values from an early age,
whetherit is achieved through educational activities in schools or through other activities in families
(Karatekin & S°nmez, 2014).

Moral Developmentin Early Childhood

Moral development theories about childhood examined in the literature emphasized three
different theories, the first of which is based on the ideas of Piaget (1965) and Kohlberg (1984),
which try to explain moral development with different aspects of cognitive development. Another
group of theories are those put forward by Gilligan (1997) andnioff(2001), which emphasize the
importance of emotional factors rather than cognitive development and the importance of the
principles of care and upbringing of children. And finally, there are theories arguing that moral
development occurs with the comafion of cognitive and emotional development as mentioned
above, and that the moral judgments of individuals can change according to the situation and
conditions (Eisenberg, 1986; Rest, 1994).

Among these theories, Piaget's theory carried out studies @t development with story pairs that

he read to children and that contain dilemmas as well as a moral theme (McLeod, 2015).

iThere was once a |ittle girl who was <cal

| ¢

surprise and cut out a piece of sewing fore r . But she didnot kno

scissors properly and cut a big hole in her dress.

A little girl call ed Margaret went and
mot her was out. She played with them for
them properly, she made a Ilittle hole in

During such an adtity, after the story pairs are read, the children are asked, "Who is
naughtier?" Typically, young children (in preoperational and early concrete operations, i.e., up to the
age of 910) say Marie is the naughtier child. Drawing on Piaget's theory, Kahttseated his own

theory consisting of three levels and six stages, and similarly, tried to determine the moral states of

142

t

(0]

-

C

h e



Educational Policy Analysis and Strategic Research, V16, N4, 2021

E 2021 | NASED

individuals by revealing scenarios containing moral dilemmas. The best known of these scenarios is
the Heinz dilemma (Kohlberg, 196%ccording to Kohlberg, cognitive development is a prerequisite

for moral development, but is not sufficient by itself.
The Current Study

Since education in preschool affects the future life of children, it is necessary to recognize and
evaluate thisperdd i n the best way in order to raise chil
& Can Yaxkar, 2011) . In the 2013 preschool educa
child fipays attention to cul tedruadertha hedding of the er s al
fundamental features of the program, emphasized that the exercises related to values education should
be applied in classrooms (2013, Ministry of National Education [MoNE]). Education programs and
activities to be implemented ligachers are of considerable importance for preschool children who
are still in concrete operational period and who have difficulties in understanding and learning
abstract concepts. At this stage, the preschool education program will help childreabsaact
concepts such as values by "carrying out {ilaged activities, enabling children to learn by
exploring, encouraging them to use their daily life experiences and close environment opportunities,

and presenting concrete examples from life througiviies involving family participation".

According to many scientists, although the critical age for moral development is often
regarded as adolescence (Karabanova & Podolskij, 2003; Molchanov, 2013), {bebental
childhood periods of individuals amso considered very important in terms of moral development
(Burmenskaya, 2009; Bustamante et al.,, 2020; Fechter, 2014; Hasegawa, 2016; Hoffman, 2001,
Karabanova, 2010; Stefanenko & Kupavskaya, 2010; Turiel, 1983; Wang et al., 2015).

In the literatureier e are different studies about t he
(Bal at & Dajal, 20009; Civel ek, 2006 ; Derel i, 2 (
¥zt ¢rk Samur, & Dené-z, 2014). Mo s shoutbe cartied s e st
out on values in early childhood and that values should be acquired beginning from early childhood
(Al p°ge, 2011; At abey & ¥merojl u, 2016; Neslityg

relevant literature comprises children's petamns of characters and themes in story books (Hsiao &

Chen, 2015) , children's perceptions of responsi
model s (Dajl éojl u, 2011) , emotions (Burkitt, B &
(Leslie Knobe, & Cohen, 2006) children's perceptions of good and bad (Knobe & Roedder, 2009;

Lee & Hyoung, 2012; Yéksel Canel , Mut !l u, YéIl ma
Temel, 2015; T¢rkkan, 2004), | oviegsoftys@KaranfaGe ni nd i

& Akyol, 2011). On the other hand, no study was found to be conducted through interviews, story
completion, and children's drawings with the purpose of revealing the perceptions of preschool

children on benevolence and responsibilgyues and how children can put them into practice.
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In this context, this study examined whether preschool children have the moral values that are very
important when it comes to human skills, and their perceptions of such values and how they can put

theminto practice.

Method

This study employed the basic qualitative research method. In basic qualitative studies, data
are collected through interviews, observations, and document review (Merriam, 2013). Participants of
the present study were selected by psige sampling technique. It is predicted that the people who
are included in the purposive sample group will provide information willingly about the research
problem (Creswell, 2013). For this reason, the study was carried out in 2 classes from thg mornin
groups studying in the spring semester of the 2 academic year. Qualitative data collection
techniques were used in the data collection process of the study. Necessary legal permissions were
obtained from the Ethics Committee in Kilis Universigyd Kilis Provincial Directorate of National
Education with the approval number, E.2047381. In addition, relevant consent forms were obtained

from the parent.
Participants

This study consisted of 64 children who were being educated in kindergarten. i@angen
sampling technique was used while determining t
and kimkek (2006), convenience sampling is | ess
study. At this stage of the study, first of all, tlemographic information of the participating children

is presented as follows:

Table 1. Demographic InformatioaboutParticipants

Demographic Information N
Age 4.00 28
5.00 36
Gender Girl 30
Boy 34
Total 64

As can be seen in Table 1, 28 of ttiéldren included in the study were 4 years old and 36

were 5 years old. Of the children participating in the study, 30 were girls, and 34 were boys.

Data Collection Tools

In order to establish the theoretical basis of the study, data were collectecemibigrdphic
information form, semstructured interview form, interactive stories and pictures during the
implementation process in addition to the information obtained as a result of reviewing domestic and

foreign literature. Interview forms and storiesoab benevolence and responsibility values were
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prepared by the researchers with the purpose of data collection; expert opinions were taken and pilot
applications were carried out. The forms were finalized in line with the feedback received. The data

colledion process started after the necessary legal permissions were obtained.

While collecting the research data, the validity and reliability of the study were strengthened
by making use of measure triangulation (Kimchi et al., 1991), which is one of thedsethmultiple
triangulation (Campbell & Fiske, 1959; Denzin, 1970; Polit and Hungler, 1995). In measure
triangulation, context is about the effect of the purpose of the measurement on the meaning it adds to
the measurement. The framework of the studg alsables to interpret the data obtained within the
scope of the study (Flick, Kardorff, & Steinke, 2004). Besides this, it enables to conduct more than

one measurement of any subject and to notice as many aspects as possible (Neuman, 2013).

During data clhection, a focus group meeting was held with the children at the beginning of
the day, followed by an interactive story being completed within the scope of Turkish language
activities, and finally, children were asked to draw pictures related to thesvdiueg the art

activities (See Figure 1).

Research Data

Figure 1. Data collection tools

Semistructured interview formA semistructured interview form was developed by the
researchers by reviewing the relevant literature and examined by seven preschool experts in terms of
its suitability for the field as well as its purpose and clarity, and the necessary correctionsagdere
to make it ready to collect data. This form tries to reveal the opinions of preschool children about
benevolence and responsibility values, and consists of 12 questions in total, including sxagen
guestions, i . e. A Whpif auH ?0 fWhy ®wr afnrdi @inrhsatarres stpein s

our homes o0, aended queshoasrelated t benepotence.

Stories about values-requently used in preschool education, story completion is one of the
important activity types that develophildren's language and speaking skills, help them express
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